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ABSTRACT

This study explores characteristics of teacher expertise associated with raising the reading
comprehension achievement of year low achieving year 5-9 students. It reports on the
first year of a three year research and development collaboration between researchers and
teachers in six different schools situated within a New Zealand Ministry of Education
schooling improvement initiative. The project’s objective has been the deliberate
identification of teacher and student needs, the analysis and collaborative use of this
information by the researcher and participant teachers to identify characteristics of
comprehension teaching that raise student achievement in reading comprehension and
identify characteristics of teacher expertise in reading comprehension instruction. In
particular, this research is concerned with developing, using and evaluating pedagogical
approaches to comprehension strategy instruction in a way that is clearly linked for

teachers to the reading comprehension achievement data of the students they teach.

The study developed over three phases using action research methodology. At each phase
the researcher systematically observed, analysed and enhanced teachers’ expertise and
instructional practices associated with improvements in underachieving students’
comprehension. Three sources of data were gathered at each of the three phases to inform
the action research. These were data from participating teachers through taped,
transcribed and coded interviews, researcher in-class observation (videoed and coded);
and student reading comprehension achievement assessment data, gathered through the

Supplementary Test of Reading Comprehension — STAR; (Elley, 2001a, 2001b).

Data gathered from the first phase indicated a high proportion of students were
underachieving in areas of sentence comprehension, paragraph comprehension and
vocabulary. By contrast, teachers believed they were doing a “good” job in teaching
reading comprehension. Analysis of this mismatch indicated that the following
characteristics of teaching and learning in comprehension were not evident: the in-depth
analysis and use of student data to inform reading comprehension programs and the
successive selection of appropriate teaching approaches, resources and activities; teacher
and student analysis and use of formative assessment practices to raise achievement; the
importance of taking a strategic approach to comprehension teaching that provided
teachers with ways to support and develop both strategic and student centred processing

of text, and the critical role of explicit comprehension strategy instruction. This analysis



informed the ensuing collaborative approach to professional development in which
researchers and teachers jointly developed an ongoing process of analysing and
responding to student achievement data to inform instructional strategies, theoretical

ideas and practices.

The study focused on four main areas of teacher expertise identified through research as
critical to raising the reading comprehension achievement of low achieving students.
These were teacher knowledge of literacy learning in reading comprehension; teacher
knowledge of effective reading comprehension approaches with a specific focus on
developing teaching practice specific to low achieving comprehenders; teacher
knowledge of analysis and use of student reading comprehension achievement data, and
teacher collaboration and problem solving associated with issues of low reading

comprehension achievement amongst students in participant teachers’ classrooms.

The study concluded that each of these four components were essential characteristics of
teacher expertise associated with raising the reading comprehension achievement of low
achieving students in years 5-9. As teacher knowledge of literacy learning developed so
too did teacher expertise in instructional practice and their ability to analyse areas of
student underachievement. The study further found that when ongoing professional
learning is evidenced based changes can occur in levels of teacher expertise that result in

improved levels of student achievement.

il



ACKNOWLEDGEMENTS

I wish to acknowledge, with sincere gratitude, the teachers who willingly gave up their
time to participate in this project. Their motivation and enthusiasm throughout the
project, along with their openness to share their own learning experiences has added

richness to the research and to the learning that has evolved as a result of this project.

My sincere thanks, also, to my two supervisors, Professor Stuart McNaughton and
Professor Judy Parr, of Auckland University, New Zealand. Together they have carefully
commented on each draft, assisted with many thought provoking suggestions, and

provided me with wonderful encouragement and support throughout this project.

Finally, I wish to acknowledge and thank my husband Peter, and children Olivia and

Bradley, who over the years have encouraged and supported my work in so many ways.

iv



Table of Contents

ADSTFACT. ... ii
ACKNOWIEAGEMENTS ....oviiii et et e e sne e s e beenreenreenrneas iv
LIST OF TADIES ... viii
I TSy 0 T U= iX
Chapter 11 INTrOAUCTION ......oiiiie et 10
RAtIONAIE ...ttt ettt 10
Chapter 2: New Zealand CONTEXt.......ccocvoiiiiiieieeeeeseee e 17
The Current New Zealand COnteXt.......ccceeeeriririierenieieneetenie e 17
Links To National INTtiatiVes ........ccoceeiieririerinieiiiceteei e 17
Teacher Expectations Are Directly Linked To Student Achievement................. 22
This PhD TRESIS .....eeuteiiiieieieeee ettt 25
SUMIMATY .ttt ettt ettt et e ettt e st eetteeenteeseseeesaseesnseesaneeesnseesseeesnseesnseeenns 26

Chapter 3: Literature Review — Reading Comprehension And Comprehension

INSTFUCTION ..o 27
Reading ComprenenSIiON.........ccviivierrieriieriesieeseeereereereeseesesesnessesesessseessesssens 27
Comprehension Strategy INStrUCON. .......ccveevvieriierieiie e 33
FOrmative ASSESSIMENL .......ceiuiiiuiiiiieiieieeniee sttt ettt ettt sttt e e eeas 41

Chapter 4: Literature Review — Models Of Professional Development.................... 45
INEEOAUCTION. ...ttt ettt e aeas 45
Action Research, Schooling Improvement And Professional Development ....... 45
Research IMplications............covviiiciieiiieciie ettt 47



Teacher WOTKSNOPS ...ccvviiiiiiiiiie ettt et e e e e eveesevee s 47

Professional REadings.........ccveviiiiiiiiiiieciie ettt et e 48
Facilitator Demonstration ...........cocueerueereerienienie et 49
Chapter 5 MethodolOgy ........ccooiiiiiiie e 56
The Research Setting ..........cciecieiieiiiiiieieeie e 56
Sample Description And Selection ............coceevuierieiienieiiteieee et 59
My Role AS A RESEAICHET .......c.eoviiiiieiieiieriie et 70
Ethical Considerations ...........ccceeereririiinieieresieeee ettt 71
SUMIMATY .vteeeiiie ettt ettt et ee et e ettt e s bt eetteesnteeseseeessseesaseesnseesnseessseesnseesnseeenns 72

Chapter 6: Teacher Knowledge, Practices And Professional Development Time 1 73
INEEOAUCHION. ....etieiieiie ettt e eabeebe e saessaesssesnseensaenseas 73
Lead Teacher Summary Of Data Time 1.......ccocevvevieviieiiienierieieeeeeeeve e 73

Knowledge Of How To Develop Teaching Practice Specific To Low Achieving

Chapter 7: Teacher Knowledge, Practices And Professional Development Time 2 95
Lead Teacher Summary of Data Time 2.......c.cccceevieiiiiiieieeieceeceecre e, 95

Chapter 8: Teacher Knowledge, Practices And Professional Development Time 3

........................................................................................................................................ 121
INEEOAUCTION. ...ttt st et 121
Lead Teacher Summary of Data Time 3.......c.cccccveviiiieniieciiecieeciee e 121
Observation Analysis Time 3.......ccccccciiiiiiiiiie e 132
SUMIMATY Lttt ettt ettt ettt e sbeeesbb e e sabeesbeeesabeesabeeesnaeesabeean 135

vi



Data By CONndition ........cc.eeecuiiiiiieeiiiieiiiecieeeeteeeieeesieeesveeesereeeveessaeessseesssaeenes 136
SUMMATY ..ttt ete e e et e e tbeeesbeeesabeessseeessseessseesssseessseesnseeas 141
Chapter 10: General DiSCUSSION .........oiiiieieiieieie et 142
Teacher Content And Pedagogical Knowledge ..........cccceevivviiiiiieniienieniee, 142
A Focus On Data And Data ANalysis ........cccecvevienienieniieieeceeesee e 150
Ways Of Working: A Community Of Practice.........ceccevereeninensicneniencncenns 155
Limitations Of ThiS StUAY ....c.eeoveeriiirieiieiie et eteree e seeseeesenesne e 157
CONCIUSION ...ttt sttt be et sbe st e teseeeneens 158
RETEIENCES ...ttt 160
Appendix A. Raw SCOre TabIes ........cccooiiiiiiiiie e 178
Appendix B: Teacher INterview ThemMES ..o 180
Appendix C: Guided Reading ObServations ...........cccccovvvvveieieeiese e se e 183
Appendix D. Guided Reading Schedule PEN Literacy Project 2003...................... 193

vii



Table 1:

Table 2:

Table 3:

Table 4:

Table 5.

Table 6:

Table 7:

Table &:

LIST OF TABLES

How Do Readers Read?.........cccooiiiiiiiiiiiniiiiiiiceeniecseece e 31
Components of Effective Strategy INStruction...........ccceeeeveeeeieeenieencieeeeieeeeneenn 34
Direct Explanation of Strat@gies ..........cccuveevivierieeiiiieerieeciee e sreeeieeesvee v 36
Ratings of Guided Reading Lessons at Time 1 for Lead Teachers.................... 81
Strategies for Decoding Unknown Words ...........cccceveevienerienineencneniencneenn 88
Ratings of Guided Reading Lessons at Time 1 and Time 2 for Lead Teachers
....................................................................................................................... 109
Questions to Support Analysis of Student Comprehension Data .................... 114
Ratings of Guided Reading Lessons at Time 1, Time 2 and Time 3 for Lead
TEACKETS. ... 133

viii



Figure 1:

Figure 2:

Figure 3:

Figure 4:

LIST OF FIGURES

Stanine Means by Condition at Time 1 and Time 3 ........c.ccccovvevvieecieeeneneenne. 137

Stanine Means and Standard Deviations at Times 1, 2 and 3 of Lead Teacher

(€50} 11 TSRS PSR 138
Stanine Means for Students in the Lead Teacher Group by Ethnicity ........... 139
Stanine Means for Students in the Lead Teacher Group by Gender .............. 140

ix



	coversheetresearchspace.pdf
	Copyright Statement
	General copyright and disclaimer


