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This research was conducted with 20 visual arts pre-service teachers of Asian  
ethnicity who trained to be secondary school teachers with me 2001-2010 

The research was motivated by four ‘issues’  



New Zealand European – 67.6% 

 

Asian ethnic groups – 9.2% (fastest growing 
 increase of almost 50%) One in 7 people in Auckland 

are of Asian ethnicity. Up to 66% Asian students in  
some secondary schools 

 

 Maori ethnic groups – 14.6% (up 7.4%) 

 

Pacific peoples ethnic groups – 6.9%  
(second-largest increase, up 14.7 %) 

 

Issue 2: Teacher demographics 
                            Jill Smith (2005), Survey Research Report 

 
 
 

83% of visual arts teachers in Auckland secondary schools are European 
 
 
  
 

 
 
 
 

Issue 1: Changing demographics 
Statistics New Zealand, 2006 



Issue 3: Curriculum policy in New Zealand 

 
 

 

 
The Arts in the New Zealand Curriculum  

(Ministry of Education, 2000) 
 

states that … “The arts will encourage positive attitudes towards cultural diversity… 
(and) recognise the diversity of individual students within particular cultures” (p. 104) 

 
The New Zealand Curriculum  

(Ministry of Education, 2007) 
 

states that… “Cultural diversity’ is cited as “one of eight principles that embody beliefs 
about what is important and desirable in school curriculum” (p. 9) 

 
 
 

 BUT…..  
Cultural policy is expressed foremost in terms of the bicultural  

partnership between Maori and European 
 

THEN….. It is stated that “the arts of European, Pasifika, Asian and other  
cultures add significant dimensions to New Zealand visual culture”  

(MoE, 2007, p. 21)  
 



 

 

 

 

 
•  As with curriculum, cultural understanding was perceived     

predominantly in terms of biculturalism 
 

•  A broader than bicultural emphasis was evident only in 
terms of Pacific Islands peoples’ art forms as cultural 
products 

 
• Teachers professed no conscious knowledge of multicultural 

theory or multicultural pedagogies in visual arts education 
 
• Teachers’ pedagogical practices reflected aspects of their 

personal and professional histories  
 

•  Art works and artists studied were drawn primarily from the 
modernist aesthetic and the western art canon  

 
•  Cultures of ‘others’ were comparatively downplayed in    
    programs 

 

 
The art and culture of the Asian sector was  

noticeably absent 
 

Issue 4: Findings from previous research 
Smith, 2005, 2007 



 
Motivated by these four issues… 

 
The aim of the research  

was to discover  
whether the Asian participants were offered  

opportunities in differing educational contexts  
to express themselves  

within their own cultural milieu 
  

and 
 

whether their non-Asian peers were  
encouraged to learn 

about the forms and significance of  
Asian art and culture 

 
 



The 20 Participants 
 
 Stanley (Chinese/Cambodian) and Rebecca (Eurasian/Filipino)  Born in New Zealand  
 

Marie, Patsy, Jesse, Isobel, CT, Yun , Brandee and Julianna Born in Taiwan  
 

Cecilia, Jodi, Sarah, CD  and Lena Born in South Korea  
 

John (Chinese) Born in Hong Kong  
 

Lois (Eurasian) and Wendy (Chinese) Born in Malaysia 
 

James and Untitled Born in China 

 
•  Seventeen of the participants immigrated to New Zealand between 1990 and 2001 

 
•  ‘Political tensions’ and ‘parental desire for a better education and lifestyle for their children’ were 

the main reasons why their families came to New Zealand 
 

•  All but one participant settled in Auckland 
 

•  Eleven participants are currently teaching in secondary schools 
 

•  Three are relief teaching or employed in arts- related areas 
 

•  Six are currently training to be visual arts teachers 
 
 
 
 
 



•  as a secondary school student 
 

•  as a tertiary student at an art or design institution 
 

•   as a pre-service visual arts teacher in a teacher education course 
 
 

•   as a visual arts teacher in a secondary school  
 
 
   
  

In-depth perspectives were sought from four selected  
visual arts teachers 

 

Phase 1: Questionnaire 

Phase 2: Interviews 

Research methods 

Perspectives were sought from 20 participants about their 
experiences of visual arts education in New Zealand 

 



Findings 1: Experiences of visual arts education at secondary school  

 

•  None had visual arts teachers of Asian ethnicity 
 
•  13/15 had no opportunities to express their Asian identity or culture in art   
     programmes at years 9-10 (13-14 years old) 
 
•  No classmates had opportunities to learn about Asian art and culture 

 
•  In year 11 the emphasis was upon Maori and Pacific Islands art and culture 

 
•  At years 12-13 no participants were exposed to Asian ‘artist models’  

 “Since I did not know how to use artist models at that time I thought listening 
  to the teacher was best. I used the European models she suggested” (CD) 

 
•  Ten were given opportunity in year 13 to express their Asian identity but most did   
     not avail themselves of this   

 
•  Several participants were not aware they could express their Asian identity  

 “I didn’t really choose not to express my Asian ethnicity. I just never thought  
  I could.  We were surrounded by European, Western art in high school. It    
  never came  across my mind that expressing my culture is important”  
  (Julianna) 

 



Findings 2: Experiences of visual arts at a tertiary art institution 

 
•  Five participants, spread across five art /design institutions, were not encouraged  
     to express their Asian identity 
     “Sometimes I got very strange feedback from some particular lecturers when 
     I applied Chinese thought. Although there were times that other lecturers   
     were supportive, I decided to play safe and not talk too much about my   
     Chinese philosophy” (Patsy) 
 
•  For eight participants this period provided an awakening of their cultural heritage 

“I finally embraced my Malaysian Chinese heritage in my final year. At art 
school I developed my art making and confidence to show who I am and 
could be as an artist. Even though most of my lecturers were European, 
Pacific Island or Maori I felt they all encouraged us to find our identity…. I 
eventually was able to not be afraid to speak of my Asian background. I went 
in to art school wanting to blend  in… I came out wanting to stand out” 
(Wendy) 

 
•  Others chose not to make art work that expressed their identity 

 “I didn’t want to be one of those ‘Asian students’ who do Asian stuff” (Jodie) 
 

 “Sometimes I feel more like a New Zealander than an Asian” (Yun) 
 



Findings 3: Experiences of pre-service visual arts teacher education 

 
•  All agreed they and their non-Asian peers had opportunities to explore their own   

       and others’ cultures in course work and art programme planning 
      “Planning  the  year 9-10 ‘Art, Culture and Curriculum’ unit provides a good   
       opportunity to research cultures we are not familiar with, including our own”   
       (Lena)  

 
 

•  A number of participants were able to trial their units on practicum 
“We are encouraged to bring ourselves into the units and in return allowing  
 the students to bring their own uniqueness and culture. On practicum   
 students knew nothing about Chinese dragon boats and their cultural 
significance” (Jesse) 
 
 

•  All agreed they had opportunities to learn from each other 
“We were all encouraged to share our knowledge, resources and assignments 
 and to present to one another our personal and cultural identities. There was  
 an emphasis on knowing oneself – our beliefs, our family history, our values  
 and our opinions. This forms the basis of our teaching pedagogy” (Rebecca) 

 
 

•  15 participants felt ‘very’ or ‘quite confident’ about teaching aspects of Asian art  
       and culture. Others expressed regret at their lack of knowledge and confidence 

 



Findings 4: Experiences of visual arts teaching in a secondary school 

 
• Of the 11 art teacher participants 7 are the only Asian teachers in their departments 

 
• The schools’ populations ranged from 6%-25% students of Asian ethnicity  

 
• Most taught their pre-service ‘Art, Culture and Curriculum’ units at years 9-10 

 
• In years 11-13 the approach to art is more individualised   

“Students are encouraged to use things from their culture and look at Asian  
artist models” and “use/study their roots/cultural background as their theme  
if they are interested” (Sarah, CD, Jodie, Untitled) 
 

• Four  teachers said there was no expectation upon them ‘to contribute an Asian  
perspective to the life of the art department or school’. Others felt some pressure 
“The HOD of art suggested that I should be teaching about my own culture… 
and I am teaching students to learn about who they are, and think about  
their own culture in relation to New Zealand culture. But I think he meant 
‘Asian art’, but growing up in New Zealand I do not have much knowledge  
of it. It is a very typical example of my struggle ‘as an Asian growing up in 
New Zealand’. People’s expectation of your ‘culture’ is not always realistic” 
(Julianna) 

 



Conclusions 

• Secondary school  
     Few opportunities for participants to express themselves within their cultural milieu 
 
• Tertiary art/design school 

Experiences varied and were dependent on encouragement of individual lecturers 
 

• Pre-service teacher education 
Course requirements enabled learning and sharing of knowledge with peers 
about aspects of Asian art and culture 
 

• Visual arts teaching in secondary school 
Experiences varied, depending on art department; most drew upon pre-service 
preparation in initial years; year 12-13 students were introduced to ‘artist models’ 
that broadened their exposure to ‘other’ than Western/European art and culture  

BUT….  
Secondary school art education in New Zealand continues to privilege  

the dominant European culture and Western pedagogies, despite the changing student  
demographic and ‘culturally inclusive’ statements espoused  

in national curriculum 



Since 2006….. 
 

 …in response to previous research (2005, 2007)  
and current research findings (2010) 

 I have implemented pedagogical strategies  
in my pre-service  

visual arts education courses 
to promote a  

stronger Asian presence in visual arts education  
in secondary schools in New Zealand  

and beyond  
 



 
 
 
 

•   Pre-service visual arts teachers are supported by pre-service  
teaching informed by my research  

(Jill Smith, 2002, 2005, 2007, 2010) 

 
•   They are introduced to culturally inclusive pedagogical practices for visual  

arts education 
 

•   The pre-service course is underpinned by the premise that “culture is one  
of the differences students bring to school”  

(Sonia Nieto, 2004)  

&  
by the concept of 

‘teachers as cultural workers’ 
(Henri Giroux, 1992) 

 
 
 
 
 
 
 

Strategy 1 



 
 

•   Pre-service visual arts teachers are required in their ‘Art, Culture  
and Curriculum’ module to plan an art programme for 

year 9-10 secondary school students 
which takes into account the art and culture of ‘others’ 

  
•   In 2010 they selected and researched a theme, concept, object or motif  

with which to explore 
 ‘Maori and another culture’ 

 
•   They ‘trialled’ each part of their planned art programme and  

made ‘partial exemplars’ of art works 
 

Three examples by Asian research participants illustrate this process 

Strategy 2 



Rachel’s research: page 1 
 
 
 
 

 
 
 
 
 
 
 
 
 

Rachel’s research: page 2 
 

 
Rachel 

Korean 
 

Maori Heru (comb) 
& 

Korean Binyeo & 
Dwikkoji (hair ornaments) 

 
as inspiration for making a 
 ‘Personal Identity Comb’  

 
 
 

 



Rachel’s development of ideas  page 1 
 
 
 
 
 
 
 
 
 
 
 

Rachel’s development of ideas  page 2 
 
 



Rachel’s ‘partial’ exemplar: 
A ‘Personal Identity Comb’ 



 
Jackson 

Chinese Cambodian 
 

Maori ‘Tiki’ in carving & adornment 
& 

Chinese Dragon statuary 
 

as inspiration for 
a personal identity sculpture: 

‘The Layering of Culture’ 
 

  

Jackson’s research: page 1 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Jackson’s research: page 2 

  



Jackson’s development of ideas: page 1 
 
 
 
 
 
 
 
 
 
 
 

Jackson’s development of ideas: page 2 



Jackson’s partial exemplar: ‘The Layering of Culture’ 



 

Penny 
Taiwanese 

 
Maori MOKO (tattoo) patterns 

& 
Chinese  paper Window  Flower 

 
as inspiration for 

contemporary personal jewellery 
‘Veiling and Unveiling’ 

 

Penny’s research: page 1 
           



Penny’s research: page 2 
 



Penny’s development of ideas:   
page 1 

Development of ideas: page 2 
 
 





    Penny’s exemplar 
 
…walking in / walking out… 
 
    ‘Veiling & Unveiling’ 



On practicum Penny taught her programme to  
year 10 students at Botany Downs College, 

2010 





I wish to thank and acknowledge 
 

in particular, the 20 current and former pre-service  
visual arts teachers who participated in this research 

 

*  
 

2010 students Rachel, Jackson & Penny who gave me permission to 
 include material from their year 9-10  ‘Art and Culture’ assignment 

 

*  
 

Anna Leyland for designing the 2001-2010  
Asian participant graph 
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