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Abstract

Three studies were undertaken wittr high school students, unified by the goal of informing

prevention programmes in high schools. The first study used a questionnaire to gather

information from 373 students about their experiences of emotional, physical and/or sexual

violence across heterosexual dating, peer and family relationships. Although girls and boys

reported similar rates of all types of violence, the emotional consequences for girls were more

adverse, girls were more likely to talk to someone about it and more likely to terminate the

relationship. There was a correlation between violence victimisation in dating relationships

and in the family. Experiences of peer violence were similar for boys and girls, although gtrls

reported significantly more sexual harassment and boys significantly more physical violence.

The two remaining studies in the research used a discourse analytic approach to examine the

talk of students. One study used 12 goup interviews in which 101 students were invited to

talk about their perceptions of dating relationships and the violence that occurred within

them. The key strand in the analysis of this talk was the social constuction of masculine and

feminine identities. Boys commonly drew on the discourses of naturalness, the sexually

driven male and the patiarchal discourse. For girls, the prevailing discouses were the

discourse of the body, the discourse of 'emphasised femininity' (traditional femininity) and,

as with the boys, the patriarchal discoruse. The other study involved analysis of 24 individual

interviews with girls, who had themselves been in relationships with boyfriends that involved

violence. Their stories were commonly threaded with the romantic narrative, but although

grrls at times positioned themselves within the passivity of romantic discouse and

'emphasised femininity', they also positioned themselves in the contradictory discourse of

feminism.

The high levels of reported violence in the questionnaire study supported a need for dating

violence prevention progrcmmes in schools as well as suggesting specific areas to target

within progmmmes. The goup interview study shongly indicated the need to foster

altemative constructions of masculinity and femininity and the individual interview study

pointed to the need to alert teenagers to the fusion of love and violence through exposing the

tappings of romantic discourse.
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Overview

Teenage Dating Violence



Overview

In the 1970's feminists brought the violence against women perpetrated by their male
parfners out from behind closed doors into the public arena. The work of the Women,s
Refuge movement in New Zealand, has continued to highlight the issue of relationship
violence as each year they publish the large numbers of women and children seeking a place
of safety from violence. Such figures are likely to be the tip of the iceberg. Over the past two
years the problem of male violence toward female partrrers has been the target of an extensive
television advertising campaign, dually promoted by the Police and the Children and young

Persons Service. The advertisements focussed on stopping the intergenerational cycle of
violence and higNighted the impact on children. The campaign denoted a significant shift
toward prevention within agencies that are customarily concerned with intervention. In so
doing, the campaign began to grapple with the issue of where to begin in order to arest the
extensive problem of men's violence toward female partrers.

The prevention of heterosexual relationship violence was the starting point for this thesis.
Preventing revictimisation among those that migbt already be in (or exposed to) a violent
relationship offers one level of prevention. This had in fact been the focus of much of my
work as a clinical psychologist working with children and women in the trauma field, before I
embaxked on this thesis. I believe that this level of prevention is too late; that it is necessary,
needed work but rather like putting a band-aid on the problem. Also, it involves working at
an individual level that risks placing responsibility on the victims and not the men, who are
responsible for the violence. Working with children exposed to the violence is another level
at which prevention can be targeted and I think that this has considerable potential, alongside
work with mothers. However, from a research perspective there are some thomy ethical
issues that would have made taking this path for the thesis difficult to say the least. This
being the case, I was drawn to the idea of preve'ntion at the stage of adolescence which
seemed ideal from the perspective that this is the time that heterosexual romantic
relationships begin. Any prevention education should, therefore, have relevance, application
and meaning for the students.



Although a growing literature was available, particularly across Canad4 that abounded with
ideas on prevention education with hiSh school students I considered it important to research
experiences of violence irmong New Zealand teenagers to gurde the development of
prevention progriunmes for schools in this county. Initially I began with the idea of using
focus groups to inform the development of a questionnaire-based study, followed by
individual interviews with students to elaborate on experiences of violence. This, I was to
discover, completely underestimated the powerfulness of the qualitative data. It took only the
first focus goup for this realisation to take hold and for me to then discard the notion of using
the group interviews for the sole purpose of developing the questionnaire items. A re-thinking
of the thesis took place.

Using the analogy of the thesis providing snapshots of dating violence among high school
students, the questionnaire study provided a wide-angle panoramic view of students,
experiences of dating violence and how it impacted on them. Narrowing the focus, the group
interview study enabled me to capture the intertwining of teenage culture and dating violence.
Drawing the focus in even further, the individual study provided portaits of girls,
experiences of violence. Re-focusing each of these studies back to my interest in prevention,
the questionnaire would provide the basis to advocate for prevention programmes in
participating schools. The data from the goup and individual studies would help identiff
targets for both individual intervention and dating violence education. Combining
methodologies in my research, then, offered a way of addressing different research questions
and different research goals.

Radically different theoretical frameworks (paradigms) underpin quantitative and qualitative
(discourse in particular) methodologies. Quantitative research is regarded as positivist and
modernist, and assumes outcomes are a reality, a 'tuth'. In conhast, discursive methodology
is post-modern, post- stnrcfural and posits there are many versions of .tuth,. I saw no need to
be exclusionary, to take the 'either/or' stand, prefeming the multiple .trths, that a .botl/and,

option could provide (Larner, 1994). My feminist analysis of violence bridged the two
methodologies and underscored the thesis at the outset. Hence, I viewed men,s use of
violence against their partrrers as indicative of a gendered social structure in which men as a
group hold power while women as a group are subjugated. I found Connell,s (19g7) theory
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on the social structure of gender particularly useful not only in the analysis of the group

interview material but also in offering explanations for outcomes of the questionnaire study.
Witttin the two interview studies, social constuctionism was a significant theory, powerfully
suggested by the interview material. In the group data the social constnrction of gendered

identities was paftlmount and the social construction of romance w:N cental to the individual
study.

This thesis is presented in five chapters. The first chapter contains a critical reyiew of the
dating violence literature. This was a significant starting point for the thesis because it
highlighted the ways in which the literature was problematic and therefore pointed to pitfalls
to avoid it my own research. Each of the next three chapters is in a sense a snapshot that
porfrays one image of violence in high school students' dating relationships. The first of these

chapters, Chapter Two, presents an empirical questiormaire sfudy of dating violence amongst
high school students. This study provides a picture of the prevalence of dating violence
experiences among high school students, as well as contexfual factors (reasons and

consequences) in its occurrence. The study also included sections on experiences of violence
in frmily and peer relationships, together with a section on acceptance of dating violence
myths.

In Chapter Three the focus shifts from victimisation experiences to the social fabric into
which violence is woven. This chapter presents the group intenriew study, in which sfudents

were asked to talk about what they knew of heterosexual romantic relationships among their
peers' in particular experiences of hurt and pressures within them. The chapter is focussed on
the constuctions of masculine and feminine identities that were drawn from the talk of the
students. The individual study is presented in Chapter Four. In this study girls talked about
their experiences of maltreatnent in their relationships with boyfriends. The chapter is
framed within a romantic narrative, derived fiom analysis of the material. The final chapter,
Chapter Five, pieces the snapshot images of dating violence together and examines the
implications and directions forprevention work in high schools.

ll



lVhile the chapters are substantiauy linkeq each chapter preseirts a distinct study. The thesis
therefore departs from the haditional layout and presents each study bs a stalrd-alone chapter
that incorporates its own inhoduction, method and discussion.
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Chapter I

Issues in the Dating Wolence Literature
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Preface to Chapter One

Since the 1980's a growing research literature on violence in dating relationships has

emerged, raising considerable concem about the extent of violence occurring in campus

dating relationships across the United States. Such research has extended the knowledge base

not only about the incidence and types of violence occurring but also about consequences,

contributing factors and gender differences. However, there are a number of important

research issues in the literature that require clarification" and/or research replication. This

review identifies and addresses these issues in three sections. The first section of the review

examines methodological issues, which include definition, violence rates and sampling. The

second section addresses gender and violence, in particular the relationship of gender to

perpetration, victimisation and attitudes. The final section examines the issue of theory and

focuses on the relative support for social leaming and feminist theories, the two major

theories in the dating violence literature. The review concludes \Mith a series of
recommendations for furttrer dating violence research, based on identified gaps in the current

literature.
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Issues in the Dating Violence Research: A Review of the

Literaturel

Dating is a central activity in the lives of many adolescents, whose very identities can be

shaped and clarified by their dating experiences @aul & White, 1990). Adolescents may

enter their dating relationships with expectations of love, friendship and happiness. For most,

this will likely be their experience, but as many as l2Yo of high school ard 36% of college

students (Carlson, 1987) will encounter physical, sexual or psychological aggression or

violence in these, their early experiences of heterosexual relationships. Furtherrrore, violence

and aggression in dating relationships may well be, as Makepeace (1981) suggests, the

mediating link between exposure to violence in the family of origin and subsequent use of

violence in the family of procreation. As such, the research in this area is particularly

important.

Since the 1980's a growing research literature on aggression and violence in dating

relationships has emerged. This research rapidly established grounds for concem about the

extent of violence occurring in campus dating relationships across the United States.

Research has extended the knowledge base not only about the incidence and types of violence

occurring but also about consequences, contributing factors and gender differences. To a

limited degree the research also extended beyond the United States, to Canada and the United

Kingdom. Within New Zealand very little dating violence research has bee,n undertaken.

Despite the accumulated body of overseas literatue in this area, however, only a few

comprehensive reviews exist at this point of time (Carlson, 1987; Sugannan & Hotaling,

1989).

Given the body of research that now exists, it is timely to review the literature in order to

identiff funue research directions. Accordingly, ttris review highligbts a nurnber of important

t This chapter was submitted as a paper to the joumal Aggression and Violent Behavior: A Revisw Journal and

is 'in press' at the time of submitting this thesis.
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rssues in the Dating violence Research: A Review of the

Literaturel

Dating is a central activity in the lives of many adolescents, whose very identities can be
shaped and clarified by their dating experiences (Paul & white, 1990). Adolescents may
enter their dating relationships with expectations of love, friendship and happiness. For most,
this will likely be their experience, but as many as l2%o of high school and,36%of college
students (Carlson, 1987) will encounter physical, sexual or psychological aggression or
violence in these, their early experiences of heterosexual relationships. Furthermore, violence
and aggression in dating relationships may well be, as Makepeace (l9gl) suggests, the
mediating link between exposrue to violence in the family of origin and subsequent use of
violence in the family of procreation. As such, the research in this area is particularly
important.

Since the 1980's a growing research literature on aggression and violence in dating
relationships has emerged. This research rapidly established grounds for concem about the
extent of violence occurring in campus dating relationships across the United States.
Research has extended the knowledge base not only about the incidence and t*es of violence
occurring but also about consequences, contributing factors and gender differences. To a
limited degree the research also extended beyond the United States, to Canada and the United
Kingdom' within New Zealand very little dating violence research has been undertaken.
Despite the accumulated body of overseas literature in this are4 however, only a few
comprehensive reviews exist at this point of time (Carlson, 1987; Sugarman & Hotaling,
1989).

Given the body of research that now exists, it is timely to review the literat,re in order to
identiff future research directions. Accordingly, this review highlights a number of important

I rhis chapter was submitted as a paper to the joumal ,{ ggression and violent Behavior: A Rerrisvrt Journal and
b 'in press' at the time of submitting this thesis.
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research issues in the literature that call for clarification, and/or research replication.
Methodological issues are examined first. These include problems associated with definition,
violence rates and sampling. Suggestions are made as to how the problems can be addressed
in future research. The second issue discussed in the review is gender and violence, in
particular the relationship of gender to perpetration, victimisation and attitudes. The review
examines what support there is for equating male and female violence and suggests
alternative approaches to investigate gender in relation to violence. The final issue concerns
theory and focuses on the relative support for social learning and feminist theories, the two
major theories in the dating violence literature. The review concludes with a series of
recommendations for further dating violence research, based on identified gaps in the current
literature.

Methodological fssues

The issue of definition

The dating violence literature shares the definitional problems of all violence research
because, as Emery (19s9) points out, terms like ' violence' and 'abuse' are concepfually
unclear' He argues that defining an act as 'abusive' or 'violent', is not an objective decision
but a social judgement. within the dating violence literature the terms abuse, violence and
aggression tend to be used interchangeably. While it can be argued that the difference in
terms is semantic, Archer (1994) proposes a clear distinction between violence and
aggression, in which aggression comprises the act but violence incorporates the consequences
of the aggressive act, such as injury. Using Archer's distinction, much of the dating violence
research would be described as a dating aggression literature. Notably, several studies
appropriately define themselves in this way @reslin, Riggs, O'Leary, & Arias, 1992;Bgrke,
Stets, & Pirog-Good, 1988; Gwarfirey-Gibbs, stockard & Bohmer, lggT). of greater
concem, however, is that, with only a few exceptions, (e.g., Bookwal4 Frieze, smith &
Ryan 1992; Burke et al., 1988; Dekeseredy, lggg; Hausman, spivak , prothrow_stith, &
Roeber, 1992; Rouse, Breen, & Howell, 1989; Stets, l99l), researchers do notprovide a

clear definition of violence for the purpose of their research.
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A failure to define violence is accompanied by a failure to define what is meant by dating or
the altemative expression of courtship. Such an omission raises the question as to whether it
is only heterosexual relationships that are being examined as very few studies make this
explicit' Muehlenhard and Linton (1987) in a study of sexual aggression provide a definition
of dating as "planned social activity with the opposite sex", providing examples of this.
Carlson (19s7) in her review of the literature defines dating very simply as a romantic
relationship between an unmarried couple. In the first definition, homosexual dating is
clearly excluded but not in the second. In recognising the definitional problems related to
dating, Sugarman and Hotaling (1991) propose a definition that encompasses commitnent,
future interaction and physical intimacy. At the same time they acknowledge that dating can
involve considerable variation on these dimensions. Confusion about .dating, can easily be
avoided if researchers make explicit their operational definition of dating for any grven
study of dating violence or aggression.

The issue of measurement

There are two key issues of concern related to the measurement of dating violence, which are
shared with the marital violence literature. The first issue is the tlpe of violence investigated.
The violence investigated in the literature is, with few exceptioris, physical violence. only a

handful of studies has investigated psychological violence @ekeseredy, 1990; Hocke,nberry
& Billingham,1993; Kasian & Painter, 1993;Le Jeune & Follette,l994;Molidor, 1995;
Stets, 1991; Stets & Pirog-Good, 1989). A similarly small number of studies has focused on
sexual violence, either on its own (Margolin, Moran, & Miller, 1989; Muehlenhard & Linton,
1987) or together with other forms of dating violence or aggression (Aizenrnan & Kelly,
1988; Burke et al., 1988; Makepeace, lggg).

While investigating only physical violence has the advantage of simplicity and
manageability, such a process results in a myopic view of dating violence. Studies that
include different forms of violence suggest that these are inter-related, such as verbal abuse
predisposing physical violence (Hyden, 1995;Ryan, l99l;Stets & Henderson, l99l). If only
physical violence is studied then extending the parameters of knowledge about dating
violence will be severely restricted. A small number of studies (e.g., Burke et al., lggg; Lo
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& Sporakowski, 1989; Sigelman, Berry, & Wiles, 1984) examine all forms of violence

together thus highlighting the factors common and different to each and their relationships to

each other.

The second issue of concern pertains to the method of measuring violence. The most

common practice is for researchers to use the Physical Aggression Scale of the Conllict

Tactics Scale (CTS) (Straus, 1979). On this scale respondents indicate from a check list of
various acts of violence what responses they have used to resolve conflict situations over the

last 12 months. A number of writers have criticised this scale (e.g., Bograd, 1990;

Dekeseredy, 1995; Dobash, Dobash, Wilson, &Daly,1992; Smith, L994), on the basis of its

failtue to account for meaning, consequences, motivation and intention. Lapsley (1993) in her

literature review of the measurement of violence makes the point that surveys such as the

CTS are unable to access "the long term pattern of fear, threat, emotional, sexual and physical

abuse that go to make up battering" (p23). McGregor (1990) also questions the use of the

term 'conflict'. She argues that 'conflict' assumes both partrrers are equally involved in an

interaction that leads to violence. In reality, male violence is often used to punish a woman

for her failure to meet his expectations. Another potential problem with the CTS is that it
presents conflict as a resolution tool. Hyden's (1995) recent narrative research in Sweden

suggests that the use of physical violence is conflict removing rather than conflict resolving,

used to obtain dominance by putting an end to verbal argurlent.

Definitional and measurement issues: summary and implications

The major problem with the research literature to date is the nanowness of its scope, arising

from a preoccupation with physical violence, then measuring it only in terms of acts, without

reference to intent or consequences. This limits our knowledge of violence per se and does

not provide an integrated pictue of violent dating behaviour. It would be useful to know, for

example, whether a relationship exists between different types of violence regarding both

perpetration and victimisation. A clear direction for future research is the use of multiple

mquures (e.g., CTS with contexfual questions added, open questions, interviews), as

advocated by Smith (1994). In addition, considerably more research on psychological

violence and the inter-relationships between different forms of violence is needed.

18



The issue of violence rates

There are flow on effects from the definitional and measurement issues which impact on
subsequent cited violence rates. As pointed out in the preceding discussion, dating viole,nce
studies axe commonly only about physical violence. The consequence of excluding types of
violence other than physical, is that the given rates in research to date may underestimate
considerably the extent of violence, aggression and abuse in students, dating relationships.
studies that investigate severar forms of violence (e.g., Btuke et al., 19gg; Lo &
Sporakowski, 1989) support this suggestion, as they report a higher rate of violence than
studies which examine only physical aggression.

Bearing in mind that predominantly physical violence is investigated, the percentage of those
who report violence varies from l0% to S}Yo(Archer & Ray, l9g9). Carlson,s (19g7) review
indicates a lower rate for high school (12.1%) than for college students (36%)among low to
middle class students. These rates do not give a clear picture of dating violence for several
reasons' First, there is the problem of conflating recent (incidence) and lifetime @revalence)
violence' Some sfudies use the former approach, asking respondents about what acts of
aggression they used or experienced in the past 12 months (e.g., Boolov ala et al., 1992;
Breslin et a1', 1992; Burke et al., l9s8). other studies address the prevalence of violence in
dating, asking about acts that have ever occurred (e.g., Aizenman & Kelly, lggg; Bir4 Stitl'
& schladale, l99l; Flynn, 1990; Follingstad, Rutledge, polek, & McNeill-Hawkins, lggg;
Tontodonato & crew, 1992). Second, most studies do not distinguish between responses
drawn from multiple relationships and responses drawn from a single relationship only.
Henton, Cate, Koval, Lloyd and Christopher (1983) resolved this problem by asking
respondents to speciff the number of relationships in which violence had occurred. Further
confusion about rates of violence arises from the mingling of perpetration and victimisation
data (Sugarman & Hotaling,lggl).

Another source of limitation regarding prevalence rates is the reliabilify of reporting.
Invariably, self-report measures are subject to socially desirable responding. A very clear
pattern in the dating violence literature is that women report rates of their own perpetration of
violence that are higher than rates of violence reported by men. A possible explanation for
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this is a perceived low social acceptance by men of male to female violence. Hence it is
socially undesirable for men to report perpekation of violence. While women ?ppear willing
to report their perpefration of violence, they seem less likely to report their own experience of
being severely physically abused (Sigleman, Berry & Wiles, 1984). Clearly, self-disclosure
issues impact on the accuracy of violence rates and methodologies need to be developed to
counteract effects of socially desirable responding.

Violence rates: summary and implications

Rates of violence are likely to be underestimated as a consequence of focusing only on
physical violence. It is imperative that the dating violence literatr:re expands its investigation
of psychological and sexual violence to provide a more complete picture of the extent of
violence in dating relationships. In tandem with this expansion, however, reported rates need
to separate incidence from prevalence data and victimisation data from perpetration data.
Methodological attention to separating out violence that has occurred in different
relationships is also required. Problems associated with self-disclosure pose difficulties for
researchers. Research on responsibility for violence is one area of research that might be
helpful here. The findings of Le Jeune and Follette (1994),for example, suggest women take
greater responsibility for initiating violence, which offers one explanation for higher self-
disclosure by women.

The issue of sample

The last of the methodological issues raised in this review is that of sample. The vast majority
of dating violence studies use a white, heterosexual, college or univeisity population. In
addition, the literature is primarily American, except for a few Canadian and British studies.
Few researchers note the limitations on their studies imposed by sample selection.

College and university populations are obviously convenient and appropriate samples for
studies of dating violence and aggression but there are several problems with a research
literature that relies so heavily on these samples. The key problem is representativeness. The
proportion of non-white participants reported in studies is very small even when
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oversampling procedures are used to address the problem (Carlson, lgg6).This either reflects
lower attendance at college by non-white adolescents or a methodology that is more
appropriate to a white culture. In addition to the prevalence of white students in the
populations sampled, college and university samples also tend to represent middle to upper
class socio-economic groups. Hence there is a significant goup of students from working
class backgrounds not included.

A further problem with some of the college and university samples is the bias produced by
the selection of specific classes. Several studies use psychology sfudents and often grant
course credits for participation (e.g., Bookwala et al., l99};Breslin et al., 1990; Briere, l9g7;
Kasian & Painter, 1992). Some researchers do not speciff classes used (e.g., Bethke &
DeJoy, 1993; Flynn, 1990). To avoid the potential bias of class selection, a number of studies
have approached students in areas such as libraries that are used by all students (e.g.,
Follingstad et al., 19s8). others have mailed out surveys to a random sample of the student
population, with response rates ranging from 630/o down to lgyo (e.g., Aizenman & Kelly,
1988; Bird, stith, & schladale, r99l; carlson, 1996; Gwartney-Gibbs et al., lggT). Low
response rates raise concem about the representativeness of the sample.

One particularly under researched population in the research literature is the gay and lesbian
community. Although most dating relationships are likely to be heterosexual, exclusive focus
on heterosexual couples eliminates knowledge about the violence that occurs between gay
and lesbian couples. Such invisibility has implications for access of these couples to services.

Issue of sample: Summary and imptications

Reshaints imposed by the use of college and university samples have not been sufficiently
addressed'in the dating aggression literature. Studies across other cultures, countries and
groups would provide valuable infonnation about the problem of violence in different social
milieu, contributing to our knowledge of the generalisability of findings and of how cultural
norms contribute to relationship violence. Clearly the samples used limit knowledge which
future research might begin to address by seeking community participants and assisting

2l



(financially and/or through training or supervision)

different ethnicity and sexuality.

The Issue of Gender

with research conducted by those of

Female and male rates of violence

The methodological issues discussed above have significant impact on a cental debate in the
literature as to whether women and men are equally violent. At the heart of the debate are the
findings from the many studies that use only the Conllict Tactics Scale (CTS) to measure
violence' All of these studies report that women are at least as physically violent as men,
sometimes more so' in dating relationships (e.g., Boolcrvala et al., 1992;Burke et al., lggg;
Riggs, O'Leary & Breslin, 1990; White & Koss, l99l).

There are fundamental problems in asserting that men and women are equally violent, based
on these findings. First, as a number of researchers have argued (e.g., Dobash et al., 1992;
Schwartz & Dekeseredy, 1993), the CTS fails to address the context and consequences of the
aggression which distorts the picture of violence obtained. Further distortion occurs as a
result of confining investigation to physical violence, ignoring psychological and sexual
violence' For example, when sexual violence is included, shong gender differences emerge,
with women consistently reporting sexual victimisation experiences more often than men
(Aizenman & Kelly, 1988; Burke et al., 1988; Makepeace, 1986; Muehlenhard & Linton,
1987; Sigelman et a1., 1984). However, the argument as to who is more violent is somewhat
tenuous' It is clearly more useful to examine men and women's respective experiences of
violence as perpetrators and victims in order to furttrer our understanding of violence. The
following sections bring together findings from the literatue that highlight gender differences
in victimisation, perpehation, and attitudes to violence.

Gender and victimisation

Several studies suggest that women are more frequently the victims of violence than men
(Aizenman & Kelly, 1988; Follingstad et al., 1991; Stets & pirog-Good, l9g9; Tontodonato
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& Crew, 1992).Indeed, Makepeace (1986) found that women reported being victims of
violence nearly twice as often as males. As well as more often being victims, the
consequences of physical violence for women axe more severe. Makepeace (l9gg), for
example, found that women sustained three times as much mild injury, twice as much
moderate injury and all of the severe rnjury. In addition, the women reported emotional
tauma' Unfortunately, few studies have addressed the emotional and physical consequences
of violence in -y form and there is a considerable need for more research in this area.

However, on the basis of physical stength alone, the consequences of physical and sexual
male violence at any level are markedly different to the effects of women using similar acts.
Indeed, as Larkin and Popaleni (1994) suggest, knowledge of the harm that male force can
impatt means that the threat of physical force, direct or veiled, is in itself effective in
achieving whatever objective the male has in mind.

The greater physical harm that can be inflicted by male violence is evident in findings from
the experimental dating violence literature, in which variables are manipulated ircross
different scenarios. In Miller and Simpson's (1991) study both women and men
acknowledged the disproportionate threat of male violence compared with female violence.
Female violence tended to be trivialised and dismissed by males as being unable to do much
damage' Bethke and DeJoy (1993), using scenarios in an experimental study, found that
slapping and pushing were seen more negatively if perpefrated by a male than by a female
and that male perpetrators were perceived as inllicting more physical and emotional harm.

Associated with the more extensive physical harm that may be inflicte.d by men,s use of
physical violence is the notion of fear. Jacobson (1995) argues that fear is an integral
component of 'battering' and should be incorporated into its definition. In a large scale
survey' Kelly and Dekeseredy (1994) found that women who had experienced a range of
sexually and psychologically abusive behaviours in their dating relationships felt more fearful
in their homes than womer who did not share an abusive history. And in one of the few
studies to investigate emotional effects, Follingstad et al. (1991) report that female victims
v/ere more likely than male victims to experience fear and anxiety. Together these studies
suggest that women experience fear in response to men's physical violence both in the short
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term and as an ongoing effect. To date there is no research evidence available as to whether
men develop fear and anxiety in response to violence perpetrated by women dating parfirers.

Gender and perpetration

As noted in the inhoduction to the discussion of gender and violence, most dating violence
studies that use the CTS report women's perpefration of violence at the same or a higher level
than for men. In addition, several studies ( Bookwal a et al., 1992; Marshall & Rose, 1990;
White & Koss, 1991) report a correlation between victimisation and perpetation for males
and females, suggesting a violence begets violence scenario. Unfortunately, there are few
dating violence studies that investigate the motivations of each gender for use of violence. In
the marital violence literature, Dobash et al. (1992) suggest that women use physical violence
in retribution for past experience of being physically abused by men. Similarly, Bograd
(1990) notes that women often use lethal violence to escape chronic physical abuse by their
parhers' Makepeace (1936) reports, in one of the few dating violence studies to exa'ine
reasons for violence, that 69.9% of women in his study gave self-defence as the reason for
their physical aggression. Follingstad et al. (1991) found both men and women cited
retaliation as a reason for using violence but significantly more women than men did so in
response to emotional hurt, and less so in retaliation for "being hit first". In addition to self-
defence and retaliation, studies have also found jealousy to be a significant factor in women,s
use of violence ( Bookwala et al., 1992; Stets & Pirog-Good, l9g9). While men,s use of
violence is more often attributed to domination and contol by their victims @ograd, 1990;
Carlson, 1990; Emery, Lloyd & Castleton, 1989; Follingstad et al., t99l), women also report
using physical violence as a way to gain control (Follingstad et al., l99l ). It is not clear
whether this means control of the situation (e.g., to make things stop) or control ofthe person,
which are frurdamentally different.

Factors common to both perpetration and victimisation

Several studies have found a relationship between low self-esteem and being a victim or a
perpetator of violence. In Br:rke et al.'s (l9SS) study, self-esteem had a direct effect on
sustaining sexual violence but not physical violence for females, whereas there were no direct
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effects for males. In Stet's (1991) study of psychological violence, low self-esteem was a
significant factor for women in terms of both inflicting and sustaining aggression. When
gender fraits instead of biological gender have been examined, masculinity and femininity
have been significantly related to perpetration and victimisation @urke et al., lggg;
Thompson, 1991). Findings are very tentative, grven that these two studies did not concur in
their findings: the former found high masculinity related to aggression, the latter low
masculinity' More extensive research is required to learn more of the relationship between
violence, self-esteem and gender fraits.

A further example of differential gender effects can be found in studies that have exarnined
the influence of observing family of origin violence. Breslin et al. (lgg2) found that
witnessing male to female violence specifically was significant in males, abuse of females
while for females observing any inter-parental aggression had a significant impact on their
own use of violeqce. Sigehnan et al.'s (1984) study found that witnessing abuse and being
abused as a child correlated with violence in a dating relationship for women but not for men.
on the other hand, Stets and Pirog-Good (1989) found no relationship between expressing or
experiencing violence and witnessing violence in childhood for women, but men,s experience
of violence toward them in a dating relationship was associated with being abused as a child.
An effect for men but not women was also found by Burke et al. (l9gg), with men,s
experience of dating violence (physical and sexual) being linked with both witressing abuse
and being abused in childhood. Similarly, Gwartney-Gibbs et al. (1987) found that for males
the witnessing of parental aggressive interaction was significantly related to inflicting
aggression in their dating relationships. Severity of abuse observed as a child positively
correlated with the severity of abuse inflicted in the dating relationship. These findings are
mixed but suggest overall that seeing or experiencing violence in the family of origin impacts
more significantly on men's use of violence in dating relationships than it does for women.
There may, however, be more subtle and indirect effects on women, such as an impact on
beliefs about staying in an abusive relationship. Such effects have not been examined in the
literature and represent an area for fuither research. The relationship between exposure to
violence as a child and violence in a dating relationship is a critical one for violence
prevention progriunmes, as it defines a target, at-risk goup that would benefit from early
intervention.
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Gender and attitudes

While it is empirically difficult to establish a direct effect of attitudes on the experience or
use of violence, research on attitudes to violence is extemely important for targeting
prevention programmes. In a study that looked at the relationship between sex-role attitudes,
acceptance of violence and perpetration, Boolovala et al. (1992) found a correlation between
sex-role attitudes and acceptance of violence. For males, adversarial sexual beliefs and less

' traditional sex-role attitudes (low masculinity) were predictive factors for perpetration of
dating violence. Males also had more traditional attitudes toward women and greater
acceptance of violence than women. Finn (19s6) similarly found a strong correlation" with
acceptance of force in marriage decreasing as egalitarian attitude increased. A fraditional sex-
role orientation was the sfiongest predictor of the legitimisation of force. At high school level
as well, there is some evidence that boys have a greater tendency to accept violence and find
excuses for it (Jaffe, Sudermann, Reitzel & Killip, 1992; Lavoie, yezrn4piche, & Boivin,
1993).

Muehlenhard and Linton (1987) used Burt's (1980) Rape Myths Acceptance Scale,
Acceptance of Interpersonal Violence Scale and Adversarial Sexual Beliefs Scale to
investigate the relationship between attitudes and the perpetration of sexual violence. They
found that males who were sexually abusive had more traditional beliefs, greater acceptance
of violence toward women and higher acceptance of rape myths, compared with non-abusive
males' Females who had experienced violence also had a greater acceptance of violence
toward women and acceptance of rape myths. These findings are supported by Margolin,
Moran and Miller (19s9) who found that acceptance of rape mytls was significantly
associated with the acceptance of violation of consent. Males were significantly more
supportive of violation than females and more likely to blame victims while excusing
offenders' There is a possibility that effects night be much more pronounced for sexurl
violence than other forms of violence, although Burt (1980) indicates that there is a very
strong correlation between sex-role stereotyping, acceptance of interpersonal violence and
adversarial sexual beliefs. Also, Briere's (1987) investigation of the relationship between
attitudes and the propensity for males to use violence against women, indicated that
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acceptance of interpersonal violence, attitudes to women and attitudes to wife abuse
effectively predicted the self-reported likelihood of males using physical violence.

Summary and implications

The literahue reviewed here clearly supports the view of Bograd (1990) that it is essential to
describe violence as a gender issue. This requires extending the parameters of the research
beyond measuring acts of violence to a more extensive investigation of consequence, context,
motivation and meaning. Current methodological limitations have led to the suggestion that
men and women are equally violent. Useful research in this area would address the situations
in which violence was used, including the emotional context and the use of alcohol or drugs.

Qualitative research methods offer an alternative methodology that has the ability to elicit
rich contextual data (e.g., Diiorio, 1989; Matrlstedt & Keeny, lgg3),providing undentanding
from the perspective of participants. For example, understanding what women mean when
they say they use violence to gain control could best be explored through interviews.
Qualitative studies in the dating violence literature are difficult to find, identiffing another
much needed area of research.

Interesting gender differences emerge in research on the influence of intrinsic (self-esteem,
gender traits) and extinsic factors (family of origin violence). The research raises questions
about what factors might account for these differences, opening up a challenging area of new
research' Overall, the attitudinal research establishes a link between acceptance of violence
and actual or likely use of violence. This is a sfonger finding for males than for females. The
implications for education and prevention are clear: progriunmes need to target males,
challenge sex role stereotlpes and break down myhs that underline acceptance of violence.

The Issue of Theorv

Given the empirical evidence that violence is a gender issue it could reasonably be expected
that theories with the potential to explain gender-violence relationships would underline the
research being done. This does not seem to be the case. Although a number of the studies
relate their research to theory a disappointing number do not. While a few have developed
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models and tested them (e.g., Dekeseredy, 1990; Hockenberry & Billingharn, 1993) this tlpe

of research is sparse. Although Riggs and O'Leary (1989) have proposed a comprehensive

theoretical model to explain causes of dating violence, little direct testing of the model exists.

In the small number of studies that do examine theory, the most frequently tested are social

leaming and feminist theories. An overview of the empirical support for each of these

theories follows.

Social learning theory

Social leaming theory suggests that behaviours are learned through observation and imitation

of others and maintained through differential reinforcernent @andura, 1973). A child's early

parental models are a powerful source of learning about gender roles. Social learning theory

therefore, has a potentially significant contribution to make toward an explanation and

understanding of violence as a gender issue. Overall, findings in the literature support the

predictions of social learning theory. Several researchers have found that observing parental

aggression increases the chances of experiencing or perpefiating violence in a dating

relationship @reslin et al., 1990; Gwarfirey-Gibbs et al., 1987 Smith & Williams, 1992).

Further, the early work of Bernard and Bemard (1983) indicated a direct mfuroring, in that the

exact types of aggression observed or experienced in the family were perpetated in dating

relationships.

The gender of the parent observed perpetrating violence is an important consideration in

social learning theory, which would predict that a more powerful modelling effect occurs for

a parent of the a same sex. Contrary to what might be expected, Breslin et al. (1990) found

that men's use of aggression was significantly related to matemal aggression, not paternal

aggression. Women's use of aggression in a dating relationship did not relate to a specific

parent but did relate to inter-parental aggression. Murphy (1988) found a greater effect if the

mother had perpetrated the abuse for both males and females, whereas Follett and Alexander

(1992) and Reuterman and Burcky (1989) found use of violence among females related to a

history of physical abuse by the father. Unfortnnately some studies have not differentiated

gender of parent in their analyses (Gwartney-Gibbs et al., 1987; Smith & Williams, 1992;

Tontodonato & Crew, 1992).
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Parents provide one social learning context, peers provide another. Several researchers have

examined the role of peer learning environments and it would seem that male dating

aggression, in particular, is influenced by this social context @oeringer, Shehean & Akers,

1991; Dekeseredy, 1990). In a direct test of social leaming theory, Boeringer et al. (1991)

found that fraternities provided an influential social learning ground which fostered the use of

non physical sexually coercive behaviour. Similarly, Dekeseredy and Kelly, (1995)

identified male peer support as a significant predictor of abusive behaviour. The salience of

peer support for adolescent dating violence is clearly evident in the results of a study

undertaken by Lavoie, Herbert and Dufort (1995). They showed that peer pressure influe,nced

experience of violence significantly more than a background of family violence. In particular,

the condoning of violence by male or female friends was a key factor for female victims of

violence.

Feminist theory

A feminist analysis of violence suggests that all forms of abuse are about power and contol,

embedded in a patriarchal value system (e.g., Dobash et al., 1992; Larkin & Popaleni,1994;

Lloyd, l99l). Lloyd's (1991) conshrction of the problem of courtship violence views the

combination of patriarchal values (men in control, women dependent) and romanticism as

key factors in the perpetation and maintenance of intimate violence. Consistent with this

analysis, Carlson's (1987) review of the dating violence literature identifies power and

dependency as contributing factors to the use of violence in intimate relationships.

The use of violence as a means of asserting power in a relationship was directly investigated

by Mason and Blankenship (1987) using the Thematic Apperception Test (a projective

personality test, Aitkinson, 1958). Findings suggested that men with a high power need were

significantly more physically abusive in relationships. In a behaviourally operationalised

analysis of the influence of power on sexual aggression, Muehlenhard and Linton (1987)

defined power in terms of who initiated the date, who paid for it, who provided the transport,

and age differences. There was a direct relationship between the first three of these factors

and the occrurence of male sexual aggression in a dating relationship. Rouse (1990)

constnrcted the Dominance-Possessiveness index, developed within the context of contol
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issues underlying the use of violence in intimate relationships. In testing the index Rouse

(1990) found that all but two items had a significant correlation with the use of physical

force, indicating power as a key factor in the use of physical violence. Stickel and Ellis's

(1993) use of Rouse's index in their research showed men to be higher on dominance-

possessiveness than women.

Several studies have found control to be a factor in the use of violence, either for females

only or for both males and females. Follingstad et al. (1991) found that fernale victims

attributed power and control motives to their male aggressors, whereas males to a large extent

did not acknowledge such re,lsons. In the same study, women also attributed their own

perpehation of violence to an effort to obtain confrol. Laner (1989) suggests from her

findings that women's use of violence is significantly related to their parfirer's perceived

effort to confrol them or the relationship. Stets and Pirog-Good (1989) reported that

interpersonal control was a significant factor in the use of violence for both males and

females. Stets (1991) argues that interpersonal contol not stnrctural contol (embedded in the

social stnrchre as in patriarchy theory) underlines intimate violence, as indicated by the

salience of control in women's as well as men's use of psychological violence.

Summary and implications

The literature shows support for the application of social learning theory to dating violence,

particularly for males. Some findings related to parental modelling of perpefration, however,

contradict expectations in that mothers seem to have more influence on the use of male

aggression than do fathers. Further, social learning theory does not provide a complete

explanation, given that not all children who observe aggression become perpetators in dating

relationships. Similarly, some children who do not observe violence in their families

nevertheless perpetate violence in dating relationships. Other than the family, the literature

identifies the peer group as another source of influence on the use of violence, again

particularly for males.

The outcomes of this research raise some key questions to be addressed in furttrer research.

What are the factors that stop a person raised in a violent environment from being a victim or
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a perpetrator? What leads someone raised in a non-violent home to become violent? Why do

females seem to be more resilient to early experiences of violence? Why is a mother's

aggression more significant than a father's in influencing subsequent use of violence or

aggression?

Feminist theory similarly receives support in the dating aggression literature. Consistent with

the theory, power and domination do appear to underline violence perpetated by males, but

not by females. The issue of control as a reason for violence is less clear and further research

is needed to clariff the meaning of control. Cross cultural studies of dating aggression, which

incorporate the way in which women are regarded and treated within the culture, is an area of

research that could more directly address the relationship between patriarchy and violence.

Conclusion

The dating violence literature provides considerable knowledge about perpetration of and

victimisation by dating violence among college and university students. However, this review

has identified a number of methodological issues and gaps in the dating violence literature.

To conclude, this review presents recommendations for future research, which address

shortfalls in the literature and provide a framework for extending dating violence research.

First, it is recommended that future studies include multiple methodologies. Alongside

meisures of acts of aggression such as the CTS, the use of open questions is required to more

fully address the consequences and meaning of violence. Survey approaches can be

complemented by individual interviews undertaken by suitably trained personnel.

Consideration should be given to constructing suwey questions from preliminary focus

groups in order to ground research in the language and perceptions of participants. The

mixture of qualitative and quantitative methods will not only provide greater depth in

knowledge about dating violence but will also provide better means for wrderstanding the

relationships between gender and violence.

The second recommendation relates to types of violence investigated. Much more research is

required on other than physical forms of violence in addition to an examination of the inter
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relationship between various fpes of violence. It would be very useful to extend the work of

Ryan (1995) and Stets and Henderson (1991), by examining issues such as whether verbal

aggression escalates to physical aggression and whether all forms of aggression tend to co-

exist.

A third recommendation is that research be undertaken with other than college and r:niversity

students so that other racial and socio-economic groups do not remain invisible in the dating

violence literature. Further, culnually appropriate methodologies should be developed for

non-white $oups and the research preferably undertaken by those of the same cultue as

participants. Dating violence among gay and lesbian couples also needs to be researched.

Fourth, the issue of gender and violence is one that needs much more careful analysis. It is

recommended that there be a specific research focus on the relationship between gender and

violence with particular emphasis on how women's use of violence is different to men's in

terms of purpose, nature, context and effect. The use of multiple methodologies, as discussed

earlier, will considerably enhance the research data on gender and violence.

Finally, it is recommended that there be more theory testing in the dating violence literature.

Social learning theory offers some explanation of the origins of dating violence but leaves

many questions unanswered. Similarly the power framework provided by feminist theory has

empirical support but linking this to patriarchy needs more investigation and the way in

which power is operationalised needs greater attention.

The extent of dating violence is unquestionably wide. The figwes paint a depressing picttue

which can create a sense of hopelessness in dealing with the problem. Underlining all of the

recommendations for future dating violence research is the need for a change of emphasis

from enumerating the problem to providing data that can usefully be employed for

intervention and prevention. Without this change of focus dating violence research will fail

to meet its social responsibility.
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Chapter 2

Students Expertences of Violence in Dating,

Family and Peer Relntionships
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Preface to Chapter TWo

The recommendations that I made in the conclusion to my review of the dating violence

literatrue were largely incorporated into my own research. I decided to do the research with

high school students as this was consistent with early intervention goals. High school students

also provided a more representative sample than tertiary students for my questionnaire study.

I also opted to combine qualitative and quantitative research methods to facilitate an

understanding of the relationship between gender and violence. The questionnaire used in the

quantitative study incorporated open questions and questions that tapped into motivation,

meaning and consequences of violence. Qualitative methods facilitated the exploration of the

social and cultural contexts of violence. In addition to selecting different methods, I also

decided to investigate different tlpes of violence, addressing the almost exclusive focus on

physical violence found in the dating violence literature.

The presentation of this research in the thesis does not follow the actual order in which the

research was carried out. This reflects an organisation around purpose, theoretical context and

methodology. The nvo quditative studies share the same theoretical underpinning and each

aimed to illuminate the cultural and social contexts for dating violence. This was distinct

from the empirically based questionnaire study which aimed to investigate the scope and

nature of students experiences of violence, primarily in their dating relationships but also in

their relationships with peers and family. It is this questionnaire study that ope,ns the

presentation of my research in Chapter Two.
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Students' Experiences of Violence in Dating, Family and Peer

Relationships2

Most adolescents enter their first dating relationships in the high school years (i.e., 13-18

years). They are on a steep learning curye, having no previous experience and a tenuous

knowledge based on the media and what they observe in their families or irmong friends.

Prothrow-Stith (1991) refers to adolescence as the "dangerous passage", signalling a

vulnerability to violence in the developmental characteristics of the age. She notes for

example, the exaggeration of gender specific roles, narcissism and the acceptance of mythical

notions about romance as particular points of vulnerability to violence in adolescents'

heterosexual relationships. Wolfe (1994) similarly drarvs gttJqt_9n t9 
levelopmegtal

wlnerabilitVl highlighting the impact of conformity with gender qpecific roles in particular

(e.g., controlling male, submissive fernale). Although the downside of adolescence may be a

vulnerability to the occrurence of dating violence it is more positively an especially salient

time to implement violence prevention (Jaffe et al., 1992; Wolfe,1994).

Given the pivotal status of this high school age group, it is somewhat surprising that so few

studies have investigated dating violence among younger adolescents. A few seminal sfudies

with high school students did appear in the 1980's (Henton et a1.,1983; Mercer, 1988;

Reuterman & Burcky, 1989) which have been followed by a handful of further studies in the

1990's (e.g., Bergman, 1992; Molidor, 1995; Poitras & Lavoie, 1995; Smith & Williams,

1992 ). Reported rates of any violence in these studies varies from L2o/o (Henton et al., 1983)

to a considerably higher rate of 59.1% (Jezl, Molidor & Wright, 1996). A good number of
these studies have exarnined all forms of violence, in confrast with the college (university)

dating violence literature which is primarily concerned with physical violence.

Although the scope of violence addressed is a stength of the literature, the failure of some

studies to include gender as a variable (Henton et al., 1983), or to report results without

2 An abbreviated version sf this ghaplsl has been submitted forpublicationtnthe Journat of Family Yiolence
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reference to the significance of gender differences (e.g., Bergman, 1992) are serious

shortcomings. Further, a few studies have investigated only female victimisation and male

perpetration ignoring female perpetration and male victimisation (e.g., Dekeseredy &

Schwartz, 1995; Mercer, 1988). It is important that future studies examine gender as a matter

of course, but this should be in such a way as to advance knowledge beyond a straightforward

reporting of violence rates. This means, for example, investigating whether acts of violence

that are similar in form are equivalent in meaning, motivatibn or consequence for females and

males (Bograd, 1990). By such examinations our knowledge of the relationship between

gender and violence is advanced (see Jackson, in press, Chapter One, for an extended

discussion of these issues).

Several of the high school studies have investigated the context (meaning, motivation,

consequences) of the violence and of these a number have also examined gender differences.

A greater proportion of these studies has examined what victims perceived to be the main

reasons for the violence rather than how victims themselves felt about it. Findings from

several studies indicate that many students interpret a partner's violence as an act of anger,

and that a good number of students also perceive the violence as reflecting the perpetrator's

confusion or love (e.g., Henton et al., 1983; Roscoe & Callahan, 1985). Unfortunately, of the

studies examining the meaning of violence very few address whether males and females

make similar interpretations about the violence perpefiated against them. In one study that did

examine gender differences, Peterson and Olday (1992) found that both male and female

students considered anger to be the main reason for physical violence. Gagne and Lavoie

(1993) found that male and female students perceived jealousy to be the main reason for girls

and boys' perpetration of emotional and physical violence. However, significantly more

females than males attributed boys' violence to intimidation and significantly more males

than females perceived provocation to be the cause ofboys' violence.

As noted earlier, the emotional impact of violence is scarcely explored in the high school

dating violence literature, or indeed the dating violence literature as a whole. The study

undertaken by Henton et al. (1983) is one of the few that has asked students about their

emotional responses to violence. Feelings of anger, hurt and anxiety were the most

commonly reported. A little more work has been done on the relational consequences of
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violence, particularly whether or not those victimised by violence stay in the relationship.

Most of the studies that have examined this issue concur that a high number of relationships

continue after the violence (e.g., Bergman, 1992; Roscoe & Callahan, 1985), although

Roscoe and Callatran (1985) report more than half of their students terminated a violent

relationship. Jezl et al. (1996) found that significantly more females than males remained in

physically violent relationships but Peterson and Olday (1992) found the reverse. One further

issue related to the aftermath of violence is whether those victimised by violence tell anyone.

Two studies that have examined this issue agree that friends, not family or counsellors, are

most often told about the violence (Henton et al., 1983; Peterson & Olday, 1992). Peterson

and Olday (1992) found females were more likely to talk to someone than males.

A small group of studies have investigated the relationship between violence in the family of

origin and violence in dating relationships. Makepeace (1981) has suggested that violence in

dating relationships may be the mediating link between exposure to violence in the family of

origin and subsequent use of violence in the family of procreation. Certainly, among the

small goup of studies investigating the relationship, most have found a link between dating

violence and exposwe to violence in the family (e.g., Foshee, Bangdiwala, & Mok, 1997;

O'Keefe, 1997; Smith & Williams,1992), with few exceptions (e.g., Mercer, 1988). It would

seem, however, that the relationship differs for perpehation and victimisation and that it also

differs according to gender. O'Keefe's (1997) study, for example, showed that experience of

child abuse was a significant factor for females' violence perpetration and victimisation in a

dating relationship but not for males. In confrast, Foshee et al.'s (1997) longitudinal study did

not find any significant relationships between exposure to family violence and dating

violence for females but the frequency of being hit by a mother was a significant factor in

males' violence victimisation in a dating relationship. Foshee et al. (1997) also found that if
males had witressed one parent hit another they were less likely to become a perpetator.

Findings from this small group of studies are somewhat contradictory, which may underline

the complexity of the issue being examined more than differences in methodology. Rather

than a direct link between exposure to violence in the family and subsequent victimisation or

perpetration in dating relationships, there is likely to be a range of mediating factors

including for example, personal variables and an individual's resiliency.
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As evident from the preceding discussion, the high school dating violence literature is small.

A burgeoning area, however, is the evaluation of high school dating violence prevention

programmes (e.9., Cascardi, Avery;Leaf, O'Leary, & Smittr-Slep 1997; Sudermann, Jaffe, &

Hastings, 1995; Lavoie, Yezina, Piche, & Boivin, 1995; Kantor & Jasinski, 1995; Silverman,

t997). The majority of these programmes focus on changing attitudes to dating violence and

changing acceptance of violence myths, in the socially desired direction. This focus reflects

the belief that holding attitudes that tolerate, condone or encourage violence increases the

probability of violent behaviour occurring in a dating relationship. While the content of

progfttrnmes varies across the respective countries and schools in which they are undertaken,

common themes include, awareness of violence myths and informing students about what

constitutes violence, rights and responsibilities within relationships, and implications of sex-

role stereotypes for violent relationships. Processes for implementing the programmes

generally involve a mixtrue of presentations; discussion, videos, filns and role- plays.

The evaluation of these dating violence prevention programmes has primarily been positive,

with all of the previously cited studies reporting significant gains in knowledge and

appropriate attitudes toward relationship violence. The long-term impact of these

programmes, however, have yet to be substantially tested. It seerns likely that students would

need repeated exposure through the school curriculum over the span of their school years for

such programmes to have lasting effects. Unexpected effects of prevention progranrmes also

need to be considered. The findings of Sudermann et al. (1995), for example, suggested a

'backlash" effect irmong some boys in that boys' responses after the implementation of the

programme showed a significant change in an undesirable direction. These authors suggest

that the boys' responses reflected defensiveness.

One of the difficulties of measuring only attitudinal change is that there can be apparent gains

in attitude without concurrent change in actual behaviour. In recognition of this problem

Kantor and Jasinski (1995) exarnined students' reports of dating behaviour as well as changes

in attitudes. Their results did show a significant reduction in aggressive behaviour as well as

significant gains in knowledge that could be attributed to the prevention programme. It

appears that primary dating violence prevention programmes in our high schools offer

considerable potential for encouraging non-violent, healthy dating relationships.
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Overall, however, the need for more extensive research with this important age group is

readily apparent. Identiffing the scope and prevalence of violence in the dating relationships

of high school students may provide a strong argument for targeting education and

intervention in high schools. Research that identifies motivation, effects and responses assists

with developing the content for intervention and prevention. A prevention agenda for high

school students, therefore, requires research that both documents the extent of all forms of

violence and investigates its emotional, relational and behavioural effects. Consideration of

gender is also important, for not only does this contibute to a better understanding of

violence as a gender issue but it also helps to identiff what types of prevention stategies

might be better targeted to males and females respectively.

Consistent with a prevention agend4 this questionnaire study explored both the prevalence

and context (meaning, emotional and relational consequences) of violence experienced in

high school students' dating relationships. More specifically, the study examined how the

violence impacted on students emotionally, how they perceived the violence, to whom they

talked about it and what the consequences were for the relationship. While the focus of the

study was victimisation, perpetration of violence in dating relationships wns also

investigated, but in less depth. Given the link between child victimisation and the experience

of dating violence that has previously been suggested, students' experiences of violence in

their families and with peers were also examined. The centrality of attitudes and viole,lrce

awareness in violence prevention education led to the inclusion of a survey of students'

knowledge about dating violence and their acceptance of dating violence myths. Finally, and

importantly, the experiences of female and male students in each of these domains were

analysed separately for their own sake and for comparative purposes.

Method

A 50 item anonymous questionnaire was developed directly from qualitative data gathered in

the preceding focus goup study, in which senior high school students had discussed dating

violence (see Appendix A). Information provided both in the questionnaire and verbally

made it clear that the questionnaire was about heterosexual dating relationships. There were

six major sections in the questionnaire. Details about each section are described below:
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1, Dating violence: All dating violence items were forced choice and included a frequency

scale (never, occasionally, sometimes, often) to indicate how often the violent behaviour had

ever occured. Fourteen items measured 'emotional violence', defined as behaviours which

had been emotionally hurtful. Items covered monopolisation, isolation, withdrawal and

derogation. The five sexual coercion items incorporated a continuum of sexual activities from

kissing to sexual intercourse which were defined as 'unwanted'. Physical violence items

included seven acts of physical aggression. Acts occurring in play-fight or 'fim' situations

were differentiated from those occurring with serious intent. Questions about whether the acts

induced physical hurt (whether in play-fights or not) and the extent of injury were also

included. Each section (emotional violence, sexual coercion, physical violence) included

forced choice items pertaining to perceived reasons for the abuse in addition to open

questions about emotional responses, relationship consequences and help seeking behaviour.

In addition, items in each section asked about students' knowledge of male and female peers

who had experienced violence or sexual coercion in a dating relationship to provide an

additional estimate of violence prevalence.

2. Family and peer violence: The items which measured experience of violence in the family

defined abuse as hurt of a physical or emotional nature, unwanted sexual activities and

threats, with examples provided of each. Family members were listed for each tlpe of
violence (mother, father, sibling, other adult). A similar format was used for witnessing

violence in the family. Items surveyed mother to father, father to mother and parent to sibling

obseryed (seen, heard or knowledge of) physical and verbal violence. As with dating

violence, a frequency scale (never, occasionally, sometimes, often) was used for all items to

indicate how often the abusive behaviours had ever been witnessed or experienced. Peer

violence was measured by 11 items, each descriptive of a particular tlpe of bullying

behaviour. Participants were required to show on a frequency scale how often each

behaviotr had ever occured.

3. Perpetration of dating violence: As with the victimisation items, violence was defined as

emotional hurt, physical hurt and sexual coercion. For each of these a list of situations under

which violence might occur (e.g., anger, been drinking, being cheated on) was provided and a
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frequency scale provided for each item. These situations were drawn from focus group

discussions that preceded the questionnate study.

4. Egalitarinnisnc.'The high school dating violence literature has not examined the issue of

egalitarianism (or conversely the power differential) in relation to the perpetration of dating

violence, although several of the college student studies have done so (e.g., Muehlenhard &

Linton, 1987). One of the difficulties is the operationalisation of equality or power which

Muehlenhard and Linton resolved by asking who initiated dates, who paid on dates, age

differences and who drove on a date. This approach was used for the section in the

questionnaire pertaining to egalitarianism. The section comprised six items that asked about

who took responsibility for decision making (contaception, where went, who qpent time

with), initiating sex, initiating dates and payrng on dates.

5. Acceptance of dating violence myths: The 14 items on acceptance of dating violence

myths were drawn from a similar measure used by Yezrnq Lavoie and Piche (1995) which

was slightly modified for the New Zealand context. The measure uses a Likert scale with four

response altematives (strongly agree, agree, disagree, sfrongly disagree) for each item. Factor

analysis of the items in the original work revealed four factors: eroneous causal attributions

of violence, non-recognition of violence, poor understanding of a dating relationship and

acceptance of violence.

6. Demographics.'The demographic section included questions about age, gender, ethnicity,

dating status, living arangements and parental occupations.

Participants

Participants were 200 female and 173 male senior high school students, aged between 16 and

20 (mean age 16.7), who volunteered to take part in the study. Of the total students, L69

females and 135 males reported that they had been in a dating relationship. The majority of
participants came from two parent families (66.4%) in which there was at least one pare,lrt in

paid employrrent (89%). The Elley Irving scale (1985) was used to estimate socioeconomic

background. The scale uses occupation as a measure of socioeconomic status. According to
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this scale, the majority of students came from families in the lower middle to high

socioeconomic range (79%). Students came from a diverse range of self-described ethnic

groups, but the two largest of these were NZ Pakeha3 (54.7%) and Asian (17.5%). Similar

percentages of participants identified themselves as Maori or MaoriPakeha (8.4o/o) and

Pacific Island or Pacific Island/Palangt4 Q.4%).

Students were drawn from five schools in the Auckland mefiopolitan area for this

questionnaire study. The Ministry of Education socio-economic index of schools, developed

for targeting of funding, was used to guide the selection of schools from high, middle and low.

socio-economic sectors. The criteria for school selection from within these groups was that

the school had a demonstrated commitnent to violence prevention progr:unmes, given the

desired outcome that schools could utilise research results in the development of such

programmes.5

Procedure

Participant schools selected sixth form classes attended by the majority of students, primarily

English and free study classes. The researcher provided full information about the study then

invited students to participate if they wished (see Appendix C). The response rate across all

schools was high, with 95-100%o of students in each class choosing to complete the

questionnaire. All students received the questionnaire in order to not draw atte,ntion to those

who chose not to participate. Non participants continued with class work. Students who had

not been involved in a dating relationship completed sections of the questionnaire that related

to knowledge of peer dating violence, family violence and acceptance of dating violence

myths. Students who had been involved in at least one dating relationship were asked to

complete all sections of the questionnaire. However, gtven the sensitive nature of the

questionnaire, students were advised that they could withdraw from completing the

questioruraire at any time and that they could choose not to answer particular items without

providing any reason. In addition, students were given in writing the telephone contact for

3 Maori term for Caucasian

o Samoan term for Caucasian

5 Participating schools signed consent forms, see Appendix B
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Youth Line, a telephone counselling service for adolescents that could also provide

information about local helping agencies for the area in which a student lived. Students'

attention was drawn to the fact that because the questionnaire was about any of their dating

relationships they could give more than one answer to the questions that did not have a rating

scale. While anonymity prevented feedback about the results being grven directly to each

participant, schools were given a report summarising the results and asked to distribute these

in a way that all participants could access it (see Appendix D).

Analyses

Quantitative data from forced choice items of the questioruraire were analysed using SAS.

Where cell numbers were sufficient, chi square was used to measure significant gender

differences for non-parametric data. For overall estimates of violence, data were collapsed

across frequencies and dichotomised (no abuse, abuse) within each violence category.

Data from open-ended questions were coded into categories. A reliability check by a

colleague on a randomly selected l0% sample yielded inter-rater reliability of .87. Due to

very small frequencies in some data sets, a number of categories were subsequently combined

on the basis of relatedness. Given that respondents were recalling experiences fiom any

number of relationships, multiple responses to forced choice and open questions were

pennitted.

Results

Prevalence and types of violence and sexual coercion

In this section gender comparisons are made across the overall rates and types of viole,lrce

and sexual coercion.
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Emotional violence

Students were asked to indicate their experiences of emotional hurt from a list of emotionally

violent behaviours. Overall, 163 (81.5%) female students and L32 (76.3%) male students

reported experiencing at least one such incident in a dating relationship. The reported rates of

each type of emotional violence were very similar for males and females (see Table l). The

only exception to this was 'expected to do what partrer wants to do all the time', which was

reported significantly more by males than by females (t' =11.250, dFl, p< .001).

Table 1. Types of emotional violence reported by high school students

Female fN=169) Male (N=135") Sig*

Tlpe of emotional violence n o/o n o/o x2

Ignored as if didn't exist
Expected to spend all time with partner
Made to feel jealous by partner flirting
Having opinions slarnmed down
Having tabs kept on where I arr1 who I'm with
Bothered by constant phone calls
Expected to do what partner wants all the time
Made to feel small in front of friends
Being cheated on
Put dowu about sex, looks, body
Being compared negatively with others
Lost friends because ofpartner
Sexually harassed

Threatened withharm

105 62.1

9s s6.2
91 53.8
87 51.5
80 47.3
79 46.7
75 44.4

37.3
34.4
32.5
22.5
2r.3
17.8

10.1

76 56.7 n.s.

82 60.7 n.s.

68 51.1 n.s.

66 49.6 n.s.

56 42.4 n.s.

72 53.3 n.s.
86 63.7 tt.25*
42 31.1 n.s.
41 30.6 n.s.
40 29.8 n.s.
40 29.8 n.s.
34 25.4 n.s.
12 9.0 n.s.

23 17.7 n.s.

63
58
)J
38
36
30
17

T.{ varied 132 to 135 due to missing daa
*E<.0.01

Sexual coercion

Students were asked about their experiences of unwanted sexual activities (see Table 2).

Overall 130 female students (76.9%) and 9l male students (67.4%) reported they had

experienced one or more incidences of unwanted sexual activity. Similar nurrbers of male

and female students reported each type of non- consensual sexual activity except 'being felt

up' which was reported by significantly more female than male students (X2:14.085, dFl,
p<.0001).
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Table 2. Types of unwanted sexual dctivities reported by high school students

Female fN=1661 Male N=(134b) Sis@

Tlpe of activity n o/o n % x'
Kiss 91 55.2 69 51.5 n.s.
Felt up 109 65.7 58 43.9 14.085*
French Kiss 95 56.9 62 46.6 n.s.
Hug 69 41.6 55 41.0 n.s.
Sex 43 26.9 35 27.9 n.s.

Norc. Surdents could give more than one ncsp<xrsc

N varied bcween 16l and 167
bl.{ varied betrreen 128 and 134

h<.0001

In addition to being asked about tlpes of unwanted sexual activities experienced, students

were given a list of settings and asked to check those at which unwanted sexual activity had

occured (see Table 3).

Table 3. Places in which unwanted sexual activities occurred

Female fN=108) Male fN=60) Sigoo

N%n%x2
Parry 54 50.0 24 40.0 n.s.
Partner's house 35 32.4 2L 35.0 n.s.

Own house 27 25.0 9 15.0 n.s.
Friend's house 23 21.3 8 13.4 n.s.
Hanging out with friends 21 19.5 14 23.4 n.s.
Other L7 15.7 5 8.4 n.s.
Parked up in a car 16 14.8 4 6.7 n.s.
Movies 8 7.4 5 8.4 n.s.

School 6 5.6 12 20.0 9.425*
Note Strdents could give rmrc than one respons€

*!s.ol

Half of the female students and a substantial minority of male students (40o/o) reported that

unwanted sexual activity had occurred at parties. Other comparatively prevalent settings

included parfrrer's house, friend's house and hanging out with friends. Significantly more

male than female students re,ported unwanted sexual activity at school (f= 9.425, dFl,
p<.01).

Students were also asked about the type of relationship in which unwanted sexrurl activity had

occurred. Results were similar for male and female students (see Table 4). More shrdents

indicated that unwanted sexual activities had occurred in long'term relationships than in
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relationships with new parhers, acquaintances, friends, parhers of unspecified time together

or with casual partners. More than half (58%) of female students indicated unwanted sexual

activities had occurred with acquaintances or in casual relationships and just under half of

male students (6.7%) reported this to be the case. Of note, more female students (16.5%)

reported the occurrence of unwanted sexual activity with friends than did male stude,nts

(3.4%), but small numbers precluded significance testing.

Table 4. Types of relationships inwhich unwanted saanl activities occarred

Female (N:79) Male CN=60) Signe

n%no/ox2
Long term
New
Between new and long term
Acquaintance
Friend

32 40.5 27 45.0 n.s.

14 17.7 5 8.4 n.s.
11 13.9 9 15.0 n.s.
22 27.8 15 25.0 n.s.
13 l6.s 2 3.4 n.s

Someone atpartv/concerUcamp 24 30.4 13 21.7 n.s.

Nglg Studerts could give more than one response

Physical violence

Three separate questions surveyed the extent of physical violence in students' dating

relationships. The first asked students to indicate from a list of physically aggressive acts

those that had happened to them in a serious or fun way. For the serious mei$ure oriy,17.5o/o

(35 ) of girls and 13.3% of boys (23) reported at least one experience of physical violence in

a dating relationship.

In the remaining two questions about physical viole,nce, students were asked whether they

had been physically hurt in a dating relationships and what the extent of injury had been.

About one fifth of female students Ql%) reported that they had been physically htrt. Just

over half (56%) of these girls described the impact as "hurt at the time but didn't last" but a

substantial proportion (40%) also indicated more lasting effects such as bruising. A similar

percentage of male students (19%) reported being physically hurt by a fernale partner. The

majority of male students (71%) indicated that the degree of hurt was immediate but not

lasting. Very few students of either gender reported needing medical attention or

hospitalisation as a consequence ofphysical violence.
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While small numbers re,porting physical violence precluded tests for significance, tends

toward different gender pattems were apparent in the types of physical violence experienced

(see Table 5). For female students, having their wrists held, being held down, or being pushed

were the three most reported forms of physical violence. On the other hand, for male

students, being punched, kicked or pushed were the most prevale,nt types of physical violence

reported. Few students of either gender reported being pinched or held in a stranglehold.

Table 5. Types ofphysical violence reported by high school students

TlDe of violence

Female (N=35) Male (N=23)

n%ono/o
Pushed
Wrists held
Held down
Punched
Pinched
Kicked
Stanglehold

l9
l5
l5
10

7

54.3
42.9
42.9
28.6
20.0
tt.4
1.1.4

56.s
30.4
26.r
60.9
2t.7
47.8
21.7

4
4

t3
7

6
l4

5

ll
5

lqg Stldents could give more than one rcsponse

Awareness of Violence and Sexual Coercion in Peers'Dating Relationships

In addition to being asked about their own

coercion, students were also asked to what

relationships among their peer group.

Emotional violence

experiences of dating violence and sexual

extent they knew about such viole,nce in

The high levels of reported emotional violence were reflected in responses to the question

about knowledge of peers who had experienced such violence in their dating relationships.

The majority of male and female students reported that .they knew of female peers who had

experienced ernotional violence in a dating relationship (see Table 6). Compared with male

students, significantly more female students knew of female peers who had experienced

emotional violence (X2=13.106, dtsz P<.01). Most students also knew of male peers who had

experienced emotional violence. There was no significant gender difference for knowledge of

male peers who had experienced emotional violence from a girlfriend.
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Table 6. High school students' awareness ofviolence in peers' dating relationships

Awareness of female peers Awareness of male peers

Female Male Sigoo Female Male Sig*

Violence tlpe

Emotional
Sexual coercion
Physical
Rape

183 91.5 83 48.5 13.106{' 152 77.1 129 76.3 n.s.
103 51.5 62 36.7 13.106* 31 15.5 38 22.5 n.s.
98 49.0 63 37.5 n.s. 41 20.5 31 18.3 n.s.
63 31.5 35 20.8 7.677* 16 8 13 7.7 n.s.

tDS.05, t*p<.991

Ssual coercion

Knowledge of sexually coercive behaviour toward feurale partrers in dating relationships was

sfrongly differentiated by gender (see Table 6). Most of the fernale students (52%) reported

that they knew of female peers who had experienced unwanted sexual activity, whereas most

male students (63%) reported that they did not know of females who had been sexually

coerced by male partrers. This difference was significant (I2: 13.106, dF2,p<.001). Results

were similar for forced sex, although fewer female students (32%) indicated awaxeness of this

compared with unwanted sexual activity. Less than a quarter (21%) of male students reported

that they knew of any female peers who had been forced to have sex by a male partner. The

gender difference was again significant (X2=7.677, dF2, p<.05).

Although male and female students demonstrated different knowledge about female peers'

experience of non-consensual sexual activity in dating relationships, they concurred in their

knowledge about males' experiences. The majority of female (84%) and male (78%) students

reported that they did not know of any male peers who had experienced unwanted sexual

activities in a relationship. Very few students, male or female, indicated that they knew of

any male peers who had bee,n forced to have sex by a female partrer. There were no

significant ge,nder differences in relation to knowledge of male peers who had been forced to

have sex or sexually coerced in dating relationships.
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Physical violence

Knowledge of peers who had experienced physical violence in a dating relationship was

consistent with students' reports of their own experiences of physical violence. Results are

shown in Table 6. The majority of female students (84%) and male students (78%) indicated

that they did not know of any female peers whose boyfriends had been physically violent

toward them. Similarly high percentages of female (79%) and male (81%) students did not

know of male peers who had experienced physical violence from girlfriends.

Reasons for violence

Students were asked about their perceptions of the main reason for perpetration of emotional

violence, sexual coercion and physical violence from a list of options. kr this section gender

comparisons are made across the perceived reasons for each type of violence and for sexual

coercion.

Emotional violence

The most common reason for emotional violence grven by both male and female studelrts was

the 'tlpe of person', but significantly more female than male students (46.7% of females,

28.4% of males, X2=8.665, p<.01) gave this reason (see Table 7). The responses across the

remaining reasons showed gender variability in relation to which reasons took precedence,

but there were no significant gender differences for any of the remaining reinons.

Table 7. High school students' perceived reasons for acperiences of emotional violence

Female fN=152) Male (N=ll0) Siso*

x2

Type of personpartner was

Partrer's jealousy
Other
Because I broke it off
To contol me
To getbackatme
Partner was drunk
To get me to do what partner wanted
Partrer thought he/she lstts1 rhan rns

7l
34
30
27
2l
20
20
15

13

46.7
22.4
19.7
17.8
r3.8
13.2
t3.2
9.9
8.6

33
20
23
24
ll
l0
20

9
10

28.4 8.665*
17.2 n.s.
19.8 n.s.
20.7 n.s.

9.5 n.s.
8.6 n.s.

17.2 n.s.

7.8 n.s.
8.6 n.s.

Ng]E Students could givc more than one response

*ps'ol
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Ssual coercion

Overall, the response patterns for female and male students were similar (see Table 8). A

substantial minority of students reported having unwanted sex to show they loved their

parfiers (44.2% males, 34.7% females), or because they thought it was what partrers wanted

(36.9% females and,35.6%o males). Of note, the female response rate for these items dropped

to 72.2Vo and for males to 77o/o compared with 9l-94olo response rates on all other ite,rns.

More than a quarter of male students Q9.8%) and ferrale students (26.9yo) reported alcohol

use as a main reason for the occurrence of unwanted sexual activity.

Table 8. High school students' perceived reasons for unwanted squal activities

Female fN=l6l) Male (N=124) Sie*

Thought my parbxer wanted to
To show I loved my parher
I was drunk
I said no but it made no difference
I was hassled until I did
Thought I would lose partrer if didn't
Thought all my friends were doing it
I was hcld down and forced
Ridiculed and teased about not fo3ying sex
Other
Threatened with harm
Threatened rumours would be spread if I didn't

45
42
44
t9
18

l8
l6
I
9
9
8

6

36.9
34.7
27.0

37
48
5t
t2
13

l5
26

6
l5

5

5

7

1.9
1.3

l.t

35.6 n.s.
46.2 n.s.
29.8 n.s.
9.8 n.s.
10.5 n.s.
12.0 n.s.
2r.0 8.049,1
4.8 n.s.
l2.l n.s.
4.0 n.s.
4.0 n.s.

5.6 n.s.

t0.l
5.7
5.6
5.5
s.0
3.7

'!s'ol

Compared with female students, significantly more male students re,ported having unwanted

sexual activities because they thought their friends were doing it Ql% males, l0.l% fe,males,

X"= 8.049, dtsl, p< .01). Relatively few students, male or female, reported fear of losing a

partrer, being held down (forced), threatened with harm and being hassled as reasons for

unwanted sexual activitv.

Physical violence

Only hends can be reported here as the sample size was too small for meaningful significance

testing (see Table 9).
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Table 9. High school students' perceived reasons for *periences of physical violence

Female (N=38) Male (N=24)

Other
Partner was angry
Partner was drunk
Parher was getting back at me
Parher wanted to show who was boss
Partner was jealous
Parbrer wanted own way
Partner trying to impress others
Because she/he could get away with it

15

8

8

8

6
6

3

I

39.s
2t.l
2t.l
2t.r
18.4

ls.8
15.8

7.9
2.6

9
t0
7
4
I
5

5
2
4

37.5
4t.7
29.2
t6.7
4.2
20.6
20.8
8.4
16.7

lqQ Students could give rnore than one Fsponse.

Most female and male students reported 'other' reasons as an explanation for being a victim

of physical violent. The most predominant 'other' reason for students of either gender was

that the hurt occurred accidentally in the course of playfighting. Comparatively more male

(4I.7%) than female (2I.1%) students reported anger as a main reason for a partner being

physically violent. Further, more male students (L6.7%) reported the reason 'because she

thought she could get away with it' than did female stude,nts (2.6%). However, notably more

females (18.4%\ than males (4.2%) ageed that partrers used physical violence 'to show who

was boss'. A similar number of male (29.2%) and female (21.1%) students indicated 'being

drunk' as a perceived reason for a partrer's perpetration of physical violence.

Emotional impact of abuse

Open questions were used to investigate the emotional impact of being abused. Students were

asked to describe how they had felt at any time that they had experienced emotional violence,

sexual coercion or physical violence. While response rates regarding ernotional and physical

violence were reasonably high, the question about feelings in relation to unwanted sexual

activities yielded markedly lower response rates (69Yo for females and, 49.5% for males).

Emotional violence

Overall, female and male students reported similar emotional effects, as shown in Table 10.
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Table 10. Emotional responses to experiences of emotional violence in dating relationships

Female (N=145) Male ("N=94) Sie*
Reason

Angry
Confused
Embarrassed
Useless
Not bothered
Hurt
Unhappy
Other
Unsure
Guilty
Positive
Jealous

Scared
Shocked

79
37
34
27
2l
19

L4

l2

53.0
24.8
22.8
l8.l
t4.l
12.8

9.4
8.0
6.0
6.0
4.7
3.4
0.7
0.7

9

9
7
5

I
I

47
24
l8
l3
37

6
4
3

ll
6
)
2
0
0

43.5 n.s.
22.3 n.s.
16.7 n.s.

12.0 n.s.
34.2 15.393*
5.6 n.s.

3.7 n.s.
2.8 n.s.
10.2 n.s.

5.6 n.s.
4.6 n.s.
1.9 n.s.
0.0 n.s.
0.0 n.s.

Note. Studarts could give more than one r€sponse

*p5.001

Male and female students alike reported feeling anry more than any other emotional

response (females 53o/o, males 43.5%). A little more than a fifth of students also reported

feeling confused about the emotional violence and about the same proportion of females

reported feeling embarassed.

Much smaller numbers of students indicated that they felt guilty, unhappy, hurt, shocked or

scared. Significantly more male students Qa.z%) than female students (14.1%) indicated that

they were 'not bothered' by the violence ( X2- l5.3g3,dFl, p< .0001). Exarnples of

comments made by female students (males tended to give single word responses) about their

feelings in response to the emotional violence are presented below.

Angry, powerless, unlovable. I've ended up with this complex that if I have someone I will lose
them/can't keep thern. Unatfactive, sideline.

Emba:rassed and gives me a bad feeling about myself. Makes me feel I can't do anything right.

Confused at why he is doing it - making me feel like I'm not important enough if he says at other
times that he likes me or loves me.

Angry, especially in relationships where he assumes contol of my body.

Suual coercion

Students' responses to how they felt about unwanted sexual activities reflected a marked

gender difference (see Table ll). Significantly more female students (34.5%) than male
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students (I3.3%) reported feelings of degradation ('dirty', 'cheap', 'slutt5/', X2: 7 .361, dF7,

p<.01) and although numbers precluded significance testing, markedly more female than

male students reported feeling abused (22.2% females, 6.70/o males). Furthermore, only one

male reported feeling angy in contast to 28.9%o (26) of the female students who reported

feeling this way. Similarly two male students reported feeling scared, but 15.5% (14) of the

female students listed this as how they had felt about the unwanted sexual activity.

Table 1 1. Emotional responses to experience of sacual coercion in dating relationships

Ferrale CN=90) Male CN=45) Sigoo

n o/o n o/o X2

Dirry
Angry
Not bothered
Abused
Unsure
Scared
Conftsed
Guilty
Embarrassed
Duped
Positive

3l
26
24
20
15

t4
t2

8

34.5
28.9
26.7
22.2
16.7
15.5
13.3

8.9
7.8
5.6
l.l

6
I

22
3

6
2
)
4
2
0
2

7
)
I

13.3 7.36r
2.3 n.s.

48.9 6.t94r
6.7

12.2 n.s.

4.5
I I .l n.s.

8.9
4.5
0.0'
4.5

$1Q Students could give more than one r€sponse

'pf.ol

Almost half of the male students (48.9%), on the other hand, indicated that they were 'not

bothered' by the unwanted sexual activities, a significantly higher percentage compared wittl

female students (26.7%,X2:6.794, dFl p<.01). Male and female students similarly reported

feelings of confusion and being unsure. The kinds of responses made by female students

(again males used single word responses) are illustrated as follows:

Didy and used, very guilty and scared of him and a slut because I did.

Angry at the pressr:re, guilty that I didn't have the guts to tell him no.

The first time I was scared and didn't know what was going on.

Used and confused because an ex-boyfriend forced himself on me while we were arguing and I was
drunk.

Physical violence

Responses to feelings about physical violence revealed a trend toward gender differences

although numbers precluded significance testing. Results are shown in Table 12.
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Table 12. Emotional responses to physical violence in dating relationships

Female CN=39) Male (N=25)

Other
Angry

t5
t4

8

6
2
2
I
0

39.5
35.9
2t.l
18.4
15.4
5.3
5.1
2.6
0.0

%

20.8
25.0
4.2

33.4
16.0

4.2
4.0

t2.5
t2.5

o/o

5
6
1

8

4
I
I
3

Scared
Not bothered
Shocked
Confused
Upset
Unsure
Positive
Reason

Nglgr Students could give more than one rcsponse

About a third of the female students (35.9%) indicated that they had felt angry about the

abuse compared with a quarter of male students. Only one male student reported feeling

scared but 2l.lo/o (8) of the girls indicated that this is how they felt whe,n they had been

physically harmed. In confrast, a much higher proportion of male students (33.4o/o) re,ported

that they were 'not bothered' by the violence than did female students (18.4o/o). Some males

also reported feeling positive about the violence whereas ferrale students did not report

positive feelings at all. Similar Broportions of male and female students indicated that they

had felt unsure, shocked, confused or hurt. A sample of the comments made by female

students appears below.

Angry, mainly because I felt so helpless and contolled.

It was only playing but it still made me a bit angry-it left a few bruises.

I was scared, he was holding me so I couldn't get away and I felt claustophobic.

Scared hopeless,I felt like dymg.

Ilelp seeking behaviour

Students were asked whom they talked to about each type of violence and what the outcomes

of this had been. Those who had not talked to anyone were asked what had happened to the

relationship as a consequence of the violence. As with responses for the emotional imFact of

violence, the response rates'for unwanted sexual activities regarding help seeking behaviour

were low (58.5% for female students, 40.6% for male students).
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Emotional violence

Gender differences emerged in how the emotional violence vras dealt with (see Table l3).

Overall, male students showed that they were markedly less likely to talk to someone (frien4

family, parfirer, counsellor) about emotional violence than their female counterparts.

Consistent with this pattern, significantly more males (29.8%) than females (9.7%) reported

they talked to 'nobody' (X2= 16.625, dFl, p<.0001) or did not need to talk at all (4.1%o fot

females, 14.9% for males, X2= 9.581p<.01). Of the males who indicated they had talked to

someone, most talked to friends (68.1%), but significantly more female students reported that

they had spoken with friends about emotional violence (89%, X2=16.625, dtsl, p<.0001). In

confrast to the two male students who reported talking to their mothers, 15.9o/o (23) of the

female students indicated that they had done so. Relatively few students spoke with

counsellors, parfriers, relatives or siblings.

Table 13. Persons to whom students talked about emotional violence

Female fN=145) Male fN=94) Siso*

Person told o/o x2%
Friend
Mother
Nobody
Sibling
Partner
Relative
Counsellor
No need
Parent
Tnrsted person
Father
Diarv

r29 89.0
23 15.9
L4 9.7
13 9.0
13 9.0
l0 6.9
7 4.8
6 4.t
4 2.8
2 1.4
| 0.7
| 0.7

68.1 16.625***
2.1 rl.s.

29.8 16.625***
7.5 n.s.
3.2 n.s.
l.l n.s.
2.1 n.s.
t4.9 9.581*
2.1 n.s.
l.l n.s.
l.l n.s.
0.0 n.s.

&
2

28
7
?

I
2

t4
2
I
I
0

$1g Students could give morc than one response
tp<.O1, *t*p<.6691

In addition to being asked to whom they talked, students were also asked what happened after

they talked (see Table l4). Overall, male and fEmale students similarly reported positive

outcomes. For most this meant feeling supported (e.g., helped, understood) or sorting the

issue out. Comparatively few students indicated that things became worse or did not change

after talking to someone. However, significantly more female students (22.8%) reported

"dumping" a partrrer as a consequence of talking to someone about emotional violence
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(y'4.157 , dFl, p<.05). The consequences of talking to someone about emotional violence

are captured in the examples of comments made by three fernale students provided below.

It helped, as usually my first reaction would be to talk to a friend and speak my heart out and
consequently I spoke it out with my boyfriend too. Therefore talking to a friend enable me to say
exactly what I wanted to.

Because it helped me a lot because whan you are in love you're blind, so you need someone which
is out of the relationship to give you some advice.

Table 14. Outcomes of talking and not talHng to someone about emotional violence

Talking Not talking

Female (N:101) Male (N=52) Female CN:28) Male (N=38)

Outcome

Support
Sorted it out
Broke up
No change
Worse
Other

65.3
50.5

23 22.8

r0.7

Nqg Students could give more than one response

?'z=4.157, df =1, p<.05

Given that most students had talked to someone about ernotional violence, numbers reporting

on what happened to a relationship if they did not talk were small (28 females and 38 males).

Among this small number of students, the majority of males (63.2%) and females (75%)

reported positive outcomes (see Table 14). In a reversal of the sinration in which students had

talked to someone, more male students (60.5%) than female students (46.4%) reported that a

relationship had broken up as a consequence of the emotional violence, although this was not

a significant difference. Similar percentages of male (31.6%) and female Q5%) students

indicated a deterioration in the relationship ('worse') or that nothing had changed QL.4% of

females, 23.7 % of females).

Ssual coercion

Although male and female students reported that they talked to friends more than anyone else

about sexual coercion, results indicate substantial numbers of each gender indicated that they

talked to nobody (46.1% of female, 46.8% of male students, see Table 15). Just over half

(53.9%) of the female students reported that they had talked to a friend compared wrrh 43.2%

66
5l

t2
,?

I1.9
t t.:

73.1
48.1
9.6"
r7.3
9.6

2i
13

6

J

38
25
)
9

75.;
46.4
2t.4

2;
23

9

f

$.;
60.5
23.7

13.2
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of male students. While more female students relative to their male counterparts talked to

family members, parfrrers, or counsellors, numbers in all categories were small.

Table 15. Persons to whom students talked about sexual coercion

Person told

Female CN=7O Male (N=37)

no/on%
Friend
Sibling
Relative
Partner
Nobody
No need
Mother
Father
Counsellor

4t 53.9
3 3.9

l0 t3.2
7 9.2

35 46.1

10 13.2
4 5.3
1 3.9
s 6.6

16

0

I
2l

5
I
0
I

43.2
0.0
8.1
2.7

46.8
13.5
2.7
0.0
27

NglL Surdents could give morc than one rcsponse

The majority of male and female students who talked to someone about the abuse indicated

that this had been a positive experience in that they felt supported (62.5% of both males and

females, see Table 16). While a substantial minority of female students (40%) reported that

the issue was 'sorted out' only a few male students reported this outcome (18.8%). A quartel

of male and female students indicated that there was no change in the relationship after

talking to someone. Very few students reported that the relationship became worse or that

they broke up with their parfrrers as a consequence of talking about the coercion. Examples of

comments made regarding the effects of talking about sexual coercion are presented below:

Nothing really changed. I felt better about myself but it never changes when someone takes
something like that away from yornself

They make me feel better usually by looking at what happened and saying it's not my fault and
he's a bastard.

A very different pictue emerged when the coercion w:N not talked about (see Table 16). A

significantly higher percentage of female students (82.5%) than male students (46.3%)

re,ported that the relationship broke up (X,2= 5.072, dFl, p<.05). On the other hand,

significantly more male students (65.9%) than female students indicated that their

relationship did not change (X2=15.226, dFl, p<.0001). About the same number of male and

female students reported that they 'sorted out' the problem (27% of fernale and,26.8Yo of

male students).

57



Table 16. Outcomes of talking and not talking to someone about, sexual coercion

Talking Not talking

Female fN=40) Male fN:16) Female fNd3) Male fN{l)
Outcome %%

Support
Sorted it out
No change
Worse
Broke up
Emotional
Other

25

t6
l0
t2

:

62.5
40.0
25.0
I1.9
7S

62.5
18.8
25.0

9.6
6.3_

27.0

42.9
25.0
82.s
10.7

1.6

26.8

65.9"
31.6
463b

2.6
2.4

l0
3
A

)

i

lt

27
t2
l9
I
I

t7

27
7

52
J

I
Nglg Students could give more than one response

\2 =l 5.226, df =1, p<.000 I

Y=5.072, df =1, p<.05

Physical violence

Of the small nunbers of students reporting that they were physically htrrt in a relationship,

approximately half did not tell anyone at all about it (55.2% of female, 45.5% of male

students, see Table l7). Only one female student reported she had not felt the need to talk

about it, compared with 31.8% (7) of the male students. Overall, more female students than

male students indicated they had talked to friends, family, counsellors and partners.

Table 17. Persons to whom students talked about physical violence

Person told

Female CN=29) Male (N:22)

n%n%
Nobody
Friend
Relative
Sibling
Partner
No need
Evervbodv

l0
4
I
I
0
7
I

l6
t2
5

2
)
I

55.2
41.4
t7.2
6.9
6.9
3.4
0.0

45.5

18.2
4.5
4.5
0.0

31.8
4.5

Ng]g Students could give more than one response

As most of the students did not talk about their experiences of being physically hurt, nurnbers

reporting the outcomes of talking were extemely small (10 females, 5 males, see Table 18).
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Table 18. Outcomes of talking and not talking to someone about physical violence

Talkine Not talkine

Female (N:10) Male CN:5) Female (N=26) Male (N=21)

Outcome %%%

Sorted it out
Support
Broke up
No change
Worse
Had a laugh
Other
Kepthappening
Emotional distess

6

3

3

2

0

.

60.0
30.0
30.0
20.0

0.0

-

40.0
40.0

0.0
0.0

40.0

-

46.2
42.3
7.7

10.0

7.7
23.1

3.2

L2

ll
2
4

2
6

2

7 33.4
4 19.0
5 23.8
2 t2.s

5 23.3
4 19.0
0 0.0

Only female students reported that they broke off the relationship after talking about the

violence (30%) and that no change occurred in the relationship (20%). Only male students

indicated that they 'had a laugh' after telling someone about the abuse (40%). Most male and

female students, however, indicated the violence issue had been sorted out and/or they had

felt supported as a result of talking to someone.

Where the violence was not talked about female students indicated that it was sorted out

(46.2%) or the relationship was broken off (42.3%, see Table 18). Fewer male students

reported these outcomes (33.4olo sorted it out, 19% broke off relationship). Considerably

more male students (23.8%) than female students (7.7%) r€,ported'no change' in the

relationship after occurrence of physical violence. Furtrer, substantially more male students

(23.3%) reported that the hurting was in fun than did female students (7.7%). Of concern,

similar numbers of male and female students reported recurrence of physical violence as an

outcome (23.1% of female, l9o/o of male students).

Experiences of violence in family and peer relationships

Although dating relationships were the focus of the questionnaire study, students were also

asked about their experiences of violence in their families and with peers. The purpose for

inclusion of this material was to explore the possibility that victimisation in one relationship

might be related to victimisation in other significant relationships. Gender differences were

not analysed, given the purpose of investigating overall conelations.
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Family violence

Students were asked to show how often they had been emotionally hurt ( 'put down, made to

feel bad about myself), physically hurt (beaten, hit, kicked, shoved, punched, choked) ) and

sexually hwt ('unwanted sexual activities') by parents, another adult in the family and

siblings. This data was collapsed across frequencies (see Table l9). High numbers of students

reported emotional violence (84.5%) and physical violence (66.3%) compared with threats

(33.7%) and sexual coercion (l1.3%).

Table 19. Rates of each type offamily violence reported by male andfemale high school
students

Female (N=1901 Male (N=1545

Violence type n Yo N %

Emotional violence 153 84.5 127 82.4
Physical violence 126 66.3 104 66.7
Threats 64 33.7 63 40.9
Sexual coercion 22 I1.3 7 4.3

' N for crnotional violcnce = I 81, N for sexual coercion = I 95
b N for scxual coctcion = 162, N forphysical violence =156

A substantial number of students (69.9%) reported being e,motionally hurt by a sibling (see

Table 20). The rates of reported emotional and physical violence were the sarne for mothers

and fathers. Violence was least perpefrated by another adult in the family, except if it was

sexual. Although only a few participants reported unwanted sexual activities from a parent,

about half of these experienced the abuse often. Perpetation of unwanted sexual activities by

siblings was reported at the same level as for parents.

Table 20. High school students' reports of each type ofviolence experienced in thefamily
according to perp etrator

Pemetrator

Mother N=356r) Father (N:354b) Sibling N=3591 Otho adult N=3604)
Violencetype n o/o n % n o/o n o/o

Emotional 169 49.9 169 49.9 237 69.9 102 30.1

Sexual 7 1.9 6 1.7 7 1.9 21 5.8
Physical 107 30.6 107 30.6 2M 58.3 36 10.3

Threat 72 20.2 76 21.3 73 20.6 35 10.1

N varicd bctwecn 353 and 356 duc to missing data

\.1varied betwccn 354 and 358 due to missing data

'l.l varicd bctween 350 and 359 due to missing data

t'{ varied bctwcen 333 and 360 duc to missing data
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Students were also asked about interparental and parent to sibling witnessed violence (seen,

heard, knew about). Almost half of the students reported equal rates of mother to father

verbal abuse and father to mother verbal abuse (48.1yo, s,ee Table 21). This pattern changed

for physical violence in which students indicated that fathers hurt mothers at almost twice the

rate mothers hurt fathers. Students reported obsenring mothers and fathers violence toward

siblings at about the same rate but fewer students reported obse,nring violence to siblings

perpetated by another adult in the family.

Table 21 . Occunence of types of interparental violence and parental to sibling violence
obsen'ed by high school students according to perpetrator andvictim

Tyre of violence

Physical (N=3691 Verbal (N=366\ Anv CN:3671

n%oNo/on%o
Mother to Father
Father to Mother
Mother to Sibling
Father to Sibling
Other Adult to Sibline
N mother to father= 365

\.1 Ather to npttrer = 365

N mother to sibling = 366, other adult = 357

Of interest to this study was the 'double whammy' issue, that is to say the extent to which

those who experienced parental violence also witnessed violence between their parents (see

Table 22). More than half of students (51.8%) who had reported experiences of violence in

the family had also observed parental violence. The next largest goup was those who said

they experienced family violence, but did not witress pare,ntal violence Q6.3y").Relatively

few reported non exposure to abuse or witressing (12.4%).

Table 22. Rates of observing and uperiencingfamily violence

Rates fN=380)

Obsenred and experienced violence
Experienced but no observed violence
No observed or experienced violence
Observedbutno experience ofviolence 36 9.5

An exploration of the links between exposure to viole,nce in the farnily and violence in dating

relationships was central to this study. Regarding the relationship between dating violence

32 8.8
58 t5.7

t76 48.1
176 48.1

101 27.6
113 30.8
31 8.7

t97 51.8
100 26.3
47 12.4
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and violence in the family, a sizeable majority (63.4%) of stude,nts reported experience of

violence in both their dating relationships and in their families (see Table 23).

Table 23. Rates of both datingviolence andfamilyviolence

Rate fN=380)

Violence in both dating and family
Violence in dating not farrily
Violence in family, not dating
No violence in either familv or datine

Few students escaped violence altogether (4.2%), although some reported violence in one

relationship but not the other. Separate analyses were undertaken for the relationship between

observing violence in the family and experience of dating violence (see Table 24).

Table 24. Rates of reported dating violence experienced and witnessingfanily violence

Rates CN=380)

n%

241
67
56
l6

63.4
t7.6
14.7
4.2

Both witnessing family abuse and experience of dating violence
No witressing family abuse but experience of dating violence
Witressing family abuse but no experience of dating violence
No witnessing family abuse or experience of datine violence

197 51.8
lll 29.2
36 9.s
36 9.5

About half of the students who reported witnessing parental violence in their families also

experie,nced violence in their dating relationships. A little under 30% who had not witressed

violence reported experience of violence in a dating relationship. Taken together these data

suggest that experiencing violence in the family had a stronger relationship with dating

violence than did witressing violence.

The exploration of links between family and dating violence were further exarnined through

correlational analyses (see Appendix E). Although data were tested for correlations between

each bpe of violence in the family and each type of dating violence, only the overall family

violence correlations are presented here. With one exception, conelations were small but

significant. Experience of family violence showed a significant correlation with emotional

dating violence (p<.01), sexual coercion in dating (p<.05) and physical dating viole,nce

(p<.01). Results indicated that witnessing family abuse significantly correlated vdth
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emotional dating violence (p<.01) and sexual coercion in dating (p<.001) but not physical

dating violence.

Peer violence

A substantial percentage of students reported being the victims of all but a few of the various

acts of bullyrng by peers. Particularly high percentages of male (81.1%) and female (82.1W

students reported 'being made fun of (see Table 25). Many students also reported being put

down in relation to looks or body (71.2% of fernale students, 66.1% of male stude,nts) and

having rumours spread about them (69.7Yo of female students, 60% of female students). A

substantial number of female students (51.3%) and male students (69.5%) reported the

experience of being threatened. A significantly higher number of males reported being beaten

up by a gang (f41.329, dFl, p<.0001) and individually (y2=16.338, df =1, p<.0001) but

this was the least common tlrpe of bullying reported.

Table 25. Number of high school students reporting peer violence

Female (N=198) Male fN=168 Sigo*

Ridiculed
Sexist put downs
Rumours spread
Sexually harassed
Bullied
Threatened
Rejected
Racistput downs
Taunted teased
Beaten up (l-1)
Beaten up (eane)

159 81.1
14t 71.2
138 69.7
t20 60.6
115 58.4
101 51.3
98 49.5

86 43.4
82 4r.4
28 14.2
8 4.0

138 82.1 n.s.
lll 66.1 n.s.
99 60 n.s.
52 31.0 32.08/.**

ll2 67.5 n.s.
I 16 69.5 n.s.
73 43.7 n.s.
92 54.8 4.668{'
70 42.2 n.s.
48 28.6 31329**
28 16.9 16.338{'*

rp<.05, rrp<.0001

Significantly more males (54.8%) than females (43.4o/o) also reported racist put downs

1y2=4.668,dF1, p<.05). Compared with male students, significantly more female students

reported sexual harassment (60.6% of girls, 3l%o ofboys,X2=32.084, dtsl, p<.0001).
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Perpetration of violence

Given that the major goal of the research project was to map adolescents' experiences of

violence across significant relationships, questions about perpetation of violence in dating

relationships did not replicate those asked in relation to experiences of violence. Students

were asked to show how often they had hurt a parfirer emotionally for any of seven reasons or

physically for any of five reasons. They were also asked whether they had imposed unwanted

sexual activities on apartrer for any of six reasons (see Table 26).

Table 26. Perpetration of each We of dating violence by reasons

Female Siso*Male

Violence Type %

Physical Violence
Accidental
Self Defence
Anger
Retaliation
Cheated on
Partner flirting
Alcohol (seU)

(N=166")
t24
2l
46
43
1l
l4
t7

(N-1331
76 57.r
t2 9.1
11 9.8
8 6.0
6 4.8
s 3.9
l0 7.6

10.276**
n.s.

18.975***
21.983***

n.s.
n.s.
n.s.

74.7
13.0
28.4
25.9

6.9
8.8

10.6

Emotional Violence

Breaking up
CAeated on
Anger
Partner flirting
Alcohol

(N=132d)

92 69.7 n.s.
35 25.9 n.s.
40 30.3 4.423*
31 24.0 n.s.
32 24.6 It.s.

(N:163)

r25
45
74
43
38

76.7
28.1
45.7
26.9
23.6

Sexual Coercion

Led me on
For partrer
Both drunk
Parher dnrnk
Self dnrnk

(N=23)

6 26.r
8 34.8

l0 43.5

| 4.3
2 8.7

(N=18)

7
3

4
I
0

38.8
16.7
22.3

5.6
0.0

22.3Needed sex 4 17.4

!91g Sbd€nts cold give rnore than onc response

N varied betrreen 159 and 166 due to missing daa

t{ varicd bcnrrccn 129 and 133 duc to missing data

N vaded bctwccn 160 and 163 due to missing data

t{ varied bctween 130 and 132 due to missing daa

'!S.05, 
t' !5.001, t*t$.0001

A significantly higher percentage of female students (74.7o/o) than male students (57.1%)

reported that they had accidentally physically hurt a boyfriend (X2=10.276, dFl, p<.001).

Significantly more female (28.4%) than male (9.8%) students also reported using physical
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violence when angy (X2:18.975, dFl, p<.0001) and in retaliation (25.9o/o of females , 6.Oyo

of males, X2:21.983, dFl, p<.0001 ). The numbers of male and female students who

reported physical violence toward a partner because of cheating, flirting, drinking, or in self-

defence were small.

A high proportion of male and female students reported that they had been emotionally

violent toward parmers when their relationships terminated (76.7% of female, 69.7% of male

students). Less than half of students, male or female reported perpetation of emotional

violence because of anger (45.7% of female, 30.3% of male students). About a quarter of

male and female students indicated that they had perpetrated emotional violence for each of

the reasons that their partners flirted, cheated, or had been dnnk. Significantly more female

(45.7%) than male (30.3%) students indicated that they had emotionally hurt a partner

because they had been angry (X2=7.243,dF1, p<.01).

Only a very small percentage of students (3.7% male students, 3Yo of female students)

reported perpetration of unwanted sexual activity, although there was some uncertainty as to

whether or not the sexual activity was non-consensual (21.8% of female, I7.9% of male

sfudents). Response rates for reasons suggest that some of those who were not sure whether

the sexual activity had been wanted or not answered the question about the main reason for

continuing the sexual activity. Small numbers precluded meaningful significance testing but

frends suggestive of gender differences emerged. More male students (38.9%) than female

students (26.1%) reported persisting with unwanted sexual activity because their parfrrer led

them on whereas more female students (34.8%) than male students (16.7%) indicated they

went ahead with the sexual activity because they thought it was what their partrers wanted.

Almost twice the number of female students (43.5%) compared with male students Q2.3%)

indicated that the unwanted sexual activity proceeded because both partrers were drunk.

However, only very small percentages of male and female students reported continuing the

unwanted sexual activity because only their parfirer was drunk or they themselves had been

drinking. Similar proportions of female (17.4%) and male (22.3%) students reported going

ahead because they needed to have sex.
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Acceptance of violence

In addition to mapping high school students' experiences of violence, the questionnaire also

investigated the extent of egalitarian dating relationships and the acceptance of dating

violence and its associated myths. The data related to egalitarian relationships was

descriptive, reflecting its exploratory nature. The data on acceptance of dating violence was

drawn from a scale used in previous research (Vezina et al., 1993).

Egalitarianism in dating relationships

The issue of equality in dating relationships was measured by six items: who pays for 'dates',

who makes the decisions about how to spend time, who makes the decisions about who time

is spent with, who takes the initiative in asking a parfrrer out, who takes responsibility for

contraception and who makes the first moves in sexual activity. The majority of male and

female students alike indicated that decisions were shared equally across all situations except

for initiating a date which males and females agreed was a male's role. Among students who

did not report equal responsibility in their relationships, the observed fiend was for males and

females to agree that it was a male's role to pay for a date and to initiate sex. This trend

reversed for the issue of contraception in which less than half of male and female students

reported to be the responsibility of both partrers. Although most students did indicate equal

responsibility, the remaining students who were in sexual relationships, both male and

female, re,ported it to be the female parfirer's responsibility.

Acceptance of dating violence myths

The measure for acceptance of dating violence and associated myths comprised 14 items with

which students indicated their level of agreemenUdisagreement on a four point Likert scale.

For all but one item on the attitudinal measure, disagreernent marked the desired direction

which denoted non-acceptance of violence and violence myths (see Table 27). Although

attitudes on all items were in the desired direction for both male and female students, there

were significant gender differences for all but two of the attitudinal items. The difference wiu

primarily attributed to the trend for most female students to 'stongly disagree' with items

and for most male students to disagree. In addition, on some items more male than female
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Table 27. Number of students who agree, strongly agree, disagree and strongly disagreewith
each dating violence myth

Agree Stongly Disagree Strongly Sig*
asree disagrec

Item FMFMFMFM
Jealousy is proofoflove 13 14 71 73 87 57 27 20
Violence cannot occur with teenage 3 I I 6 20 70 85 120 52 ***
couples because they do not live
together
Respecting yoru boyfriend/girlfriend 3 14 6 34 108 92 80 25
mearui never getting angry with
her/him
A person who is often insultedby 40 26 97 61 49 58 l0 15 'i
her/his boyfriend/girlfriend is a victim
ofviolence
It is mainly those from poor 6 14 28 35 93 75 66 39 :f *

backgrounds who are violent in
boy/girlfriend relationships
A person can rightfully demand sex 3 9 10 16 39 42 L44 101 t
from their boy/girtfriend when they
have been going together for a long
time
Ifyou agree to have sex and you 5 13 6 17 55 56 130 80 ***
shange your mind at the last minute it
is not really rape ifyour partner forces
you to go the whole way
When a girl is raped it is often because 3 7 15 12 36 72 l4l 7l r'**
she provoked it
When a girl excites her boyfriend 4 8 5 11 34 63 152 85 *'t'|
senrally he has the right to force her to
have sex qdth hitn
A person who hits their boyfriend or 8 6 14 28 56 54 115 77 *
girlfriend often does it as a sign of
affection even if the behaviour is not
really correct
A young girl cannot be sexually 7 26 26 30 86 67 73 43 ***
violent toward her partrer
When a person threatens a 0 4 13 17 104 86 79 59
boyfriend/girlfriend it is not really a
form ofviolence
An equal relationship means that both 7 6 23 34 103 93 63 28 **
partrcrs have the same tastes and do
d[s sams rhings

To put an end to violence all 8 18 35 36 93 83 60 25 **'r
conversations and behavioru that are
likely to make your parher angry
shouldbe avoided
t0S.05,, rrg<.01,, ri*g<.001

students agreed in the undesired direction. For the iterr, Jealousy is proof of love' there was

a reversal of trends. Just over half of the male students (50.1%) agreed or strongly agreed

with this statemsnt as did a substantial minority (42.4%) of feurale students. There was no
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significant gender difference for the jealousy item, in contrast to all other items except one.

This item was, 'when a person threatens his/trer boyfriend/girlfriend it is not really a form of

violence'. Similar percentages of female students and male students disagreed or disagreed

strongly with this item.

The data was firther examined for correlation between dating violence, family violence and

acceptance of violence myths. A significant correlation was found between acceptance of

violence myths and accidental perpefration of physical abuse but no such correlation was

found for physical abuse perpetrated for other reasons. No significant correlation was found

between acceptance of violence myths and the perpetration of emotional dating violence or

sexual coercion. Nor did acceptance of violence myths show a significant correlation with

family violence. students agreed in the undesired direction. For the item, Jealousy is proof of

love'there was a reversal of trends. Just over half of the male students (50.1%) agreed or

stongly agreed with this statement as did a substantial minority (42.4%) of fernale students.

There was no significant gender difference for the jealousy item, in contrast to all other items

except one. This item was, 'when a person threatens his/her boyfriend/girlfriend it is not

really a form of violence'. Similar percentages of female students and male students

disagreed or disagreed stongly with this item.

The data was further examined for correlation between dating violence, family violence and

acceptance of violence myths. A significant correlation was found between acceptance of

violence myths and accidental perpetration of physical abuse but no such correlation was

found for physical abuse perpetated for other reasons. No significant correlation was found

between acceptance of violence myths and the perpefration of emotional dating violence or

sexual coercion. Nor did acceptance of violence myths show a significant correlation with

family violence. students agreed in the undesired direction. For the item, Jealousy is proof of

love'there was a reversal of trends. Just over half of the male students (50.1%) agreed or

strongly agreed with this statement as did a substantial minority (42.4%) of female students.

There was no significant gender difference for the jealousy item, in contrast to all other items

except one. This item was, 'when a person threatens his/her boyfriend/girlfriend it is not

really a form of violence'. Similar percentages of female students and male students

disagreed or disagreed strongly with this item.
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The data was firther examined for correlation between dating violence, family violence and

acceptance of violence myths. A significant correlation was found between acceptance of

violence myths and accidental perpefration of physical abuse but no such correlation was

found for physical abuse perpetrated for other reasons. No significant corelation was found

between acceptance of violence myths and the perpetation of emotional dating violence or

sexual coercion. Nor did acceptance of violence myths show a significant correlation with

family violence. students agreed in the undesired direction. For the item, Jealousy is proof of

love'there was a reversal of tends. Just overhalf of the male students (50.1%) agreed or

stongly agreed with this statement as did a substantial minority (42.4%) of female students.

There u/as no significant gender difference for the jealousy item, in contrast to all other items

except one. This item was, 'when a person threatens his/trer boyfriend/girlfriend it is not

really a form of violence'. Similar percentages of female students and male students

disagreed or disagreed strongly with this item.

The data was firrther examined for correlation between dating violence, family violence and

acceptance of violence myths. A significant correlation was found between acceptance of

violence myths and accidental perpetration of physical abuse but no such correlation was

found for physical abuse perpetrated for other reasons. No significant correlation was found

between acceptance of violence myths and the perpetation of emotional dating violence or

sexual coercion. Nor did acceptance of violence myths show a significant correlation with

family violence.

Discussion

The major goal of the questionnaire study was to explore the violence experiences of high

school students in their heterosexual dating relationships. The purpose underlining this goal

was to inform primary prevention and educational programmes focussed on the promotion of

healthy relationships. This discussion teases out the key overall findings related to students'

experiences of dating violence and their consequences then examines how these differ for

female and male students respectively. Following on from discussion of the dating violence

material, violence victimisation tends in the family and in peer relationships are reviewed.
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Finally, application of the findings to dating violence intervention and prevention

prograrnmes in high schools is discussed.

Extent of dating violence

The majority of high school students in this study had at some point in time been involved in

a dating relationship. Only a small proportion of these students reported an absence of any

violence in their relationships. This was particularly so for emotional violence which, because

of the broad range of behaviours it embraced, was not an unexpected outcome. Reports of

sexual coercion were also high and for most students this related to activities other than

sexual intercourse. Of the three forms of dating violence investigated, physical violence was

least reported, but the level is nonetheless cause for concem. It is difficult to make

comparisons with other research studies within this age group because of differences in

definitions of violence and the lack of studies on emotional violence and sexual coercion.

Keeping in mind these limitations, Jezl et al. (1996) found a similar level of emotional

violence, while Mercer (1988), Molidor (1995) and Roscoe and Callahan (1985) reported

comparative figures for physical violence. Rates for sexual coercion were much higher than

in other studies ( e.9., Mercer, 1988; Poitras & Lavoie, 1995), but this very likely reflects the

broader range of sexually coercive behaviours included in the present questionnaire. Overall

the students' awareness of violence in the dating relationships of peers was rernarkably

consistent with self-reported abuse.

Although the perpetration of dating violence did not receive the same attention as

victimisation experiences in the study, the findings did uncover interesting tends. Regarding

physical violence, the majority of students reported that they had physically hurt a parfrrer

accidentally, but this is difficult to interpret. It could have been in a 'play-fight' but it could

equally have been in the context of a more serious situation that perhaps went furttrer than

intended. While students might describe the situation as 'play-fighting' when the outcomes

are bruises the acceptance of violence as 'play' has to be questioned. While anger and alcohol

have been highlighted as reasons for the perpetration of physical violence in previous studies

(e.g., Peterson & Olday, 1992), these reasons were less commonly reported by the students.
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Overall, students reported emotionally hurting partrrers more than physically hurting them, a

pattern consistent with findings for victimisation. It is interesting that a relationship break up

was the primary reason that students gave for perpetrating emotional violence yet this was not

given as a major reason from a victimisation perspective. Perhaps its pre-eminence in

perpetration was simply relative to other reasons students were given to choose from.

Comparatively few students indicated that they had sexually coerced a dating parfrrer,

although some were unsure as to whether they had or not. These small perpetration numbers

contrast with the relatively high proportion of students who reported they had experie,nced

sexual coercion in a dating relationship. Lower perpetration rates could reflect the non-

violence culfire of the schools. Another possibility is that perpefration of sexual coercion has

been under reported.

Emotional consequences of violence

On the basis that existing dating violence research literature has frequently failed to go

beyond acts of violence to explorations of the meaning of the violence and its consequences,

this study searched for greater understanding of violence by examining emotional responses,

perceived reasons for the violence and help seeking behaviour. The gamut of emotional

reactions to violence reported by students endorsed those found in several studies (e.g.,

Henton et al., 1983), but the use of open questions generated many more categories of

ernotional responses. The idea that types of violence may be unified by their emotional

impact was largely supported in the findings. Dismantling separate abuse categories and

considering them together as 'trauma' because of the similarity of impact is a he,nd in the

clinical literature (e.g., Briere, 1997). However, there are some emotional consequences that

are qpecific to a particular tlpe of violence. For example, sexual coercion produced feelings

of derogation and abuse, feelings that are also commonly reported in the child sexual abuse

literature (e.g., Finkelkor, 1988; Briere & Runtz, 1993). In a further example, feelings of
jealousy and uselessness were associated only with emotional violence.
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Ilelp seeking behaviour

As with emotional responses to violence, patterns of help seeking behaviours showed

similarity and differences across the three types of abuse. Although friends featured

prominently as the person to whom students talked about all types of violence, the extent to

which this occurred dropped markedly for sexual coercion and physical violence. This

reflects the reduction in telling anyone at all about sexual coercion or physical violence.

Secrecy and concomitant non-disclosure is commonly referred to in both the child sexual

abuse literature (e.g., Finkelhor, 1988; Summit, 1983) and the domestic viole,lrce literature

(e.g., Jaffe, Wolfe & Wilson, 1990; Peled, 1996) and it may be that a similar dpamic

operates in the context of a dating relationship. The tendency to disclose to a friend if to

anyone at all is perhaps because this is less threatening and more likely to be kept in

confidence (not reported to authority figure). Consequently, there is less chance of what

might be perceived by teenagers as a negative outcome (e.g., partrrer labelled an abuser, break

up of the relationship by a parent).

It was encouraging that most students reported positive outcomes when they talked to

someone about their experiences of violence. However, there is a possibility suggested by the

findings that talking to someone might discourage terminating a relationship in which

violence has occr.ured. Very few students reported that they broke up after being sexually

coerced and none after emotional violence when they had talked to someone. Conversely

when they did not talk to someone, breaking up became a considerably more common option.

It is possible that students primarily talked about less serious violence to friends, therefore

making it easier to resolve and perhaps less necessaiy to terminate the relationship.

Interestingly, the low termination rate post-talking to someone did not occur for physical

violence. Other than breaking up, students also reported 'nothing changed' if they had not

talked to anyone about the violence. This is difficult to interpret because it could mean that

the violence continued, or that the violence was inconsequential.
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Gender and dating violence

Although experiences of emotional violence were similar for male and female students,

differences were apparent for physical violence and sexual coercion. Similarity in the extent

of physical violence for males and female students was not matched with a similarity in the

types of violence experienced. Only trends can be noted, however, because of the small

numbers of students reporting physical violence. Noting this limitation, actions of enfiapment

(being held down, having wrists held) emerged as experiences of physical violence more

common to young women. This was consistent with their higher reports of 'wanted to show

who was boss' as a main reason for partrers using physical violence. For male students, the

violence experienced was more likely to involve the lashing out actions of punching or

kicking which matched their perceptions that anger had been a main reason for their parhers

physically abusing them. Such differences raise the possibility that there are some distinct

developmental differences between younger age teenagers and the older age groups surveyed

in most of the dating violence literature. The natrue of the items used, however, may offer a

better explanation for the tends found. Physical abuse items in the questionnaire were

derived from what teenagers themselves described in focus groups as happening in dating

relationships. This may be more apprcpriate than using a measure such as the Conflict

Tactics Scale (Straus, 1979) which was designed for use with adults. As well as suggested

differences in tlpes of physical violence, the more severe impact of male violence was

evident in the more lasting injuries sustained by female students.

One unexpected finding was that male students indicated similar experiences of sexual

coercion (with the exception of being 'felt up') and engaged in unwanted sexual activities for

similar reasons to female students. Particularly unexpected was the report of some males that

they were held down and forced to have sex. It is possible that such reports were not ge,nuine,

although there was no obvious evidence that this was the case (such as qpoiling of the

questionnaire generally). Poitras and Lavoie (1995) also found that their male students

reported being pressured into sex by girlfriends, although it was mostly girls who experienced

sexual coercion. The sexual coercion findings perhaps best demonstrate ttre interplay between

teen culture and dating violence through, in particular, use of alcohol, constnrctions of male

sexuality and peer pressure. Parties constitute a significant part of teenage social life and for
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students in this study they were the main place at which coercive sexual activity happened.

For teenage males, the consumption of alcohol appears to be closely lhked with

demonstrating their masculinity. This relationship is discussed by Kelly and Dekeseredy

(1995) who suggest that the context of alcohol consumption (e.9., in fraternities, sports clubs)

is an integral factor in male peer support dynamics that link to the sexual abuse of women.

Peers can be extremely influential among students of high school age. This influence was

evident in the significantly greater number of males who reported that they had unwanted

sexual activity because they believed that this was what their friends were doing. Peer

pressure was cited by a number of the males in Kalofs (1995) study as their motivation for

having sex. Teenage males' 'performance stories' in a sfudy of male sexuality, illustrated the

enonnous pressure on males to assert their heterosexual masculinity through sex (Holland,

Ramazanoglu, Shape & Thomson, 1994). Kimmel (1997) discusses the homophobia amongst

males that drives them to prove their masculinity through sexual conquests witl women.

Hence, there is sexual competition between males, which offers further explanation for the

importance friends played in the male student's engagement in coercive sexual activities.

The romantic context was another key factor in reasons for unwanted sexual activity. Female

and male students reported in similar numbers that they engaged in unwanted sexual

activities because they loved their partrers and/or because they thought it was what their

parhers wanted. These findings differed from Kalof (1995) who found that twice as many

females as males had sex because they could not say 'no' to their partrrers. Indeed, verbally

coercive strategies such as 'if you loved me you would' are directly aligned with the equation

of sex and love. Perceiving sex through this romantic lens legitimises and normalises

unwanted sex, thereby divorcing it from rape (Gavey, 1990). Students of high school age may

be particularly susceptible to what hothrow-Stith (1991) calls all the "romantic clap tap"
given their age and their relative inexperience in life.

Further interesting differences for male and female students emerged in the emotional impact

of the violence. How students felt revealed a great deal about whether the violence was

perceived as abusive. In contrast to female students, male students were significantly more

likely to report that they felt okay, not bothered or that they had positive feelings about
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violence. This suggests two possibilities. First, that they did not experience the behaviour as

abusive at all and, second, that they accepted and tolerated violence more than female

students. There is some suggestion in the literature that males have greater acceptance and

tolerance of violence than do females (e.g., Boolovala et aI.,1992; Finn, 1986; Jaffe at al.,

1992; Lavoie et al., 1995). The sharpest difference in emotional responses occurred in the

domain of sexual coercion. Coercive behaviours were experienced as significantly more

abusive (i.e., they felt abused, derogated) by female students. Differences were also apparent

for emotional and physical violence. Only females experienced physical abuse as scary

whereas only male students thought it was a 'laugh'. Although emotional responses of male

and female students were most similar for emotional violence, feelings of hut and

disappointment were largely female responses.

The pattern for male students to be less bothered by violence than female students is reflected

in whether they talked to someone about it. Overall, male students indicated they talked to

nobody or did not need to talk more than was the case for females. This would be consistent

with not perceiving the abuse as abusive. Another factor at play in their not talking, however,

may be the construction of masculinity as tough and 'macho' which runs counter to the

expression of feelings or admission of abuse by a female. To talk is to run the risk of losing

face or of being laughed at or being considered a 'sissy' (Kimmel, 1997). This construction

of masculinity is further reflected in the minuscule number of students who talk to their

fathers about violence. Fathers are not perceived perhaps as empathetic listeners in the same

way that mothers are. The greater disclosure by female students, on the other hand, is entirely

consistent with constructions of taditional femininity, which position women as expressive

and emotional. For the male students who did choose to talk to someone, the outcomes were

similar to those reported by young women. Not talking, however, generally had a greater

impact on the relationship for female students who broke up or experienced negative

outcomes. Female students were more likely to break up than male students independently of

whether they talked to someone about the violence. The reports of male students that nothing

changed perhaps flows on from feeling 'okay' about the abuse, a position which suggests no

need for anything to change.
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As with victimisation experiences, gender differences were also apparent for the perpetration

of violence. Overall, female students reported significantly more perpetration of viole,nce

than male students. A number of previous studies with college and university stude,nts

commonly report this outcome in relation to physical violence ( e.g., Boolovala et al., 1992;

Burke et al., 1988; Riggs et al., 1990; White & Koss, 1991). It is unclear whether these

figures reflect greater violence of females or whether males under report their own use of

violence. It has been suggested (e.g., Bettrke & DeJoy, 1993; Jezl et al., 1996) that the greater

sanctions in society against male violence may decrease the likelihood of males' self reports

of violence.

Several differences regarding the reasons for perpefration were also evident, although, as with

victimisation, there was greater similarity for emotional violence than physical violence or

sexual coercion. Significantly more female students used physical and emotional violence

because they were angry with a parfrrer and they were also more likely than males to use

physical violence in retaliation. Although the number reporting use of sexual coercion was

small, interesting differences emerged. That more males pressed ahead with the sexual

activity because they were 'led on' seems consistent with the dating violence myth that a

male has the right to have sex if his girlfriend has sexually excited him. This contasts with

the more corlmon reason of female students that they went ahead because they thought it was

what their parhers wanted, a finding repeated in sexual coercion victimisation. Female

students were also more likely to say they continued with the sexual activity because both

partners were drunk. It is somewhat surprising, in light of the similar gender responses

regarding the role of alcohol in victimisation, that twice as many females gave this as a

reason for using coercion.

Violence in other relationships

A substantial number of students in this study indicated that they had experienced violence in

their families. Many students also witnessed their parents being violent toward one another or

toward a sibling. Findings suggest that a good number of those who experienced violence

also witnessed it in their families. This relationship is well documented in the family violence

literature (Jouriles, Barling & O'Leary, 1987; O'Keefe, 1994; Sternberg, Larnb, Greenbaum
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& Cichetti., 1993; Staus, Gelles & Steinmetz, 1980). The extent of reported expostue to

violence in the family raises considerable concern. There is now an accumulated body of
literature which documents the damaging psychological and social effects for adolescents of
experiencing and witressing violence in the home (Forstromm-Cohen & Rosenbaum, 1985;

Hoglund & Nicholas, 1995; Silvern et al., 1995). Further, some of the research literature

suggests that both witnessing and experiencing violence creates a 'double whammy', or al
incremental effect, in terms of the damaging impact @avis & Carlson, 1987; Hughes,

Parkinson & Vargo, 1989; Jaffe, Wolfe, Wilson &2ak,1986).

It could be argued that one of the reasons for the rate of physical violence found in this study

reflected the use of physical punishment and should, therefore, not be considered violence.

However, the key component of the question was the experience of being 'hurt'. It is,

therefore, irrelevant whether or not the context for this experience was parental discipline.

Further, although physical punishment may be legally sanctioned within New Zealand

society, deemed to be a parernts right, this does not mean that it is not abusive @ichie &
Richie, 1997). Criticism could also be made that the overall violence rate is inflated by

sibling violence which is probably Just' sibling rivalry, but there are indications in the

research literature that the impact of sibling violence can have detrimental effects similar to

those perpetrated by an adult. Boney-McCoy and Finkelhor (1995) note in their large scale

victimisation survey of adolescents that the majority of assaults were committed by those of a

similar age and the levels of disfress were considerable. Their findings caution against

minimising aggression on the basis that the perpetrator was another child. Sibling violence

may also relate to the perpetation of violence as found by Mangold and Koski (1990) who

report that boys' violence toward their sisters related to their violence toward non family

me,nrbers. Finally, sibling violence is perhaps an indicator of general violence in the family,

reflecting the way in which parents interact with one another and their children.

As with families, peer violence was widespread and it seems that few students escaped

experiences of bullying. Such experiences can impart darnaging psychological and social

consequences (e.g., Gilmartin, 1987; Joseph & Neary, 1993). These results are consistent

with the findings of New Zealand research (Cram, Doherty & Pocock, 1995). Cram et al.

(1995), for example, found thatT5o/o of the female students and76.9%o of the male stude,lrts
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indicated they had been bullied on at least one occasion. Of note, the levels of bullying

reported in New Zealand research appeil to be considerably higher than in comparable

overseas studies.

The idea that victimisation in one relationship lends vulnerability to revictimisation in

another was supported by the finding of the small but significant correlations between family

violence (wibressing or experiencing) and dating violence. In the context of what is known

about the long term effects of childhood abuse and witressing interparental violence, such

correlations come as no surprise. Recent research in the trauna field, for example, has

established that the greatest effect of childhood maltreatnent is vulnerability to abuse in

adulthood @riere & Runtz, 1993). How wibressing violence increases the probability of
experiencing violence in a dating relationship is less clear. A possible explanation is that

wifiressing violence induces a greater acceptance of violence as 'normal' in a heterosexual

relationship. The correlation found between perpetation of violence and violence in the

family, on the other hand, is not only intuitively more explicable but also fits more readily

with social learning theories (learning through observation and imitation of others which is

maintained through differential reinforcement).

Egalitarianism and acceptance of dating violence myths

Both male and female students in this study appeared to have sound knowledge of dating

violence issues, demonstrated in their overall non-acceptance of dating violence myths.

Similarly, students reported egalitarianism in their relationships, with the exception of paying

for dates. These outcomes possibly reflect the active non-violence policies of the schools

involved in the research project. However, the egalitarian items and attitude scale were

somewhat transparent and it would not be difficult for students to work out what the socially

desirable responses would be.

Regarding attitudes, the findings do contrast with those of several studies (e.g., Jaffe et al.,

1992:' Lavoie et a1., 1993) which have found that males have a greater tendency to accept

violence and make excuses for it. The gender differences found in the prese,lrt study related to

the degree to which myths were refuted, with female students showing stronger rejection of
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mylhs than male students. Although this suggests that males ire more accepting of violence

myths than their fernale counterparts, their responses nevertheless indicated that they did not

accept dating violence myths.

Special note needs to be made of one item on the acceptance of dating violence myths scale

and that is the notion that jealousy is proof of love. A number of studies have highlighted the

role ofjealousy in dating violence (e.g., Gagne & Lavoie,1993; Roscoe & Callahan, 1985)

and pointed to the interpretation of violence as love (Henton et al., 1983). It is then of some

concem that half of the male students and a substantial number of female stude,lrts agreed

with the statement. Although not perceived as a predominant reason for violence perpefiation

or victimisation it was nonetheless identified by some students as playing a role in their

experiences of violence. Relative acceptance of the notion that jealousy proves love suggests

a definite need within a dating violence prevention curriculum for unpacking romantic

idealism as well as learning ways for dealing with powerful negative emotions.

The lack of correlation between acceptance of dating violence myths and family violence was

unexpected, given the popular conception that witressing or experiencing violence in the

family increases the probability of viewing violence as normal. Smith and Williams (1992),

similarly did not find a link between acceptance of dating violence myths and exposure to

violence in the family. It is possible that exposure to violence may conversely foster an

abhorrence of violence. Foshee et al.'s (1997) finding that boys who had witnessed violence

were less likely to perpetate it offers some support for this idea.

Limitations of the Studv

While the extent of all forms and sources of violence present considerable concern in this

study, findings need to be tempered by limitations imposed by methodology. Fint, violence

and coercion variables were collapsed across frequencies to produce a dichotomous variable

(no violence, abuse). This sfratery may inflate violence rates by equating single and multiple

incidents and treating a low frequency the same as a higher frequency. A point to note,

however, is the difficulty of knowing how students might actually be interpreting descriptors

such as 'sometimes, occasionally or often'. The second factor to be considered regarding
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violence levels is that no attempt was made to derive a violence score based on freque,lrcy or

number of incidents. This decision was based on the questionable reliability of a 'cut off
score' grven that qualitative responses and quantitative measures did not always agree. For

example, a female student who disclosed she had tied to commit suicide as a consequence of

experiencing emotional violence, circled only one item at a high frequency level and a few

other items at a low frequency level.

The issue of self-report must always be considered as a potential problem, particularly whe,n

the topic of investigation is sensitive in nature. The reliability of self re,ported dating violence

by high school students is severely undermined in Hilton, Harris and Rice's (1998) research,

in which questioning across different time periods showed significant differences in

responding. Magdol et al. (1997), on the other hand, suggest self report by young adults in

their study was reliable, as measured against parmer re,ports of violence. Regarding the

family violence questions, the fact that students were primarily living with their families

could have influenced their reporting of family violence. On the one hand this could increase

the accuracy of their reporting of violence but on the other dependence on their parents could

mitigate against reporting its occurrence.

Like self-report, retrospective methodology can also impair reliability. While some students

would have been reporting current or recent events in any of the three tlpes of relationships

investigated, questions required them to recall any violence since childhoo4 in the case of
family or peer violence, and since their first relationship in the case of dating violence.

Hence, earlier evEnts may not have been considered when reponing violence. An additional

reporting issue relates to the nature of the questions used to measure violence in the family.

In contrast to dating violence a single global question was used to measure these experiences.

A number of studies within the child sexual abuse and rape literature have clearly

dernonstated how abuse is under reported where one or two questions are used to measure it

instead of a series of descriptive questions @eters, Wyatt & Finkelhor, 1986; Koss, 1985).

Thus the extent of family violence may be considerably wider than delnonstrated by the

reported results.
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Finally, claims about generalisability of results from this study are resfricted. Schools were

specifically selected for their demonstrated interest in and commifrnent to violence

prevention progranrmes. Classes were not randomly selected but were primarily guided by

teacher willingness for their classes to participate. These decisions about schools and classes

reflected the central purpose of the research to inform practice and policy regarding the

primary prevention of dating violence.

Summary and implications for future research

A major goal of this study was to further understanding about violence in the dating

relationships of high school students. This meant investigating not only the types of violence

that occr.ured and to what extent they occuned but also examining meaning, motivatio& and

consequences. It also meant placing gender at the heart of the investigation. Although the

experiences of these male and female students appeared to be quite similar, their emotional

and behavioural reactions suggest that the impact was often markedly different, especially if
the violence was physical or sexually coercive in natrue. These findings reinforce the

importance of including questions about the consequences of violence in research if we are to

develop a better understanding of the relationship between gender and violence. Despite the

limited examination of perpetration the incorporation of reasons for using it facilitated a

knowledge of the different factors that operate for female and male students.

Secondary to the primary interest of dating violence, this study also investigated students'

experiences of violence in family and peer relationships. Although results must be regarded

as tentative given the relatively small sample, the notion of vulnerability to victimisation

across various social relationships does receive support. This finding raises the potentially

overwhelming question as to what makes some people and not others vulnerable to

revictimisation throughout their lives. The literature on resiliency to family adversity (e.g.,

Jenkins & Smith, 1990; Seifer, Sameroff, Baldwin & Baldwin, 1992) informs us about how

adverse effects may be mediated by, for example, development of attachment bonds or

involvement in interests and activities. Similar research could potantially inform us about the

buffers that prevent revictimisation.
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The issue of equality in relationships is an underdeveloped area of investigation in relation to

dating violence. The items used in this study offerpromise for the development of a scale that

would enable an analysis of the relationship between perpetration of viole,nce and

egalitarianism within a relationship. Such a scale was used to examine attitudes to violence

and acceptance of dating violence myths, which frequently form the basis of dating violence

prevention progranmes. The low acceptance of dating violence myths found in this study

may be testimony to the non-violence cultures of the schools from which the students were

drawn. The transparency of purpose in the types of scales used to measure dating violence

attitudes, however, must be considered as a factor. Such is the media profile of domestic

violence in New Zealand and the impact of the fiIm Once Were Warriors that students could

not fail to have an acute awareness of the issues and the socially desirable views toward

them. This does not mean that attitudes to dating violence should not be part of a prevention

agend4 as responses to items can illuminate areas that might need more emphasis than

others, such as the Jealousy as proof of love' item identified in this study.

Implications for intervention and prevention

The prevalence of violence and sexual coercion reported by students supports a clear need for

intervention and prevention prograurmes. Data related to the consequences and help seeking

behaviour provide some markers as to what the content of such prograrnmes might suitably

include. By virtue of their age, high school students are inexperienced in heterosexual

relationships. The frequency of reported 'confused', 'insecure' and 'unsure' feelings about

violence and sexual coercion may reflect this inexperience and impair their ability to deal

with violence. Different levels of intervention and prevention are needed to address violence

in teenagers' dating relationships.

First, intervention needs to target the students who are cure,ntly experiencing violent or

sexually coercive dating relationships. Findings suggest that such students will be rurlikely to

seek help from school counsellors or skilled workers in the community. They do talk to their

friends. It makes sense, therefore, to optimise this and provide prograrnmes to develop

helping skills for students so that when friends do talk to them about violence they are able to

listen, respond appropriately and make suggestions about what to do or who to see. The
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impact of this kind of programme extends beyond the ability to help friends as it provides

important communication tools and knowledge for students to use in resolving their own

relationship problems. While such a peer approach merits development, it is also important

that appropriate therapeutic help be available to and easily accessed by students. An exarnple

of the type of therapeutic approach that specifically addresses the issues of dating violence

for young women is the intervention described by Rosen and Stith (1993). A variety of other

approaches are documented in Levy's (1991) book, Dating Violence, Young Wotnen in

Danger. Group therapeutic programmes merit particular attention because of their age

appropriateness, their ability to reduce a sense of isolation and the support that can be

provided by peers inside and outside of the group.

At the primary prevention level, dating violence education progranrmes need to target several

areits, of which two key ones axe education about violence and relationship skills. It is
important for violence education to include the following: definition of violent behaviours,

knowledge about power, gender and their relationship to violence, and analysis of the media

and how it perpetuates violence. The component regarding relationship skills is a critical one.

High school students have little experience with dating relationships and when this

inexperience is coupled with identity issues, stereotlpical notions of romance and peer

pressure they are extemely vulnerable to entering or remaining in a violent relationship.

Prevention progftllnmes need to address these areas of wlnerability as well as providing

opportunities for students to practice skills to resolve problems or issues that come up in a

dating relationship. Further, students need to know constructive ways of dealing with some of
the intense emotions, such as anger and jealousy, that they experience in a relationship which

can sometimes lead to abusive responding. There are now a number of comprehensive

programmes targeting the high school years which incorporate education and skills

components (e.9., Sudennann et al., 1995; Lavoie et al., 1995).

Apart from school based education programmes that might form part of a health curriculum,

there is an important place for peer education groups. In the focus group discussions with

teenagers that preceded the survey, students identified preferred ways of learning about

relationships. Across every goup, male and female, students agreed that group discussions

would be the most useful and helpful. The focus groups appeared to raise considerable
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awareness and positive peer learning about dating relationships and the violence that could

occnr within them. Peer relationships are primary in adolescence and it makes a great deal of
sense to use them in a constnrctive way to facilitate prevention education.

The wlnerability to dating violence imposed by a background of family violence found in

this study highlights another important target area for prevention. Such prevention can

operate at two levels. The first level is individual help for those who have been abused in

their families. This is important because unless the emotional consequences of violence have

been dealt with, the ability to have healthy, effective relationships with a parfirer is likely to

be impaired. Ensuring this help is provided may be problunatic, not because the services are

not available, but because of a tendency for adolescents to not seek outside help, as shown in

this study. It is only perhaps through greater awareness and discussion of violence issues that

the acceptance of help seeking might be increased. At a more generalised level, preve,ntion

can target groups of students whose experiences of violence in their families make them

vulnerable to perpetration or experience of abuse in their own relationships. One example is

the Youth Relationships Project (Wolfe, Wekerle, Reitzel & Gough, 1995), a comprehensive

programme using a range of ago appropriate methods which aim to "build stengths,

resilience and coping skills as a way of enhancing functioning" (p.262).

The high prevalence of bullying found in this study underlines the need for more general

violence prevention progralnmes. The prevalence rate is of particular concern grven that the

participating schools all had active violence prevention policies and stategies. However, the

suwey did cover 'any' bullying and the rate may reflect experie,nces in earlier years.

Addressing the problem at high school may be less effective than beginning programmes in

primary schools and kindergartens that teach children conflict resolution skills, address

racism and sexism and promote egalitarian relationships between children. There are in New

Zealand a number of excellent violence prevention progftrnmes available to primary schools.

(e.g., Cool Schools, a Peace Foundation programme; Eliminating Violence-Managng Anger,

a Special Education Services programme). As yet, there do not appear to be pre-school

progranrmes available and this is a gap that needs to be filled.
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The programmes that have been outlined here target all levels of prevention, from working

with those who have already experienced violence from parfrrers, peers or families througb to

school wide education programnoes. To conclude, the words of Prothrow-Stith (1991) secm

particularly apt. She rerninds us of the need to involve those for whom the prevention is

inte'nded, rather than imposing a programme in which they have no invesffirent and that fails

to account for culture: *We need programs that are culturally specific, age appropriate, and

that involve the target population in the decision making process. We are not going to reduce

violence if our time and dollars are not spent talking with teenagers for o(ample. We are

going to have to talk with orx teens and then design violence prevention strategies based on

our conversation with them" @.142).
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