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ethnography on young people’s perspectives of health and physical education and schooling
in New Zealand. Fitzpatrick (2012) explains, “Poetry is an overtly creative mode of
representation; it doesn’t pretend to be objective” (p. 12). Fitzpatrick (2012) describes the
use of poetry in her research as, “as a way to communicate my response to students in the
moment(s) of a class” (p. 12). One example of found poetry from Fitzpatrick’s study emerged
from a conversation between two sixteen year old girls, one she called Harriet: who is

M! ori/Nuiean; and the other she called Emily: a Cook Island M! ori. The girls’ thoughts
may resonate with my study within alternative education in that many of the students in
Creative Learning Scheme live in the suburb of Otara which the girls in Fitzpatrick’s study

mention:

There's always negative thoughts when people say
Otara.
But if they get to know the place
Yeah!
Otara s my HOME.,
I don't want to live in another suburb.
e feel more safe around here, ‘cause it'’s our people
We know what everyones like,
it’s just a small town  and people should think positiv

about Otara kids.
Have faith inus.  There’s a positive side of us
Yeah
(we want them to know that)
(p. 13)

Fitzpatrick (2012) also wrote poems about the social realities of the communities in which
the young people in her study lived. The students in my study share these same Auckland

communities:

(p-13)

In New Zealand, students from alternative education provider Tagata Pasifika (Pacific
People) have published their poems on line, under the direction of their teacher the Rev. Mua
Strickson Pua (Donaldson, 2006a, b). The poems are introduced with these words: “The

poems speak from the perspectives of our pasifika youth, and challenge you to see the world
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through their young eyes; listen to their young hearts, minds and spirits speak” (Donaldson,
20064, para. 1). Therefore, in a way, the students were conducting their own poetic inquiry
of their alternative education journeys. The following poem by one of these young people,
Robbie Donaldson, points to alternative education being an educational environment that

has fostered personal change for him:

GREY LYNN®®

Walking to Grey Lynn central

all I see is our crew feeling so good
relaxing chilling just hanging out
my brain begins to think of new ways
it's about making good choices

and living with the consequences

of my drugs and alcohol

gotta get my shit together.

Found Poetry

Found Poetry is my primary method of poetic inquiry. Found poetry derives from the
literary tradition, exemplified by poets such as Blaise Cendrars, David Antin and Charles
Reznikoff. On the basis that humankind dwells poetically, in this thesis I sought the essences
of the lived experiences by ‘finding’” poetry from their tutors’” everyday discourse from their
work in alternative education, research interview transcripts, and from a performative
workshop that the tutors participated in. I recovered the poetry from the voices of tutors

who live in a prose-laden world.

Laurel Richardson (1992) pioneered found poetry as a research method. In her study of
unmarried mothers Richardson told the story of Louisa May, transcribing the tape into 36
pages of text. She then fashioned the text into a three-page poem using only the words of
Lousia May, her tone and diction, but relied on “poetic devices such as repetition, oft-rhyme,
meter, and pause to convey her narrative” (p. 126). Similarly Glesne (1997) interviewed 86-
year-old Puerto Rican educationalist Dona Juana and created portraits of her life through

found poetry. From here Glesne (1997) was careful to only use the words and phrases of

32 Grey Lynn is an inner city Auckland suburb, close to Tagata Pasifika alternative education
programme.
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Dona Juana and made sure they were written as “her way of saying things” (p. 205). Words
and phrases were pulled together from any place within the text to create juxtaposition. In
other education research, Cahnmann (2003) believes poetry can represent and interpret the
complexity in education settings by: “paying attention to the rhythms of speech within
communities where we carry out research; and learning how to adapt that speech to the
page” (p. 31). The works of Richardson, Glesne and Cahnmann have provided me with the
confidence that this research methodology is a legitimate and powerful way to represent

lived-experiences of research participants.

Found poetry fits well with phenomenology because it captures the research participants
dwelling poetically, and therefore speaks of the essences of their being (Heidegger 1977).
Prior to my observations as a researcher, I checked my hunch that tutors dwell poetically, by
finding poetic phrases that I heard when a tutor was introducing himself at a professional

development meeting. I subsequently created this found poem:

cls panmure university
seeing gangsters
turn
in
to

soft young males and
soft young women

This poem provided initial rich data that showed me the potential of found poetry to inform
the study of being a tutor. For example the theme of transformation with the words turn
into, the idea that gangster conceals sexual identity; and that transformation is something that
the tutor sees. I found the use of irony in the juxtaposition of gangster with soft, and CLS”
Panmure” with University (an alternative education centre compared to New Zealand’s
leading university). The humorous nature of the introduction was an insight into the tutor’s
pedagogy. Discovering this fragment of discourse, helped confirm my thinking that tutors
are deeply poetic, and therefore, this gave me confidence to commence with using found

poetry as a key poetic research method of inquiry.

Found poetry has played an important role in research by bringing the voices of

marginalised groups to the fore, as does much poetic scholarship as a whole (Schwartzman

38 CLS, Creative Learning Scheme.

3¢ Panmure is an Eastern suburb in Auckland. The students who attended this alternative education
centre were mainly transported from Glen Innes, a low socio-economic area, just to the East of
Panmure.
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2002). Lahmann and Richard (2014) observe that many research poets work with “materials
from potentially vulnerable participants” (p. 348). From a literary perspective, the use of
found poetry to express the voices of the disenfranchised is found in the work of Charles
Reznikoff. Reznikoff, concerned for inhumanity within the United States justice system,
created found poems from legal records dating from between 1885-1915. These found poems
demonstrated the essences of a system fraught with “accident, injustice, and disaster” (The
Poetry Foundation, para. 37). In terms of research literature, found poetry has been used to
represent the experiences and bring understanding to arrange of people in marginalised
groups or situations, such as, with: refugees and immigrants (Hordyk, Soltane, & Hanley,
2013; Sjollema, Hordyk, Walsh, Hanely, & Ives, 2012; Reale, 2013), homeless mentally ill
people (Clarke et al., 2005), people living in informal housing situations (Carroll et al., 2011),
people on welfare benefits (Connelly, 2010), people with dementia (Killick, 1999), residents in
aged care (Miller, Donoghue & Holland-Blatt, 2015), terminally ill people and their families
(Furman 2004), victims of pregnancy loss (Hawkins 2014), HIV patients (Poindexter 2002),

and unmarried mothers (Richardson, 1994).

Good enough poetry?
I wonder
whether
THE Poets

Laugh at our
(hesitant, apologetic) understanding of poetry as
RESEARCH
when
they have always known it as
the only kind of truth
that matters
that we can ever hope to know

(Fitzpatrick, 2012, p.10)

A perennial discussion among researchers in poetic inquiry is the tension between aesthetic
and academic aims. As I was not a published poet before beginning this study, my identity as
artist/researcher is something I have grappled with. Nor have I studied poetry beyond my
secondary school studies. Nevertheless, Denzin (1997) captures the hope for my research to
aspire to be: “well-crafted engaging writing capable of being respected by critics of literature
as well as by social scientists” (p. 200). However, in some cases, Faulkner (2009) has found
that Denzin’s standard of academic/aesthetic has not been reached through poetic inquiry.
Faulkner (2009) expresses her frustration in finding that, “some poetry published as
academic research ... seemed sloppy, ill conceived, and unconsidered” (p. 19). Piirto (2009)

highlights the tensions that exist when using arts-based research, particularly when
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considering the quality of the art. Piirto (2009) advocates that there must be respect for the
art form: “let us not confuse the seekers for the masters. Let us not confuse the poetasters
for the poets” (p. 98). Faulkner (2007) concurs that we need to steer away from “lousy poetry
that masquerades as research and vice versa” (p. 220). Both Piirto (2009) and Faulkner
(2009) contend that those who use poetry in research, or who are poet-researchers, should
study poetic craft. For Piirto (2009) this means having at least an undergraduate minor in

the arts domain.

My position on this tension is informed by the phenomenological insight that we are all
poetic beings. Finding the poetic in people’s voices is an act of recovering self. Leggo (2008)
agrees with Piirto, that we should know the poetic craft, yet adds: “I claim that we are all
poets, but sadly many of us have lost our confidence as poets” (p. 170). Furthermore, Leggo’s
(2004) ruminations on poetry are wide and therefore inclusive, which demonstrate the

breadth of poetry’s influence:

Poetry is prophetic: ... Poetry is one more way of questioning and reconstituting
our knowing and becoming and living in the world. (p.4)

Poetry is healing

Poetry is ludic: ... Poetry invites us to explore the plural identities of human
be(com)ings constituted in the play of language. (p. 6)

Poetry is meditative

Poetry is full of truth: ... the composing of truth in our living. (p. 9)

[ do not dispute that there are master poets, connoisseurs of the craft of poetry, whose works
will shine and therefore attract a potentially wide readership. However, in this era of
reductionism and prose-laden discourse, I prefer to lean on the side of a generous
interpretation of poetry. I claim the artist in/of me. I invite broad definitions of the artist

(Springgay, Irwin & Kind 2005). Thus,

I believe the world is beautiful and that poetry, like bread, is for everyone

(Roque Dalton, 1968, p. 39)

[ agree with James (2012) who states that, “Poetic inquiry should be open to all people for
whom the joy of watching meaning emerge from language makes the effort of playing with
words and syntax worthwhile” (p. 261). At times my voice of poetry is shaky. At times my
voice of poetry whispers a single word or no word at all. While I think that I will always
need to improve my crafting of poetry, in the first instance I am responding to the inclination

towards the poetic in me. This is the inclination towards my true self.
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To evaluate what makes a ‘good” poem is an “a seemingly impossible task” (Faulkner, 2009,
p. 76). In terms of research poetry, Leavy (2010) believes that rather than asking: “Is it a
good poem?”, perhaps we should ask: “what is this poem good for?” (p. 184). Leavy (2010)
remarks, “A research poem is good for what it discloses, and is a poem by its artful enclosure”
(p. 184). Even Faulkner (2009) reflected on her own writings, stating that at times she kept
to a “ruthless adherence to research language at the sacrifice of line” (p. 74). Glesne (2010)
discusses how a myriad of factors come into play when writing poetry in research, including
form, word choice, story line, feeling, complexity or depth, and time in the field. In terms of
evaluating poems for this study, I check on the poems resonances. That is, the poems ability
to connect with the lived experiences of tutors, or its authenticity to the human condition
which others can empathise with. My focus on poems’ resonances is matched with Galvin
and Todres” (2009) “aesthetic concern” in their work, in which they write they are “interested
in the pursuit of language that deeply describes existential dimensions of experience in order

to facilitate resonances” (p. 309).

In the following poem I reflect on my use of poetry in this research, weaving in literature
throughout. Thus, the style of found poems mixing literature and self, reminiscent of
Prendergast and Leggo’s (2007) poem, entitled: Astonishing wonder: Spirituality and Poetry in
Educational Research. This poem is also my ars poetica. Faulkner (2009) believes that ars
poetica (literally “the art of poetry”) as poems about poetry, provide an entry point from
which to understand poetic craft and can contribute to formulating criteria to assess research
poetry. This is because ars poetica enables the poet to articulate what “poetry means to them,

their own aesthetic and process” (Faulkner 2009 p. 78).
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a poem reflecting on my use of poetry in research

what is a poem?
what is a good poem?

and what work do poems do?

Monica Prendergast—aghast—stands up and says:
“poetic inquiry is to do as poetry does”

“to synthesize experience in a direct and affective way”3?

Elliot Eisner—a-ghost—enters on cue with:
“what artistic approaches seek is to exploit the power of the form

to inform.”3¢

but do my poems work as poems?
or are they flights of fancy?

the poetic is more -

thunders Heidegger

“a flight into dream land”*”

- it is poetry that lets us dwell
that lets us dwell

lets us dwell

us dwell

can you dwell in my poems?

can you/me/the tutors/ dwell out/from/through my poems?

creative analytical practice
Laurel Richardson?®

does the creative piece...

35 Prendergast (2009a, p. xxil)
36 Eisner (1981, p. 7).

37 Heidegger (1971, p. 215)

38 Richardson (1999)
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make, 1. a substantive contribution?

—check—

nobody nowhere talks about tutors in alternative education

so called “well meaning”? tutors have been atforded no meaning’ very well

2. aesthetic merit?

—possibly—

although the thought comes to me quite often: am i really a poet?
you know, in the sense that T. S. Eliot was a Poet

or am i creating bastard poems

Jane Piirto*© bites

only poets

who know it

can do

poetic

Inquiry

3. reflexivity

—Ilet me think about this—

Martin Buber

and i quote

“I term it reflexion when a man withdraws from accepting with his essential being another
person in his particularity”*!

he goes on to say that the dialogue in this way becomes a

“fiction”

reflexivity peels away my relationship
to become two parts

the researcher and the researched

39 Langley (2009, p. 6)
0 Piirto (2009)
+I Buber (2002, p. 27)
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4. impact

1 saw someone mop their tears when I read a poem
was it that awful? was it that good?

perhaps they remembered some sad news

in the middle of my poem

the poem stirred a memory

not directly

connected

5. expression of reality

—true—

verisimilitude
Norm Denzin*?
“Truth-like statements that produce for readers the feeling that they have experienced, or

could experience, the events being described.”

the phenomenological nod

Henri Nouwen?s:

“You say what I suspected, you express what I vaguely felt,
you bring to the fore what I fearfully kept in the back of my mind.
Yes, yes —

you say who we are, you recognize our condition...”

and 1 went back to the tutors to read out their poems to them
in cafés and alternative education centres all over auckland
“member checking”

i read - at first - apologetically

tentatively

1 confront them

*2 Denzin (1989)
+ Nouwen (1972, p. 39)



with their own words

made strange through my mouth
at the end of the recital

the tutor rocks his chair back
behind his desk

he delivers

the Verdict:

“These poems ...

represent my best answers”

you could have knocked me over with a feather, or a poem in this case.

1 could have hugged him
they became our words
a truth we could both share

but would these poems work — out there?

the poem is only an opening

Louise Rosenblatt** does not diminish the importance of the text, but points out that the
transaction between the text and the reader creates an “evocation”, which is the “object of

response.”

the object of response

kind of out of my hands i suggest
but this 1 have come to know:

a poem that reads well on a monday
but not on sunday

isn’t such a great poem

because

a great poem
knows how to
read the

reader

+ Rosenblatt (1986, p. 126)
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Poetic criticality

Poets are the unacknowledged legislators of the world.

(Shelley, 1819, p. 15)

My use of poetry in this research, not only positions this study as phenomenological and
poetic, but artfully critical. Throughout this thesis I aim to privilege poetic discourse both in
my methods and presentation of research findings, by which I mean findings in the arts-
based sense which “enhance perspectives” (Barone & Eisner, 2006, p. 95). These perspectives
become critical, not just because of the challenging content of disenfranchised people, but by
the form they are presented in. Brueggemann (1989) contends that “the poet is always
voicing an alternative that is subverting and inviting, nullifying and authorizing” (p. 140).
My study literally presents an ‘alternative’ role in education: the tutor. By presenting tutors
poetically I nullify other prosaic research methods I could have used to understand their
work, and in doing so, join others who call for more poetic scholarship in higher education

(Elizabeth & Grant 20183; Pelias, 20045 Schwartzman 2002).

My sense is that poetic criticality is best understood as a critique of prosaic ways of saying
and being. I use the term prose literally and metaphorically, to mean “the practical, utilitarian
and technical” way in which we strive to survive and meet aims (Fielding & Moss, 2011, p.
136). Prose is a world where “speech has lost its power” (Arendt, 1958, p. 4). For
Brueggemann (1989), prose is the world “organized in settled formulae” (p. 3). Dewey (1934)
provides us with this definition: “The prosaic is an affair of description and narration, of
details accumulated and relations elaborated. It spreads as it goes like a legal document or
catalogue” (p. 241). Given that my research aims to find tutors dwelling poetically, this

counters notions of prosaic being.

Fielding and Moss (2011) argue for a “powerful counteroffensive of poetry, at a time when
human beings spend most of their lives surviving and where the future on offer seems to be
ever more prose...” (p. 136). I will demonstrate in the next chapter, that students in
alternative education found schools to be prosaic, although as we saw glimmers of this from
Kevin Gonzales’ poem earlier (Kim 2011). I use poetry in this thesis to recover the voices of

my research participants, and ultimately myself.
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Let tutors in

I conclude this chapter on phenomenology, poetry and essences with an excerpt from a poem

written by the Argentinian poet Jorge Luis Borges (1968).

This is the best that can happen,
What heaven perhaps will grant us:
Not to be wondered at or required
To succeed

But simply to be let in

As a part of the undeniable Reality

Like stones of the road, like trees.

(p. 62)

I chose this poem to conclude with, because it clarifies the main aim of the thesis: to let tutors
into ‘the undeniable Reality’, both in education and the world. Poetic inquiry, informed by
phenomenology, provides a way to let tutors appear before us all. This thesis does not
require tutors to be shown as successful, or otherwise, but simply to be invited into the

conversation on education; a conversation they were once a part of.
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Chapter 3: The precepts of Chiron: the tutors we once

knew

In this chapter I explore historical examples of tutors. I sought to examine, from a
phenomenological perspective, the extent to which tutors in alternative education were pre-
theoretical (Van Manen, 1990); thus, under-theorised. I wondered if there were historical and
philosophical justifications for tutors. Are tutors in alternative education newly conceived
education roles developed by providers like Creative Learning Scheme? Or, are tutors in
alternative education a new iteration of a role we once knew? What could we learn from

these historical figures that would help inform my understanding of tutor practices today?

The actual word tutor did not enter English discourse until the late 14th century, and at the
time meant “guardian, custodian” from Old French tutour, “guardian, private teacher”, from
Latin futorem meaning “guardian, watcher” (Harper, 2015¢). The verb tutoring emerged in
the 1590s, and in 1680 the word tutor specifically referred to a “senior boy appointed to help
a junior in his studies” (Harper, 2015c¢). Instead of keeping strictly to the English-language
definition of tutor, I was particularly interested in finding historical examples of individuals
who were given charge of teaching young people, and who attended to both their students’
academic and social needs. The work of that kind of historical ‘tutor’ would mirror the
holistic ways in which I had observed tutors in alternative education approach their work.
Thus, I was not searching for examples of how tutoring has become an amorphous concept
which largely refers to supplementary tuition of a particular subject, nor did I consider

tutoring in tertiary institutions.

In this chapter I describe three types of tutors who were present in history. These tutors
were either imagined in literature, or were real people in the world, namely: the Greek
mythological tutor Chiron (800 BC), the ancient Greek and Roman pedagogues (400 BC —
400 AD), and Rousseau’s tutor for Emile (18t century). In the first section of this historical
overview of tutors I present Chiron through a literature-voiced research poem (Prendergast,
2004). I have made citations within the text to make it more obvious to the reader, the
various sources of literature used to create this found poem. I was motivated to present this
overview of Chiron in verse because our knowledge of him is given to us in verse, by Greek
and Roman poets such as Hesiod, Homer, Statius and Ovid. Moreover, this poem on Chiron

will create symmetry with my own rendering of alternative education tutors through poetry.
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I draw inspiration for this poem from Statius’ (2011) unfinished epic poem on Achilles’ life in
which Oinides asks Achilles about his education. Within this poem, I turn to have a direct

conversation with Achilles on the same topic. All the words outside of the direct quotations

are my own.

Figure 4. "Chiron instructs young Achilles - Ancient Roman fresco" by Sconosciuto. Il prototipo era
probabilmente un gruppo scultoreo esposto a Roma nei Saepta. - Unknown. Licensed under Public
Domain via Wikimedia Commons —
http://commons.wikimedia.org/wiki/File:Chiron_instructs_young_Achilles_-
_Ancient_Roman_fresco.jpg
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Chiron

[Adrian]

the tutor entered time
as poem,

now

1 bring the tutor back, through ancient re/tellings

a “venerable history” (Bausell, Moody & Walz, 1972, p. 591)

in headwaters of western education, we
find the greeks

who

“created worldviews, methods of thinking, and bodies of knowledge which
have influenced Western culture and education to our own day” (Butts,

1955, p. 45)

“Backward to their sources flow the streams of holy rivers,
and

the order of all things is reversed.” (Euripides, Media, 410)

there’s Chiron

at that eternal fount

“loomed o’er” (Statius, 2011, 14:5) his charge Achilles, who
“strove to stand” in “the violence of the stream” (Statius, 2011, 145)
the stream of knowledge that would

issue forth through

time, 1

find my-

self'in

its

tri-

bu-

tar-

y
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Chiron, “the most righteous of centaurs” (Homer, 2008, p. 256)

centaur (half horse, half human-divine)
son of the god

Kronos

whose father’s divine touch, rests in his soul
a “wise and noble being” (Hard, 2004, p. 73)

a student of the gods

Apollo and Artemis, thus Chiron was renowned for his skill in

“hunting, medicine, music, gymnastics” and the
art of

“prophecy”

(Smith, 1867, p. 692)

thus,
worthy to be

tutor to gods and heroes

Hercules — son of Zeus
Achilles — hero of the Trojan war
Jason —leader of the Argonauts
Asklepios — god of medicine
Arstaios — hero of culture
Dionysus — god of theatre
Kokytos — god of rivers
(Atsma, 2011)
yea,
at the cave on mt. pelion
Peleus, father of Achilles,
entrusted his son
unto Chiron to be
“reared
and

educated”

(Hard, 2004, p. 55)
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