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Chapter Two 

Narrative and Metaphor: The story of a network 

Sandy Farquhar and Esther Fitzpatrick 
 
Abstract: The chapter stories the evolution of a scholarly network: The Narrative and 
Metaphor Special Interest Network. Through a collaborative dialogue between Esther 
and Sandy (the book’s editors) the different stories and beginnings of the Network are 
revealed. The stories form a significant narrative in this book, as each author in this 
volume has, in some way or another, been part of the Network. Throughout the 
dialogue, the editors draw on a survey of network participants and informal 
conversations, to illuminate the role the network has played in people’s lives. The 
dialogue documents the complex process of imagining and growing a network that is 
not defined by disciplinary borders or physical boundaries, but organically grown in 
the ebb and flow of participant relationships, and in the temporary gatherings where 
ideas are shared and developed.  
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Introduction: Narrative interests 

 
“And every place, as a gathering of things, is a knot of stories” (Ingold, p. 41) 

 
The Narrative and Metaphor Special Interest Network (the network or NaMSIN) – was 
established within the Faculty of Education and Social Work at the University of 
Auckland, Aotearoa. It is for those with an interest in the workings of narrative and 
metaphor across the disciplines, and provides a space/place for narrative and metaphor 
events to happen: seminars, workshops, symposia, performances, installations and 
reading groups. The Network is a common ground for interdisciplinary sharing. At the 
same time, its interdisciplinarity assures its diversity and promotes its disparate 
conversations. There is no formal membership – only a mail distribution list (all are 
welcome) and an occasionally updated website. The success of the Network lies in the 
enthusiasm of the people who engage. There are the long-termers and the once-in-
awhilers, including postgraduate students, teachers, professors and practitioners – all 
from many different disciplines. 
 
When we (the editors) began to talk about the history of the Network, we discovered 
many beginnings: Each participant has a different story of belonging. Some have stayed 
the distance, finding an academic home; others drop in and out, depending on what is 
happening. In the spirit of storytelling, this chapter sets the scene for the authors who 
have penned the chapters in this volume, having engaged in someway with the 
Network. Without them, and the many others not represented in this volume, the 
Network would not have been such a success. 
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The Network formally began in 2011, when a few of us began to talk about some sort 
of group or gathering to share our various perspectives on narrative and metaphor in 
the academy. But its origins go back further, involving many relationships and 
engagements. Loosely described, the Network gathers together academics, 
professionals and practititioners who use or are interested in narrative and metaphor in 
their research and practice. While domiciled at the University of Auckland, it is a 
transdisciplinary Network admitting to local, national and international influence. Over 
its seven years, the Network has held two symposia and more than thirty events 
including seminars, workshops and writing retreats,  all funded by small grants from 
within our Faculty. The events include presentations from a range of disciplines: piano 
performances, poetry readings and dramatic portrayals; as well as seminars from dance 
specialists, psychotherapists, indigenous storytellers and cultural geographers.  
 
In collaborative autoethnography, researchers generate data through conversation and 
other forms of communication such as emails, personal records, photos and so forth. 
Together, they sift through and reflect on experiences, acknowledge and respect each 
others’ different interpretations and work collaboratively, deciding what should be 
included in the final narrative (Allen-Collinson & Hockney, 2008). Premised on 
understandings of narrative identity and subjectivity, collaborative autoethnographers 
acknowledge the culturally layered, contradictory, socio-political and constantly 
changing nature of identities (Sawyer, as cited in Krammer & Mangiardi, 2012). Our 
conversation weaves together a number of stories into one possible account, drawing 
on our own stories of the Network, along with the stories from NaMSIN members 
garnered through anecdotal narrative and responses to a survey of those who had 
attended previous network events. 
 
A unifying metaphor running through our account of the Network is an image of an 
interactive pattern of knots – the Network as a gathering of wayfarers. The ebb and 
flow, and the varied nature of our gatherings, yields practical understanding of the 
lifeworld, which, as Ingold so eloquently suggests, is “neither classified nor networked, 
but meshworked” (Ingold, 2009, 41). He talks about ‘texture’, ‘growth’ and 
‘movement’, a complexity woven into the fabric of wayfaring gatherings. In this way, 
our Network is not a series of point-to-point connections, but  
 

a tangled mesh of interwoven and complexly knotted strands … [where] every 
strand is a way of life, and every knot a place. Indeed the mesh is something 
like a net in its original sense of an openwork fabric of interlaced or knotted 
cords. (Ingold, 2009, 37)  

 
In this chapter, we tie together our stories to reveal some of the complexity involved in 
a project like this. Each story illuminates the relationships of our evolving academic 
identities – revealing our engagements with others.  

A network of wayfarers 

 
The development of the Network has involved both deliberate trajectories and 
serendipitous encounters. Six years after our group’s inauguration, we decided to 
conduct an informal online survey of all those who had participated in the Network, to 
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engage their thoughts about what we were doing, and to encourage them to reflect on 
their experiences as part of the group. All members of the network were invited to 
participate including past presenters and current members as well as others not on our 
mail distribution list but who had been participating anyway. 
 
We found that participants brought with them their relationships with other people and 
their own unique knowledge, establishing new knots. As one participant in our survey 
said: “…Since becoming part of the Network, I feel welcomed into a community of 
researchers that share the same creative ideas and approaches to capturing and 
presenting richly personal data …”.  
 
We asked our members how they use narrative and metaphor in their research and/ or 
practice. Many referred to narrative as a methodology that enabled them to represent 
“diverse worldviews”. They talked about a range of narrative forms, including Māori 
approaches such as “puurakau, whakatauki, kiwaha”. Other forms mentioned included 
narrative inquiry, ethnography, autoethnography, duoethnography, poetry, and a 
“literary device for structuring stories”. One respondent said that using narrative and 
metaphor enabled her to “reach a wider audience”; another said they challenge 
“stereotypical representations of the community”.  

 
Our survey clearly showed that social networks (friends, and colleagues) and posters 
and flyers in the workplace were key drivers and sources of exposure for the Network. 
Interestingly, emails did not appear to attract as many people – a bit of a surprise given 
most academics would have 24/7 access to their work emails. Instead, people seemed 
to be more persuaded to attend if their friends, colleagues or supervisors recommended 
the Network to them.  
 
Participants talked about the relationship between narrative and metaphor, some 
favouring one over the other, and someusing both narrative and metaphor either  
separately or in tandem in their work. Metaphor enthusiasts described how, within the 
Network, “you could find metaphorical expressions that go beyond even your wildest, 
strangest imagination”, and “Metaphor is something that is fundamental to my work .. 
to explore and to recover a sense of self”. Others focused on the relationship between 
the two where both were considered essential: 

“I am steeped in narrative practice and see it as undisguisable from who I am. 
Metaphor is something that is fundamental to my work those metaphors are 
given to me by my clients through the conversations we make. They are pictures 
of life and are entry points to explore and recover a sense of self that may have 
been lost in the passage of time”. 
 

Many participants in the survey expressed the value of the seminars, workshops and 
symposium in enhancing and encouraging their own writing, for research publications 
and/or Doctoral writing. For example: 
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“I have really enjoyed the people who attend and that motivates me in my 
practice and research. The information about writing ethnographic fiction has 
sparked a huge interest for me and contributed to me writing a number of stories 
of ethnographic fiction that have been published. One of these has been 
translated into French. Two are going to part of books edited by others. I am 
also writing my own collection. I have found it helpful hearing other styles of 
writi”ng which in turn has influenced my own. The organiser for the first 
semester of this year, Esther, read some beautiful examples that I found 
inspiring. At the symposium I found the workshop run by Jean [Rath]on how to 
write layering stories to be fantastic. Overall I have found the group to be hugely 
rewarding”. 
 

Our desire to provide seminar space for the sharing of narrative and metaphor research 
does not always meet with some participants’ definitions of what such seminars should 
entail:  

“Events that keep quite close to exploring 'narrative' and 'metaphor'” and “It's a 
great group of people who like to talk about innovative research methodologies 
-- not all of which necessarily involve metaphor OR narrative!” 

 
From the survey, we found that participation in the Network benefited members in four 
different yet complementary ways: First it has given participants permission to explore 
new ideas:  
 

“Permission to pursue my research in ways that I had not been able to before’ 
… ‘gives me the opportunity to learn with and from fellow students and 
academics. I always come away feeling enriched’ … I have ‘gleaned new 
ideas”.  

 
Second, participants expressed how the Network has helped to enhance writing skills, 
to open up different possibilities in regards to writing and for writing a thesis. 
Participants were inspired and stimulated with new ideas about doing research and 
academic writing – “something I treasure”. A third benefit lay in the opportunity to 
share: “a space for scholars to hear each other’s work, present new ideas, give feedback 
and connect with others doing similar (and different) things” and to become involved 
in research and writing collaborations. One participant posted: “Enjoyed presenting a 
session … which sharpened a paper I was preparing for publication”. The fourth 
benefit, was how the presentations had a positive impact on the participants own 
practice and teaching: “I find myself sharing these seminars with students and 
colleagues and including what I have learnt in my teaching practice”. 
 
We (the authors/editors) meet regularly, usually at a coffee shop, but sometimes in each 
others’ office. We have had a series of conversations, some recorded electronically, 
others remembered through note taking. We begin our reflection on those conversations 
with a question: How did the Network begin? As one might expect from a couple of 
narrativists (metaphorical to boot), our stories differ and we don’t always agree. Some 
of our recollections are very different. Here, then, are our collective memories of the 
Network.  



DRAFT ONLY 
 

5 
 

Reflections: A dialogue 

In the beginning 

Esther: As a wayfarer, I experience the Network as an entangled knot of many threads 
on my landscape (Ingold, 2011). As I travel from place to place along various paths, in 
my role as an academic, the Network is a place where I gather with others to talk about, 
explore, critique and consider narrative and metaphor. It is a gathering of threads, as 
other wayfarers’ paths become entangled with mine. It all began when my path crossed, 
for a moment, with a reading group on narrative when working in the Faculty of 
Education at the University of Auckland. It was there I met you [Sandy] - you had just 
completed your Doctorate and published your book on Narrative identity (Farquhar, 
2010). The reading group lasted only for a season, but my interest in narrative as a 
method of research was piqued. Stories were important to me.  
 
As chance would have it, you shifted into the office opposite mine. At that time, I was 
completing my Masters where I had decided to use Narrative Inquiry (Clandinin and 
Connelly, 2000; Connelly & Clandinin, 1990) as a methodology. There was a big push 
at the time in our department to increase our capabilities in quantitative analysis, so I 
was feeling increasingly isolated in my narrative world. I knocked on your door, and 
we started talking and we decided to begin reading narrative-based articles and discuss 
our thoughts. At this stage, we invited Deidre to participate – our colleague from down 
the corridor who had mentioned an interest. 
 
Sandy: We have often been asked about NaMSIN: how it started, what it does and how 
someone belongs to it. I barely remember the narrative reading group that you refer to 
Esther. I do remember, though, the two of us sharing articles that I had secretly admired, 
and feeling reassured in finding a fellow wayfarer among a sea of quantative experts. I 
also remember moving into the office across from you with my freshly completed 
doctorate, and you knocking on my door. 
 
My doctorate was an analysis of narratives in early childhood policy, working with Paul 
Ricoeur’s philosophy of narrative identity. I was keen to pursue an understanding of 
narratives about the everyday practices of teachers. I had heard Michael O’Loughlin at 
a number of Reconceptualising Early Childhood Education conferences, and witnessed 
storytelling as transformation first hand. I began to use his work in my teaching. I was 
also taken with the writings of bell hooks. It has been an honour to watch student 
teachers in their final course of their teaching degree theorising their own personal 
narrative. By many accounts, the students find it both empowering and transformative. 
Deidre’s paper on teacher autobiographies (Le Fevre, 2011) provided validation of the 
usefulness of narrative theories and practices in education – whatsmore, she was two 
doors along from us.  
 
Another beginning: Early in my PhD study, Mike Hanne, from the Faculty of Arts 
within our University, contacted me and talked to me about his international ‘Look 
Both Ways’ conferences (the ‘both ways’ refering to the interplay of narrative and 
metaphor). He talked about metaphor, pointing out that Ricoeur worked not only with 
narrative, but also with the unique marriage of both narrative and metaphor. After that, 
I started to work with metaphor more, starting with Ricoeur’s The rule of metaphor. 
Along with my partner Peter Fitzsimons, I found a new vein of work in the use of 
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semiotics and metaphor to analyse education policy texts. So while my initial interest 
was in narrative, metaphor studies have since become a significant writing platform for 
me.  
 
Of course, narrative theory and practice have been around for a while, in a number of 
disciplines – including education, but the potential we immediately saw in narrative 
was manyfold: notably, a way to counter the increasing creep of quantative approaches 
in our own Faculty; and a way to engage in meaningful research in the temporal and 
lived experiences of participants while acknowledging subjectivities as integral to 
research and practice. 
 
Esther: Further developing our links with other Faculties, we were delighted when 
Mike agreed to join us. Mike was our fourth node in the Network. He was keen for the 
inclusion of ‘metaphor’ in our focus and in the Network’s title. We then became the 
Narrative and Metaphor Special Interest Network (NaMSIN).  
 
For me the knot became an increasingly useful metaphor to draw on when we tell the 
different stories of the origin of NaMSIN. A fastening or securing of several threads, 
interwoven into a mass. I have previously used the knot metaphor to explain the diverse 
threads that make our City of Auckland (Fitzpatrick & Bell, 2015) and more recently 
to understanding the notion of ‘temporary place’ (Fitzpatrick & Freebody, in press). 
Interesting fact: there seem to be two different origins of a knot. First, the knot that is 
deliberately fastened by ‘looping a piece of string, rope or something similar on itself 
and tightening it’. Second, the knot that occurs, by chance, a ‘tangled mass’ of 
something (English Oxford Dictionary, 2017). The Network resonates first with a 
deliberate fastening, where relationships were actively sought with various groups of 
people across the Univeristy and systems were established inside the university 
structure; such as a website. Knot theory describes the “intuitive notion of a knot … of 
a knotted loop of rope” with a definition “of a knot as a continuous simple closed curve’. 
Ironically, critiquing this notion as inviting ‘pathological or so called wild knots into 
our studies…” (De Santi, 2002, p. 2). I quite like this notion of ‘wild knots’. Each 
participant has their own story of belonging to NaMSIN. Their own thread that can be 
traced backwards and onwards. Each participant too is a wayfarer, wayfaring along 
their own paths. Tim Ingold contends that “…lives are led not inside places but through, 
around, to and from them, from and to places elsewhere” (Ingold, 2011, p. 229). He 
uses the term 

wayfaring to describe the embodied experience of this perambulatory 
movement. It is as wayfarers, then, that human beings inhabit the earth. But by 
the same token, human existence is not fundamentally place-binding. It unfolds 
not in places but along paths. Proceeding along a path, every inhabitant lays a 
trail. Where inhabitants meet, trails are entwined, as the life of each becomes 
bound up with the other. Every entwining is a knot, and the more that life-lines 
are entwined, the greater the density of the knot. (Ingold, 2009, p. 33)  

 
Our beginning as a reading group was significant to my career trajectory in so many 
ways. The first article was about a Persian garden. It was evocative and enthralling, but 
I was concerned about how I would share my thoughts with my esteemed colleagues. I 
went through the article, highlighting all the phrases and words that moved me 
intellectually and emotionally. I then took those words/phrases and recrafted them into 
a poem - I had found a way to convey the essence of the article from my reading. I now 
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understand this method as ‘found poetry’, and consequently, research poetry as a 
method has become an important part of my research designs. The second article was 
Michael O’Loughlin’s (2009) work on Childhoods. It was there I came across the word 
‘haunting’. Following this thread, I found Jacques Derrida’s (1994) methodology of 
hauntology, and Maddison-Macfayden’s (2013) theory of childhood ‘touchstone 
stories’. These ideas resonated with me, and hence, the methodological design for my 
Doctorate drew on the concept of hauntology and our childhood stories.  
 
Sandy: The knot is a particularly useful metaphor: It plays with images of speed (wind) 
and mariners knots (hefty ties that anchor sails and boats). Knots can be tied, untied, 
link things together, create ladders and meshes.  As there is no singular history of any 
given event, there is also no one beginning of NaMSIN. Our triadic critiques of 
literature in the narrative reading group were useful; however, we saw a need in the 
faculty to grow the group. Around this time, I was hosting Eila Estola, from the 
University of Oulu, Finland whom I had been collaborating with on a narrative project. 
We invited Eila to present her work at a Faculty seminar.  
 
Esther: Surprised by the number of attendees at Eila’s seminar, we started to think 
about how to respond to this enthusiasm. We seemed to have identified a need. First we 
attended a University emerging researchers day. It was there we discussed our idea of 
growing the group with the current Dean of Research. The idea was to establish an 
interdisciplinary narrative group across the university, providing a variety of seminars. 
The Dean was very encouraging, suggesting that what we were creating was really a 
network. For me, this was the birth of our Network: Loosely - a series of seminars 
focused on innovative narrative methodology stories.  
 
Sandy: So, we became four – Mike, Deidre, Esther and me. The Network idea 
generated more thinking around our group’s identity, structure and organisation. Part 
of that organisation involved establishing  a webpage on the University website and a 
small advisory committee. We regularly hosted seminars – interfaculty and 
international guests and found our own colleagues and students paying increasing 
interest. The Network became a place of belonging for many an academic - often (as 
we heard in conversations) quietly plying their narrative trade (often their passion) as a 
sideline to their ‘real’ work. One participant encapsulated the feeling of belonging: 
“[NaMSIN]Has shown me that I am not the only one using/experimenting/playing with 
language in research”.  
 
Esther: Over the next few years, serendipitous encounters have grown the group in 
unexpected and delightful ways. Each time we have organised a seminar, a core group 
has attended, along with another group of participants interested in the particular 
presenter. We have had an eclectic range of presentations from international scholars 
to doctoral students, across disciplines and diverse innovative methodologies. We have 
learnt a lot. And each step of the way has advanced our understanding of narrative and 
metaphor as research and as a pedagogical strategy.  
 
Sandy: We have also learnt that directing a network requires a lot of energy and clever 
organising from your own efforts, and sometimes your own pocket. Funding in our 
university sits within schools that sit within Faculties, so a cross-faculty network needs 
funding to be fought for differently. Developing a network meant we had to be alert to 
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what was happening, who was doing innovative and exciting things in narrative and 
metaphor, and who would be brilliant as a presenter.  
 
Esther: When I was reading the back of the university magazine ‘Academia’, I noticed 
an article on Ralph Buck’s work in dance narratives. I was intrigued. He was our first 
NaMSIN presenter. Since then, the seminars have continued to expand our knowledge 
and practice of narrative and metaphor in innovative methodologies and pedagogies. 
Hence, the threads that are entangled in our knot are varied, ecelectic, and offer many 
different ways to make sense of our research interests. We are not seeking a consensus. 
We have had scripts read, poems performed, pianos played, stories shared; we have 
cried and laughed, argued and debated, and created a network of scholars with whom 
we share a place of belonging. A list of the diverse presenations and link to the website 
can be found in the appendices.  
 
Sandy: One of the difficult threads in our Network has been sustaining the financial 
backing and administration of the Network. I believe we could have cast our net wider 
and further, if sufficient funding had been available early. Instead, we have had to be 
cautious that we don’t overstretch the budget, and savvy, persistent and assertive in the 
face of what Esther referred to earlier as the push for quantification of research. 
 
Esther: With a few seminars under our belt, and many enthusiastic attendees, we had 
our first one-day symposium, with a keynote and workshop. Deidre suggested we could 
invite her colleague and friend Joe Norris, a duoethnographer from Canada who worked 
in drama methodologies. By chance our colleague, Peter O’Connor was facilitating a 
drama conference the following week, so the funding for Joe could be shared by both 
committees. We applied for funding, organised the invites and location, reviewed the 
abstracts, counted the teabags, and prepared the refreshments. We limited the 
symposium to 50 participants. The symposium was a critical point in the future of the 
Network. There was a positive response from the gathering, many different thematic 
threads recognised and celebrated. I wonder now if I had followed those threads, where 
they would have led, and how each thread impacts on research and  practitice. 
 

Collaborative engagement 

Esther: As a consequence of the first symposium, Sandy and I believed we needed to 
develop a better understanding of the methodology of duoethnography. We designed a 
project to explore our service roles in the university. Recognising that the blurry 
definitions of service in the academy were often defined by individuals in response to 
their own backgrounds and experiences. Through our project, we understood some of 
the ethical difficulties in working with others’ stories, especially when they involved 
family, friends and colleagues. We published an article describing our experience in the 
Qualitative Research Journal exploring the ethics of ‘unearthing truth in 
duoethnographic method’. In this article we talked about the ‘crazy’ ethical and caring 
relationship researchers needed to employ when working in collaboration: 
 

At first, both consciously and unconsciously, we responded to the need to act 
mindfully with feeling and ‘raptness … to something presenting itself to 
consciousness’. In this way, then, we both took care to accept each other’s 
stories, and to encourage each other to examine further, without judgment or 
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agreement. This was not always easy; at different times each of us found 
ourselves wanting to agree, to reassure, to finish each other’s story with our 
own, and/or to take up stories in different ways and set them off in new 
directions. Letting each other be ‘in narration’ was indeed a curious process of 
care … (Farquhar & Fitzpatrick, 2016) 

 
Sandy: Collaborative writing in different forms became a strong vein of our work, with 
Esther, Deidre and I collaborating on a number of narrative-based articles. In the early 
days, duoethnography, in particular, afforded us the ability to critically engage with our 
lived experience of being women academics in the university during a time of rampant 
neoliberalism which we found to be particularly excoriating on both our academic and 
personal lives (LeFevre and Farquhar, 2016; Fitzpatrick and Farquhar, 2018; Farquhar 
and Fitzpatrick, 2016). Each of us supervises postgraduate students, often using various 
narrative approaches – duoethnography, autoethnography, collaborative 
autoethnography, biography, narrative inquiry and so forth. We also use narrative 
approaches in our own work with student teachers, and in our research. These 
approaches are so important because they provide a way to work with and valorise the 
subjective and intersubjective realms of lived experience.  
 
Where am I now with narrative and metaphor? I repeatedly return to Ricoeur’s work in 
this area, and frequently delve into critical and poststructural theories. The policy 
environment in early childhood education, the field I work in predominantly, is 
constantly changing. The social and cultural lives of young children and families are 
shaped by global and local narratives, especially by the impact of technicist and market-
driven, managerial processes. These narratives are the focus of much of my work in 
critical policy and curriculum analysis – in particular, how metaphors shape 
subjectivities. In my teaching practice, exploration of narrative and metaphor with 
teachers, student teachers and young children has revealed the degrees of difference, 
complicity, complexity and agency in the lived experience of those on whom policy 
and curriculum impact the most. These various engagements have resulted in a number 
of new networks, collaborations and publication opportunities. Out of all of this, 
another research direction is developing around the embodied lives of teachers and the 
effect of narratives on teachers’ and children’s embodiment in the places they inhabit. 
 
Esther: Where am I with narrative and metaphor? As with most academics, there are 
several threads to my research and practice. When designing a critical autoethnographic 
methodology for my Doctorate, I returned to duoethnography to provide a juxtaposition 
to my own stories about becoming Pākehā, I finished in 2016. Then in 2017, as a 
research Fellow with the Centre for Learning, Education and Research (CLeaR), I 
focused on writing as a method of inquiry (Richardson, 2000). In this space, I have 
temporarily formed a new knot with a group of creative writing fellows. Meeting each 
Wednesday, we explored writing strategies and my interest in embodied writing 
practices. A connecting thread now exists between the two knots, with invitations to 
share and workshop. Another thread now connects NaMSIN with the critical 
autoethnography (CAE) group in Melbourne with Stacy Holman Jones and Anne 
Harris, providing ‘writerly’ connections to a range of innovative practitioners who are 
also part of the Network. My practice of writing as a method of inquiry continues to 
grow, and is increasingly reflected in my teaching practice.  
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The Network continues to be an important place for me to explore and critique 
innovative ways of storying our lives and the lives of others, where we can share our 
emerging methodological ideas, listen to experts in the field, and receive and give 
feedback. I imagine beautiful multi-coloured threads, comprising different beginnings 
and material relationalities, stretching between CAE and the CLeaR writing group, 
between CAE and NaMSIN, and between NaMSIN and the CLeaR writing group. 
These knots, these places where people gather, are significant in my academic identity 
story. And I continue to travel – I am a wayfarer.  

Casting off 

 
We began this chapter with mention of a knot, as a gathering of things – a collection of 
stories. Our network, then, is undoubtedly a knot. Its evolution has always been 
multidimensional, threads spreading in all directions. Some of our members are 
committed and attend every event; some have come and stayed awhile before moving 
on; some have returned after an absence to tell us stories of beyond; and others have 
made but a brief appearance before disappearing to distant places. We are indebted to 
the wise minds that pulled the first few threads of our knot together: Deidre Le Fevre, 
Mike Hanne and many more. We like to think that the Network has provided a place 
for both academics and the wider population to belong, learn, find sustenance, and to 
be innovative and creative in their practice. For us as editors and co-contributors to this 
volume, and as practising academics, it is exciting be part of this Network of interesting 
people who have informed our lives, our teaching and our research. 
 
In keeping with the diverse range of disciplinary interests represented in the Network, 
and the plethora of interpretations and communication styles that have characterised 
our shared gatherings, we have given ourselves permission to reflect on responses to 
the 2017 survey, using the technology of found poetry. We each found an emphasis on 
a specific aspect of NaMSIN. 
 
Esther: What took my interest were the 
ways that participants expressed their 
sense of belonging to NaMSIN. 

 
I am not the only one 

 
A great way to meet 

Inspiring, innovative, inclusive, 
Creative spirits. 

 
Some great people there, 

Different, diverse, interdisciplinary, 
Rigorous but kind. 

 
Become part of, 

Belong, engage with, connect with 
Creative and curious scholars. 

 

Sandy: I couldn’t help noticing the rich 
metaphors in the survey responses, as 
participants effused about what NaMSIN 
meant to them. 

 
What is it? 

 
It’s a kitchen 

Yet, it could be a jungle 
You smell it, step on, see things 
You have never sensed before 

 
It’s warm and inviting 

Intellectual and imaginative 
A vehicle of light feet 

He waahi auaha 
 

It’s a creative space 
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Opportunity to be a part of 
A larger community. 

Supportive and encouraging. 
 

Provides an important space for 
scholars 

To meet, to learn, to be with 
Like-minded people. 

 
To come together, 

To share, open myself, have fun. 
A kind of sustenance. 

 

Of wildest, strangest imaginings 
Its strays 

In prohibitive traffic 
 

A network of 
curious scholars 

and creative spirits 
It’s NaMSIN 
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