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Employing part-time and casual academics is now a widely accepted practice in higher education 

globally. We explored the issue of the identity of part-time academics in Indonesian higher education 

through interviews with 14 part-time and 11 full-time academics. Both groups identified more strongly 

with their teaching roles than with other roles. However, they differed in their perceptions of 

opportunities to enact their chosen academic roles and of the kind of academic development they needed. 

The current standardised model of academic development needs to be rethought to offer more flexibility 

and to invite departments’ participation in the development of their academics.  
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Introduction 

The composition of the international higher education workforce is changing. In the US, almost half of 

academics worked part-time by 2015 (National Centre for Educational Statistics, 2016); while in the U.K. the 

proportion had already reached 63% by 1999 (Tester, 2000, in Rothwell, 2002). The same trend is apparent in 

China and Japan (Oba, 2010; Zhifeng, Xiulan, & Hongbo, 2007). Employing part-time academics (PTAs) 



rather than full-time academics (FTAs) is considered more economical because they receive lower wages, 

limited benefits and limited working facilities (Berry, 2005; Rajagopal, 2000). In a system built on the model 

of full-time tenured academic work, PTAs often have limited opportunities for career advancement (Nadolny 

& Ryan, 2015), in part because they focus mainly on teaching. The literature records that such limitations can 

influence academic identity (Aitken, 2013; Gale, 2011; Levin & Shaker, 2011; Macfarlane, 2011) and job 

satisfaction (Gappa & Leslie, 1993). This study focuses on Indonesian PTAs’ perception of their role and their 

identification with the profession. Academic identity has been studied from the perspective of gender 

(Haeruddin, 2016; Toyibah, 2017), but not that of employment status. Indeed, studies involving higher 

education teachers in Indonesia did not usually involve PTAs specifically. This study is the first to 

systematically investigate how non-traditional academic workers in a non-Western context identify with their 

academic role. 

Context: Higher education in Indonesia 

Indonesia has 3253 higher education institutions,* ranging from community colleges to universities 

(Priyandono, Sanabila, Heychael, & Mahendra, 2016). They are coordinated by the Ministry of Research, 

Technology and Higher Education (MRTHE). Because the demand for higher education cannot be met by the 

government, more than 90% of the institutions are private (Priyandono et al., 2016). The sheer scale of the 

system has led to issues of quality and staffing. Only 13% of academics are PhD-qualified and staff:student 

ratios are very high (Priyandono et al., 2016). Of the 223,084 academics registered by MRTHE, the majority 

(190,577) are registered as dosen tetap (permanent academics), while 33,277 are dosen tidak tetap (non-

permanent academics; Directorate General of Higher Education, 2015), who are usually employed part-time 

 

* All numbers quoted in this section are for institutions under the management of Ministry of Research, Technology, 

and Higher Education.  



on a casual basis. 

Academic work in Indonesia is regulated by the government through multiple instruments: the 

‘National Lecturers’ Number’ (NIDN) for the registration of permanent full-time lecturers, academic tenure 

(jabatan fungsional), and certification (sertifikasi dosen). The instruments all directly impact on recognition, 

income and career possibilities for academics. The NIDN system has traditionally limited the career 

advancement of PTAs because NIDNs were only available for permanent FTAs. In late 2015, the government 

introduced a special registration number for PTAs, the ‘Distinctive Lecturer Number’ (NIDK) that gave them 

access to similar privileges as FTAs, but the requirements for their academic promotion remained the same as 

for full-timers.  

Academics in Indonesia thus tend to be differentiated by whether their institution is public or private, 

and whether they are registered. Working in a public university confers prestige and indicates higher quality; 

being registered implies that they are ready, willing, and able to undertake the full range of institutional 

academic roles demanded of them (the Tridharma Perguruan Tinggi, or ‘Three Duties of Higher Education’: 

teaching, research, and community service). The interaction between the roles they choose and their career 

possibilities and plans tend to affect their perceptions of the academic development activities they need.  

Literature review  

The academic identity and roles of part-time academics 

There are few studies relating academic identity to the roles of PTAs. A structured literature review of the 

Sage Journals and ProQquest databases between 1997 and 2017 using the keyword ‘academic identity’ 

uncovered only one study among the 50 studies on the final list that specifically focussed on PTAs, namely, 

Levin and Hernandez’s (2014) study of the divided identity of PTAs in the United States. These few studies 

reveal that adjunct academics’ identity is influenced by status hierarchies in institutions, insecurity of 



employment and lack of agency in academic career planning (Levin & Hernandez, 2014; Levin & Shaker, 

2011; White, 2012).  

PTAs are a diverse group, with varied contracts and names. In the US, for example, PTAs are usually 

called ‘contingent’ or ‘adjunct,’ while in Australia they are called ‘casual’ or ‘sessional’ academics. Most 

studies about the academic identity of such academics include groups such as full-time non-tenure track 

academics (Levin & Shaker, 2011) or subsume them in larger studies (White, 2012). These studies show that 

PTAs’ identity is characterised by inferiority, insecurity and otherness relative to that of tenured academics. 

Theirs is what Levin and Shaker (2011) call a ‘hybrid’ identity: they see themselves as both teachers and 

members of the institution. But although they find teaching satisfying, they feel inferior as members of the 

institution (Levin & Shaker, 2011; White, 2012). More recently, Levin and Hernandez (2014) have found that 

adjuncts’ negative perceptions of their academic identity are influenced by their lack of job security, which 

negatively affects their interactions with their colleagues, institutions, and students. Moreover, the fact that 

they teach mainly in environments that favour research negatively affects their self-perceptions (Levin & 

Shaker, 2011), such that they feel less satisfied in their work (Gappa & Leslie, 1993) and even like 

marginalised ‘others’ in the institution (White, 2012). However, not all of them fit this description, in 

particular, industry professionals who teach part-time and are often happy just to teach (Grusin & Reed, 1994; 

Rajagopal, 2000) and induct students into professional practice (Burton, Boschmans, & Hoelson, 2013; 

Findlow, 2012). Thus, the academic identity of PTAs is diverse and depends on multiple sources of 

identification: with students, the institution and their profession.  

Multiple roles in Identity Theory 

Identity Theory (IT) can unpack such complexities. It explores how identity is constructed at the individual 

level by observing the behaviour produced by different layers of identity. IT holds that a person has multiple 



role-identities, each with a different set of expected behaviours, with the role-identities interconnected in a 

complex system of self but assuming different degrees of importance (McCall & Simmons, 1978). It uses the 

concepts of prominence and salience to explain how likely a certain role is to be enacted, based on each 

person’s ideal preference and/or situations.  

McCall and Simmons (1978) argue that each person has a unique hierarchy of prominence that 

represents their ideal self, based on the subjective importance of the identities to them (Burke & Stets, 2009) 

and whether those identities are intermingling or compartmentalised (McCall & Simmons, 1978). However, 

their behaviour can also be influenced by other factors. This gives rise to a hierarchy of salience that 

represents their situational self, ‘the self that responds to the expectations of the situation rather than to the 

desires of the self’ (Burke & Stets, 2009, p. 41). This ideal self is driven by commitment, the degree of 

relatedness to others in a specific group according to the roles in the network (Stryker, 2002). Interactional 

commitment is determined by the extent of an identity’s social network; affective commitment, by the stake 

the person has in an identity (Owens, Robinson, & Smith-Lovin, 2010). The situational self is driven by 

reward, whether that be intrinsic or extrinsic gratification, including social support (McCall & Simmons, 

1978). The more prominent an identity, the more likely it is to be enacted; thus, in a sense, prominence 

precedes salience (Brenner, Serpe, & Stryker, 2014). The basic dynamic is as follows: ‘commitment [i.e. 

prominence] affects identity salience affects role choice’ (Stryker, 2002, p. 27). 

Identity theory provides a useful framework to discuss different academic roles in a structured way. 

Recent studies on academic identity have moved from focussing on disciplinary boundaries (Becher & 

Trowler, 2001) to consider the broader context of the higher education environment (Aitken, 2010; Clegg, 

2008; Henkel, 2005). They have drawn attention to the difference in importance of roles to individuals and the 

institutions apparent in the up-skilling and de-skilling of certain academic roles (Aitken, 2010; Henkel, 2005; 

Macfarlane, 2011). They have explored conflicts between individuals’ and institutions’ ideal academic roles 



(Aitken, 2010; Clegg, 2008; Smith & Smith, 2012). Identity theory can thus elucidate the ideal academic roles 

of PTAs and FTAs and how they are influenced by their social and institutional context.  

Traditionally, academics are seen to balance the roles of teacher, researcher and member of a 

community, the interplay of which has been explored by a number of scholars of academic identity (for 

example, Clegg, 2008; Henkel, 2005). Using identity theory makes it possible to explore the relative 

importance of the three roles to academics, based on their ideal academic roles, as well as how the social 

structure of the academic profession influences the transfer from ideal roles to what is required by the 

profession and the institution. Using the concepts of hierarchies of salience and prominence enables us to 

unpack the multiple roles of academics to address the following main question: How does the academic 

identity of PTAs differ from that of the FTAs? This question then leads to: taking into account their academic 

roles and identity, how do different academic groups perceive their academic development?  

Method 

We undertook a case study of academic identity in a private university in Greater Jakarta (Jabodetabek), 

Indonesia, to enable us to explore academic identity in a rich context (Stake, 2003; Yin, 2014). Because it is 

challenging to source data about PTAs in Indonesia, employing an in-depth case study was instrumental in 

gaining an understanding of a bigger phenomenon, to draw analytic generalisations of the PTAs’ situation in 

Indonesia (Stake, 2003). Although little data is available on PTA employment in Indonesian institutions, 

international trends would indicate that private universities are the most likely to employ them (Kezar, 

Maxey, & Eaton, 2014).  

The first author conducted in-depth semi-structured interviews with a purposive sample of fourteen 

PTAs and eleven FTAs, the interviews lasting between 40–-120 minutes. The interviews were recorded 

digitally and then transcribed for analysis. The questions explored important aspects of Identity and Social 

Identity Theory such as multiple roles, prominence, salience, role identification, interactional commitment, 



affective commitment, in-group/out-group membership and relationship, and institutional support. Sample 

questions related to identity included ‘How do you balance different roles? Have they been in conflict? If so, 

what do you do?’; ‘Is there anything about one role that you use in another role?’; ‘Does your previous 

professional experience influence your teaching or research?’ Sample questions related to identification 

included ‘In your experience, what are the things done by this institution to help you be a part of this 

institution?’ and ‘On a scale of 1–-6, how much tension do you perceive between FTAs and PTAs?’ Additional 

questions were added to explore, specifically, academic identity based on the academic roles identified by the 

Indonesian government such as ‘In your current role as academics, what do you do: 

teaching/research/management?’  

The PTAs were categorised, based on Rajagopal & Lin’s (1996) classification, as ‘classics’ (those 

holding permanent positions and/or employed in their own or someone else’s business outside the institution) 

and ‘contemporaries’ (those employed only in the institution). However, because full-time academics teaching 

part-time in other institutions is common in Indonesia, we also needed a third category: ‘multiple academics’ 

(those holding multiple academic positions).  

There were more classic PTAs (7 participants) than contemporary ones (4 participants) or multiple 

academic ones (3 participants). As all the FTAs had professional experience, they were categorised into those 

who had more than two years’ professional experience prior to full-time employment as academics and those 

with fewer than two years’ experience. In Indonesia, two years’ professional experience is the minimum 

standard in teaching position descriptions. They were divided almost equally between those with longer 

experience (6 participants) and those with shorter experience (5 participants). We provide a complete list of 

participants based on their categories, gender and length of teaching experience in Table 1. Each was assigned 

a pseudonym for the sake of readability. All but one were Masters-qualified, which is common in Indonesia, 

where only 13% of registered academics have doctoral qualifications (Priyandono et al., 2016). 



 

Table 1. Number of participants based on demographic criteria. 

 PTA 
Classics 

PTA 
Contemporaries 

PTA 
Multiple 
Academics 

FTA with 
<2 years 
professional 
experience 

FTA with >2 
years 
professional 
experience 

Gender: 

Male 

Female 

Total 

 

2 

5 

7 

 

1 

3 

4 

 

2 

1 

3 

 

1 

5 

6 

 

2 

3 

5 

Education: 

Master 

Doctor 

Total 

 

7 

0 

7 

 

4 

0 

4 

 

3 

0 

3 

 

6 

0 

6 

 

4 

1 

5 

Teaching 

Experience: 

1–5 years 

6–10 years 

10+ years 

Total 

 

 

3 

2 

2 

7 

 

 

0 

2 

2 

4 

 

 

1 

1 

1 

3 

 

 

1 

5 

0 

6 

 

 

2 

2 

1 

5 

 

We used thematic analysis (TA) to analyse the data. According to Braun and Clarke (2006), TA 

involves six phases: getting familiar with the data, generating initial codes, searching for themes, reviewing 

themes, defining and naming themes, and producing the report. We generated the themes that informed the 

study through the interaction of the concepts of Identity Theory and the inductive data from the participants. 



Here we report on the following themes: PTA’s identification with academic and non-academic roles, the gap 

between prominence and salience in their identity, and their academic development needs and plans.  

Findings and Discussion 

Identification with academic and non-academic roles  

In Indonesia, academics have three statutory roles: teaching, research and community outreach. In addition, 

they are expected by their institutions to take on administrative or managerial roles. Participants in this study  

consider teaching and research as academic roles; the others, non-academic, regardless of whether they 

involve knowledge dissemination or learning. As is the case elsewhere, all the roles are increasingly subject to 

accountability regimes of accreditation and audit, with implications for workload (Bryson, 2004; Bryson 

2013; Gornall & Salisbury, 2012; Shin & Jung, 2014; Tight, 2010). We analysed the hierarchies of 

prominence and salience of the academic roles for our participants, using Identity theory to thematise their 

perceptions of each role, preferences of role, ideal allocation of roles and level of fulfilment as academics. 

The hierarchy of prominence means that the greater the preference for the role, the more ideal it is for the 

person (McCall & Simmons, 1978). The hierarchy of salience determines how a role is enacted in a given 

situation, based on the time the person spends in each role (McCall & Simmons, 1978; Burke & Stet, 2009).  

We found teaching to be the best predictor of both hierarchies. All the academics, whether PTAs or 

FTAs, identified teaching as their most prominent and salient role, in that it was their preferred role and 

occupied most of their time. As Arianna (PTA) put it, ‘If I have to put boundaries, yes [teaching defines 

academics], because the duty of an academic, in my opinion, is teaching.’ The academics saw teaching as 

their main reason for becoming academics. Their passion for it extended to wanting their students not only to 

cover the required work but also to be prepared for life after study, as Vera (PTA) said: ‘Because I had, like, 



[such] a bad experience of working in the industry that ... I don’t want my students to have the same 

experience. That’s my goal.’ 

Research was second to teaching in the hierarchy of prominence for both PTAs and FTAs, yet it was 

not salient in practice. In Indonesia, most PTAs only teach. Those keen to do research, even those who have 

been teaching for a long time, were given only very limited support for research. Louisa (PTA) related her 

experience of having to rely on personal networks if she wanted help for research and publishing: ‘OK, 

perhaps they won’t fund the conference, but at least there is support like proofreading. I got some assistance, 

but it was more like personal help.’  

The management or community outreach roles were not prominent for PTAsnor were they salient 

because such roles were closed to them for the most part. Some explicitly commented that they preferred part-

time status because it enabled them to avoid such roles. Both PTAs and FTAs felt that managerial 

responsibilities took the joy out of academic work, as expressed by Arianna (PTAs): ‘Being a part-timer, I can 

separate myself [from managerial responsibilities], focus on teaching. That makes me fulfilled.’ 

Many FTAs perceived such non-academic duties as intruding on the academic roles of teaching and 

research. Moira thought that managerial positions should not be filled in by academics so that they: ‘can focus 

on teaching and research.’ Community outreach was the least prominent role for both groups. Many PTAs 

were not aware what the role entailed, and only one FTA enjoyed it and considered it important. 

The gap between prominence and salience in academic identity 

Identity Theory offers a plausible explanation. Normally, it would predict that ideally a person’s hierarchy of 

prominence (their preferences) would determine their hierarchy of salience (how they enact them) (Stryker, 

2002). This was not the case with our participants, all of whom exhibited a gap between their hierarchies of 

prominence and salience. Such a gap can lead to dissatisfaction because it implies that a person is unable to 

enact the roles that they consider ideal. For example, many FTAs believed that they were valued for their 



administrative skills rather than for their academic roles, for which they were not given enough time or 

support. 

We found that PTAs’ ideal role was teaching, in which they were fully supported by the institution. 

This is both consistent and inconsistent with the international literature. Some studies have found that some 

PTAs want to teach without being bothered with research and publication (Rajagopal, 2000). However, others 

have found that PTAs feel that just teaching without the opportunity to do research and publish curbs their 

potential, and keeps them from a full academic career (Gappa & Leslie, 1993). Many studies have lamented 

PTA salaries, benefits and job security, seeing their treatment by institutions as exploitative and unfair (Berry, 

2005; Gappa & Leslie, 1993; Ryan, Burgess, Connell, & Groen, 2013; Valadez & Anthony, 2001), and 

offering them a poor career outlook (Nadolny & Ryan, 2015). However, we found that only PTAs wanting 

full-time positions were concerned about their job security, and most were not worried about their salary, as 

Fiona (PTA) wrote: she was ‘not sure to which account my teaching salary goes to. I never really know, as it 

is much too small compared to my consulting fee.’ 

However, the few PTAs (3/14) who wanted to build their academic career, either as full-timers or 

permanent part-timers, were concerned about their job security, financial situation and lack of skills, 

particularly in research. They felt driven to upgrade their research skills through further training or doctoral 

study. Interestingly, a few other PTAs (3/14) who already had permanent full- or part-time positions in other 

universities did not seem driven to do so, which may indicate that institutions can impact differently on 

academics’ ideals. Many PTAs were also clear that teaching and not doing research would not entitle 

someone to call themselves a ‘dosen’ (lecturer/academic). Most explained their academic job to new people 

by saying ‘I teach at.…’ As Denise said, ‘Lecturer seems like … having a doctoral degree, having how much 

research … that’s lecturer. So I said “teach.” ’  



Somewhat counter-intuitively, given that we expected FTAs to feel more secure in their academic 

careers than PTAs, the gap between the hierarchies of prominence and salience was wider for FTAs than 

PTAs. This does fit with studies undertaken elsewhere that portray academics as being challenged to balance 

diverse academic roles (Clegg, 2008; Ylijoki & Ursin, 2013), particularly where there is a powerful 

imperative to publish and increased managerialism (Henkel, 2005; Macfarlane, 2011; Whitchurch, 2009). 

However, participants who were recruited to fill managerial positions were resigned to significant extra 

workload, as Yvonne experienced: ‘I think this admin work is too much, but that is also because my job is as 

[position name], and it has its performance target, so it takes a lot of time.’ The remaining FTAs shared stories 

that fit with narratives from elsewhere about academic identity having shifted over time to be less academic 

and more administrative (see Ylijoki & Ursin, 2013).  

Academic development needs and plans 

Given that we would expect academic development to help close the gap between academics’ hierarchies of 

prominence and salience, we also explored the participants’ perceptions about academic development: about 

the support they received from institutions, their perceived needs, and their individual plans. The responses of 

PTAs focussed on three topics: their relationship with their departments, the question of whether centralised 

or discipline-based academic development was more effective, and their level of interest in engaging in 

academic development.  

PTA’s experience of academic development depended on their relationship with their department. 

They felt that there were more opportunities for development and they were better engaged with the academic 

environment if their head of department and the other FTAs created an inclusive atmosphere. One particular 

department was mentioned repeatedly by academics as exemplary, as Denise (PTA) explained: ‘Every 

semester there will be training. It is not about the training [itself], but that the training invites part-timers.’ 

They saw inviting part-timers to the training as an important gesture of inclusion. If the department didn’t do 



so, they felt left out and tended to regard academic development as unimportant. Thus, we would argue that 

the culture of departments can make a big difference in academic development.  

Because academic development in the institution under study relied on a centralised model and PTAs 

there were less engaged in institutional management and processes than FTAs, they tended to be less aware of 

what development programmes were available and whether they were obligatory or not. For example, 

although an induction programme is obligatory for academics when they start teaching at the institution, 

Grace (PTA) said that she was never invited to join one. Studies undertaken elsewhere support the tendency to 

move academic development from centralised to discipline-based professional development (Hicks, 1999; 

Land, 2001; Loads & Campbell, 2015; Rowland, 2002). Hicks (1999) analysed Australian universities’ 

approaches to academic development, categorising them into quadrants based on central-local versus generic-

disciplinary. The overall trend is for development to move over time from being centrally designed and 

delivered to being discipline-based and locally delivered, in an attempt to make it more relevant, to give 

greater agency to individual academics and to enable them to engage better with their departments (Hicks, 

1999; Land, 2001; Loads & Campbell, 2015). We would suggest that embedded and contextual academic 

development (Boud & Walker, 1998; Knight, Tait, & Yorke, 2006) could improve PTAs’ awareness of 

development programmes, their sense of agency, and their engagement with both academic development and 

their departments. 

However, in general, the participants in our study did not prioritise their academic development. Most 

could not articulate an academic development plan for the following year. They show concerns about funding 

for study being centralised and hard to secure, and were vague about their goals, with 2/11 FTAs and 2/14 

PTAs having a ‘wait and see’ attitude. Three PTAs chose instead to undertake self-learning through reading 

and experimenting in the classroom. The few who could articulate long-term plans, in particular, those who 

aspired to an academic career, commonly identified a need to develop their research skills to prepare them for 



doctoral study. This is likely because the government and the institutions prioritise and support formally 

registered academics to undertake further study. To enable academics to prioritise academic development that 

is not PhD- or research-focussed, we would recommend that managers encourage academics to make 

academic development plans that include teaching development and that institutions decentralise some 

funding to support that development. 

Concerningly, both PTAs and FTs tended to be passive in planning their academic development, 

perhaps due to their lack of knowledge of academic development or the lack of flexibility entailed in the 

current centralised model of academic development. Both groups considered knowledge and expertise in their 

academic field to be most important in their work and best developed individually. They were new to 

engaging with the Scholarship of Teaching and Learning and with experts outside their field (Chalmers, 

2011). Therefore, for them, engaging with academic development will only be considered a priority if it can 

be packaged as relevant to and practical for their teaching. Academic developers will thus need to build 

awareness of academic development, work closely with departments and decision-makers to provide 

programmes that bridge the gap between different types of academics, and make the programme both 

research-led and practical.  

Conclusion 

This study investigated the extent to which and how the academic identity of PTAs differs from that of FTAs 

in a private university in Greater Jakarta (Jabodetabek), Indonesia. For the participating academics, 

employment status did affect their perceptions of their opportunities to enact their chosen academic roles and 

of the kind of academic development they needed. There were three main factors that differentiated PTAs. 

First, the PTAs had at least two academic careers in mind: those wanting an academic career that covered all 

three roles (as either as a part-timer or full-timer) needed different support than those preferring just to teach. 

Secondly, both classic and multiple academics, who formed the majority of respondents, were active in 



industry or teaching in multiple institutions, which made them less available or differently motivated for 

academic development. Thirdly, PTAs were constrained by limited access to development funds. In terms of 

their academic development, they felt confident in their content knowledge, saw research skills as important 

but irrelevant to them or unsupported by the institution, and considered the development of pedagogical skills 

a ‘nice-to-have’ rather than a necessity. They saw the time they would have to commit as the main barrier to 

their academic development. 

In contrast, FTAs were less heterogeneous as a group. They identified as teachers, but were keen to 

become research active. They saw doctoral study and research publication as necessary for their career 

progression. Their main issue was that they identified with what they deemed to be academic roles (teaching 

and research), while trying to avoid non-academic roles (management and outreach). Although the time 

commitment required was also a factor for them, the main barrier to their academic development was seeing 

the relevance of the activities and having to come to terms with their non-academic duties.  

Furthermore, both PTAs and FTAs were affected by the lack of flexibility entailed by Indonesia’s 

current centralised model of academic development, which focusses on central academic development units 

offering instruction on generic teaching skills to academics in other departments (Hicks, 1999). Such a one-

size-fits-all approach tends to assume that academics are employed full-time and thus available during 

standard (paid) working hours, and that the demands of their roles are sufficiently similar that they can be 

offered a standardised curriculum (Harvey, 2017). This model tends to limit more contextual or embedded 

academic development activities, and can deter academics from engaging in academic development. It can 

also easily reinforce PTAs’ sense of themselves as not colleagues of, but subordinate to FTAs (Kimber, 2003; 

Peters et al., 2011).  

Though academics in Indonesia, PTAs in particular, might not have a clear plan for their academic 

development, they need better support from institutions and academic developers. Institutions need to allow 



them greater agency to determine their needs in planning for and enacting their academic roles. Academic 

developers need to offer them not only the customary instruction in pedagogical skills, but also practical 

models to engage with their academic roles and to develop the academic capabilities necessary to those roles. 

For example, academics in Indonesia need to be able to articulate better the nature of academic leadership, 

such that they can lead in all aspects of their practice and not be drowned in menial administrative work. This 

implies that academic developers in Indonesia must remember that their function is first and foremost to 

promote academic values rather than managerial ones (Rowland, 2002). 
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