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Abstract 

Learning is what makes us human and is critical to life quality. Researchers in 

lifelong learning field define learning as a lifelong activity reaching from the cradle until 

death. Knowledge is increasing at lightning speed in the 21st century. Consequently, 

people of every age and background put continuous effort into uncovering the information 

they need and mastering the ways of obtaining it to adapt to a rapidly changing world. 

Lifelong learning can be obtained through formal and informal education. While the field 

is widely explored, there is little known about the learning of migrants living in a host 

country in general, especially in gerontology. This study addresses this gap by exploring 

the learning experiences of older South Korean migrants currently resident in New 

Zealand. 

While the importance and the value of learning for the ageing population are 

emphasised and is often discussed as part of healthy ageing, as people age, they may 

struggle to get themselves actively moving daily, and this affects learning opportunities. 

Increasing attention is being focused on the growing numbers over 65 (senior citizens) in 

New Zealand. However, little attention has been given to the need for increasing numbers 

of migrants in this category. Ageing involves different experiences and varying complex 

issues; it may cause more difficulties if one has to go through the ageing process in a 

country where a person is newly settled that has different cultures and beliefs, and 

language. 

The participants in this study are 13 older South Korean migrants aged from over 

60 to late 80, who have lived in New Zealand for at least five years. They shared their 

valuable in-depth stories of living in New Zealand as a migrant. Within the voices shared 

by those older Koreans, the study explored the kind of learning and social involvement 

that the participants have engaged with before and after their migration and their views on 

well-ageing were also identified. They shared their journeys of migrant life, how they tried 

to acculturate themselves into the host culture, and how they are ageing in this host country. 

Qualitative methods aligned with an interpretive approach and constructivist 

theory were applied to understand the life perceptions of older Koreans in the study with 

a semi-structured interview with each participant. Foley’s (2004) four categories of adult 

learning was imported as a theoretical framework. The following themes were identified 

through data analysis: (1) all participants held positive perceptions for learning; (2) 

language consumed the biggest capacity that hindered learning; (3) learning was a crucial 

facet in well-ageing and; (4) learning produced joy and positive energy in participants’ 

later-life. This thesis explores undiscovered later-life stories of minority migrants ageing 

in the host society and their need. Through the findings from this study, it is hoped that 
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this study will enhance for more research around older Asian migrants’ experiences who 

moved to a host country in their later-life, which is also an important area that is often less 

focused.       
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1. Introduction 

 

1.1 Background  

The saying ‘live as if you were to die tomorrow; learn as if you were to live forever’ is 

ascribed to Gandhi. Many researchers in the field of lifelong learning define learning as a 

lifelong activity from reaching the cradle until death. Knowledge is increasing at lightning speed 

in the 21st century (Findsen and Formosa, 2011; Brink, 2017; Findsen, 2016; Jarvis, 2010). 

Consequently, people of every age and background put continuous effort into uncovering the 

information they need as well as mastering the ways of obtaining it in order to adapt to a rapidly 

changing world. Lifelong learning can be obtained through formal and informal education. 

While the field of education is widely researched, there is very little known about the 

learning of migrants, older South Koreans in particular, in the sector of New Zealand 

gerontology. This study looks at the older South Korean migrants, a minority group currently 

resident in New Zealand.  

The importance and the value of learning, particularly for the ageing population is 

increasing, which is often discussed as part of healthy ageing. However, some elements also 

hinder learning opportunities for the older population and there be further discussed in the 

forthcoming chapter. Increasing attention is being focused on the growing numbers over 65 

(senior citizens) in New Zealand. However, little attention has been given to the needs of 

increasing numbers of migrants in this category. Ageing involves different experiences and 

varying complex issues; it may cause more difficulties if one has to go through the ageing 

process in a country where a person is newly settled that has different cultural beliefs, practices 

and language. 

Studies from South Korea indicate that ageing brings challenges of improving and 

developing the quality of life for all individuals in the country (Kee, 2010). What is not 

available is research from New Zealand regarding the more complex processes of expat 

Koreans ageing in a host country. This study intends to contribute to a richer understanding of 

the challenges and needs of older Korean migrants in New Zealand.  

Table 1 below is the number of people aged 65 and over living in New Zealand, as well 

as the number of older Koreans living in Auckland. It clearly shows that the number of Koreans 

who are aged 65 and over has constantly been increasing over the past many years. As at 2018, 

there was a total of 35,664 Koreans living in New Zealand, and 21,981 of them were resident in 

Auckland. In terms of Koreans aged 65 and over, a total of 1947 were identified to be living in 

New Zealand, 1434 of them were in Auckland. 
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Table 1 Koreans aged 65+ living in New Zealand and in Auckland by year (Stats NZ, 2018) 

 

Gerontology, older migrants in particular, and lifelong learning are the focused fields 

of the study, therefore Koreans who are aged from 65+ are the target group for this study.  

1.2 Rationale  

There is very little known about older South Korean migrants and their learning 

involvement in New Zealand. Findings from studies carried out with larger ethnic groups such 

as Chinese migrants (Shan & Walter, 2014; Chiang & Yang, 2008; Ng et al., 2006) cannot 

necessarily be generalised to Koreans living in New Zealand. Whilst these ethnic groups share 

similar cultural backgrounds, in this case Chinese culture has had a significant impact on 

Korean culture, values and beliefs remain very different, which is the biggest reason why what 

is already known in the field of lifelong learning and older migrants (for example Chinese 

migrants) cannot be generalised. There are only a few studies carried out into older Korean 

migrants in New Zealand, and these focus on topics such as their loneliness, social isolation 

(Park et al. 2018), and barriers (Park & Kim, 2013) in terms of living as elderly migrants. 

There are only a few studies carried out on older Korean migrants in general. Therefore, the 

knowledge about older Korean migrants’ learning and ageing experience in New Zealand is 

very limited. Cornman and Kingson (1996) point out that there have been very limited 

gerontological studies on minority ethnic groups and they identify ethnicity as an important 

factor in findings on ageing. They also argue that generalisations cannot be made from one 

ethnic group to another. Needs are very different. Recent work still suggest that more research 

is needed around ageing concepts with the emphasis on older minority and migrant groups 

(Thorpe & Angel, 2014).  
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Suitable learning opportunities are often absent for immigrants due to the lack of 

access to social services. Guo (2010) argues that Reitz (1995) reviewed nearly 400 

publications from many countries including Australia, Britain and Canada, and concluded that 

despite the clear needs of immigrants they still experienced low rates of utilisation of many 

important social and health services. In addition, even with the publication of Reitz’s work, 

little has changed.  

My own situation provides another rationale for the study. As a late-born child, I was 

raised with more aged parents than many others in my age group. Furthermore, being a 

Korean-born daughter of aged parents, growing up in New Zealand, I have always been 

interested in the voice of older Koreans living in New Zealand and elsewhere. In the past few 

years of academic study, I have listened to some of the older Korean migrants’ experiences of 

adjusting in New Zealand, and some of the difficulties they have dealt with and are still 

dealing with. Prior to this, I have witnessed my parents’ experience of language barriers and 

other emotional difficulties in adjusting to life in New Zealand with no particular guidance or 

support. Thus, I wish to go further ahead and make a significant contribution myself to 

improving the life of older Korean migrants: I have come to believe that their engagement in 

lifelong learning is a key factor for achieving this aim.  
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2. Literature review 

 

The chapter begins with demographic information to provide a basic understanding of 

New Zealand’s immigration context. The literature review then focuses on key themes from 

the international literature regarding the experiences of older migrants and learning in old age. 

These key themes are: What lifelong learning is; Culture shock and belongingness for 

migrants; Migrants’ acculturation in the host country, What learning is for older people; What 

it is like to learn a second language in later life, and; What means to be ageing successfully. 

As they age, migrants experience greater loneliness exacerbated by additional difficulties they 

face that are associated with settlement in the host country. The language barrier was one of 

the most frequently mentioned themes in many aspects of the literature and it was also playing 

a substantial role in limiting community affiliation. Language Barrier is a critical issue and it 

appears throughout the chapters various times. The topic is related to every part of the 

participants’ life as they are living in a English speaking country. One of the key findings from 

the literature was the migrants’ sense of belongingness and its effects on their wellbeing. In 

terms of migrants’ learning, it was evident that learning had a very positive influence on 

migrants and their lives in the host country. Learning played a crucial role in reducing 

migrants’ loneliness and it also acted as a very influential tool that prevented them from being 

socially isolated. Language learning was essential to look at since Korean migrants cross the 

border of language when they decide to immigrate to an English-speaking country, and it was 

identifiable that how migrants pre-determine their goals in learning and how they handle 

setbacks and failure impacts on their future learning. Furthermore, learning was fundamental 

for migrants and an ageing population as part of successful ageing and a good quality of life. 

Also, most of the learning engagement was established from migrants’ intrinsic motivation, 

the willingness to learn. Migrants’ learning involved informal rather than the formal type of 

learning.  

2.1 Overview: Immigration to New Zealand and Korean migration 

New Zealand is a multiethnic society (Stats NZ, 2009), and it has always been a 

country of migration. The very first migration was of Maori around 1300 (Ward & Masgoret, 

2008). With the signing of the Treaty of Waitangi in 1840, many British settlers arrived in 

New Zealand (Ward & Masgoret, 2008). From that point on, migration has been growing 

actively, and in 2003, one in five of the New Zealand population was overseas born (Ward & 

Masgoret, 2008). It was revealed by the New Zealand population Census 2018 that the 

country’s cultural make-up is becoming more diverse after high population growth over the 

past five years (Stats NZ, 2019). The Asian pan-ethnic group was identified as the third-largest 
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ethnic grouping in 2013 (Stats NZ, 2013b). The size of the Asian1 population had doubled 

since 2001, from 11.8 percent in 2013, to 15.1 percent (707,598) in 2018 (Stats NZ, 2019). 

According to the most recent work analysed by migration and New Zealand by Fry and 

Wilson (2018), this country is at historically high levels of migration and more than a quarter 

of the population was born overseas. Furthermore, Auckland has reached 40 per cent of the 

population born outside of New Zealand.  

Fry and Wilson (2018) have outlined the main immigration events chronologically. 

Polynesian migrants settled in New Zealand between 1250-1400, and the total population was 

about 80,000 by 1840. The first Chinese migrants came from Australia in the gold rush in 

1866, invited by the Dunedin Chamber of Commerce. Then, the first assisted migration 

scheme was established targeting specifically British migrants between 1871-1891, and New 

Zealand received 112,000 migrants. Then, before the second assisted migration scheme 

between 1904-1932 when the country had 110,000 migrant arrivals, there was a Trans-Tasman 

migration in 1891-1900 with 162,020 migrants arrived from Australia, and 114,523 people left 

New Zealand for Australia. Later on, there was the third assisted migration in 1945-1978 when 

the country received 475,000 arrivals. Fry and Wilson stated that ever since the Europeans 

settled in New Zealand, the only restrictions that stopped the inward migration were the three 

major global disruptions, which were the two World Wars, and the Great Depression. From 

the mid-1980s, a second stage of Asian immigration began that brought in a substantial 

number of migrants from all over Asia including China, India, Japan, the Philippines, Hong 

Kong, Taiwan, Malaysia, Korea, Thailand, Sri Lanka, Singapore and Vietnam. Although Fry 

and Wilson do not specifically point out when the first wave of Asian immigration was, they 

state “The number of immigrants living in New Zealand continued to increase slowly through 

the nineteenth century” (p. 39). Post-1990, Fry and Wilson explain that there was an increase 

in skilled migrants with capital entering New Zealand and many of them settled in certain 

suburbs or neighbourhoods. Thus, New Zealand experienced a very active migration flow ever 

since the country started receiving Asian immigrants (Fry and Wilson, 2018), and as of March, 

year 2020, the New Zealand population was just over 5 million (Stats NZ, 2020).   

According to Stats NZ (2013b), 19,026 Koreans were recorded in the 2001 census, 

30,792 in 2006 and 30,171 in 2013. Furthermore, the most recent update identified that a total 

of 35,664 residents are Korean (Stats NZ, 2018). This shows that there has been a huge 

increase of Korean migrants who have entered New Zealand between the years 2001 and 

 
1 ‘Asian’ included:  Asian (not further defined), Bangladeshi, Chinese (not further defined), Fijian 

Indian/Indo-Fijian, Filipino, Indian (not further defined), Indonesian (including Javanese/Sundanese/Sumatran), 

Japanese, Khmer/Kampuchean/ Cambodian, Korean, Lao/Laotian, Malay/Malayan, Other Asian, Pakistani, Sri 

Lankan (not further defined), Taiwanese Chinese, Thai/Tai/Siamese, Vietnamese. 



 6 

2018. During this period of immigration boom, there were many Korean elders who came to 

New Zealand at their adult children’s invitation. Compared with other Asian ethnicities, 

Koreans were the fourth most populous group after Chinese, Indian and Filipino based on the 

2013 Stats NZ release (Stats NZ, 2013a). However, Korean immigration had decreased by 2 

per cent. Only Koreans showed a decreasing number out of all the ‘Asian’ ethnic groups. 

Apart from the small decrease, the number of Korean population grew continuously over time 

until 2018. In 2013, 11.8 per cent of the New Zealand population defined themselves as of an 

Asian ethnic group, but in the Census released based on 2018, it was 15.1 per cent (Manch, 

2019). 

These Korean migrants are a small part of the almost one billion people, worldwide, 

who are living away from their country of origin (Department of Economic and Social Affairs, 

2011, as cited in Kim & Han, 2013). Guo (2010) states that “Globalisation and migration are 

inextricably intertwined” and that it is globalisation that accelerates migration (p. 144). In 

terms of the socio-economic explanation of migration, there are two factors in migration, 

which are the ‘push’ and ‘pull’ factors (Lee, 1966). There are other frameworks that explain 

the factors that are operating in migration, such as modernisation. However, migration 

theories, such as modernisation, are used to explain the movement of people from the 

economic periphery to economic centres. Such an approach is not relevant to this study 

because South Koreans moving to New Zealand leave an economic centre. Push and pull 

factors are often cited in studies aimed at understanding the phenomenon of migration. The 

push factor is when there are events or features that drive people away from their home 

country due to issues such as overpopulation, poverty, natural disasters, war, political and 

religious persecution and the absence of human rights. Of course, as international movement 

becomes easier and less expensive, push factors need not be quite so dire: dissatisfaction with 

one’s opportunities or prospects, relative to other potential destinations, may be push enough.  

On the other hand, the pull factor is when people are attracted to another country due to 

economic opportunities, higher standard of living, social and political stability and so on (Guo, 

2010). Although Korean people began coming to New Zealand in comparatively recent times, 

there has been a great number of South Koreans immigrating to this country, mainly in two 

waves: in the early to mid-1990s and in the early 2000s (Yoon & Yoon, 2012). For almost all 

Korean migrants moving to New Zealand, the pull factor was operating. There were many 

different reasons behind the decisions made by those immigrants for choosing New Zealand as 

their destination. In fact, for many Koreans it is educational factors and English that impact on 

their migration decisions. However, in the case of the participants of this study, pull factors 

appeared to be the stronger phenomenon over push factors. Some came to study or had 
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children, hoping to educate them in a better environment than in Korea with less competition 

among the students; some were attracted by the “clean, green” image of New Zealand (Yoon 

& Yoon, 2012). Thus, it was evident that the pull factor was the dominant one among the 

participants. Some have used New Zealand as a stepping stone to Australia while some 

decided to settle down in this country as their new permanent home (Yoon & Yoon, 2012). 

Migrants face many acculturation difficulties when they first arrive in New Zealand, and such 

challenges mainly include a language barrier and cultural differences. This area shall be 

further discussed later in the chapter.  

Immigration places new stresses on traditional family roles. Currently, in South Korea, 

the roles of elders and their adult caregivers, usually family members, are gradually diverging 

(Kim & Han, 2013). In Asian countries, including Korea, it has been assumed that younger 

family members, usually the adult children, embrace a ‘model of obligation’ to provide care to 

older family members (Palmore et al., 2005). These traditions are under change, and these 

trends are exacerbated when migration factors are involved. Frankenberg and Thomas (2011) 

state that it is a worldwide phenomenon that family members play the most crucial role as 

providers of support and care for older people. Also, Slater (1995) stated that most people in 

Asia and from the Caribbean place a high value on the care of their older people, and therefore 

it is rather shocking to experience elders being left with little family support these days. 

Nevertheless, although the notion of caring for one’s parents is changing, it remains strong and 

such responsibility and custom are still to be expected by Korean society and many citizens in 

South Korea (Kim & Han, 2013). 

2.1.1 An ageing New Zealand population  

Over the past few decades, the number of people living to old age has markedly 

increased. Although this is something to be celebrated, such phenomenon naturally brings a 

number of challenges related to human wellbeing at the same time (Kim & Han, 2013). Also, 

the interest in improving life quality within societies is growing as the ageing population 

continuously increases (Kim & Han, 2013). Furthermore, Butcher and Street (2009) state that 

there is increasing international attention on the significance of an ageing population as life 

expectancy continues to grow, and New Zealand is not an exception. According to the United 

Nations 2010, the older population makes up 6.9% of the world population, and it is projected 

to increase continuously (Shin & Sok, 2012). 

In New Zealand, the median age was 23 in 1900, which means that half of the 

population was aged under 23 (Davey, 2009). Children outnumbered those who were 65 and 

over by eight to one. Average life expectancy at birth was about 57 years for men and 60 years 
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for women. By 1951, there was a large increase in the number of New Zealanders aged 65 and 

over (177,000). Then, by the year 1999, the number had reached 446,000, which was the 

fastest growth in comparison with the rest of the population. In recent years, people aged 65 

and over account for 12% of the population numbering nearly half a million in 2006, when the 

New Zealand population was 4.027 million (Davey, 2009).  

Life expectancy continues to grow in New Zealand, where a newborn male can be 

expected to live on average 74 years, and a female 80 years (Davey, 2009). According to Stats 

NZ (2004, as cited in Davey, 2009) when a male person is at the age of 65, life expectancy is 

for another 16.7 years and 20 years for a female person. It is expected that this trend will grow 

over time. The pace is believed to have reached its peak in 2011 since this was when the baby-

boom generation entered this age group.  

In Korea, people aged 65 and over recorded 5,424,667 (2,197,606 male and 3,227,061 

female) in 2010, which is the latest year of the statistical data released by Statistics Korea. It is 

not only that the ageing population is in its fastest pace of growth, but the number of older 

people who are living alone is also increasing every year. As at 2000, the number of people 

living alone who are aged 65 and over was 542,690, which rose to 833,072 in 2006 

(Dantanews, 2006, as cited in Shin & Sok, 2012). This phenomenon is largely a result of rapid 

lengthening of life expectancy while there is a continuous fall in the fertility rate (Choi, 

2009).In regard to the age growth of the Asian ethnic groups living in New Zealand, the 

median age has increased from 28.3 years in 2001 to 30.6 years in 2013. Overall, females are 

older than males, and the median age for females was 31.9 years in 2013, and 29.3 for males 

(Stats NZ, 2013). However, New Zealand immigration policy favours young migrants, and so 

the median age for this population is skewed. Together, along with many other countries 

around the world, New Zealand and South Korea both are experiencing a high volume of a 

rapidly growing population of those people aged 65 and over. Moreover, this phenomenon is 

expected to continue.  

2.2 Gerontology and lifelong learning 

There are now also many studies looking at the areas of older adults’ learning around 

the world, and a vast number of organisations are established targeting such learners (Jarvis, 

2010). With the growth of an ageing population in society, policy and technology may have 

redefined what it means to be ‘elderly’. Such a shift is partially influenced by the growth in the 

population of 65 and over.  

Until the 1990s the concept gerontology and learning (gerontology being the study of 

old age and later life) failed to be included in the lifelong learning sector, and its importance 

was not emphasised as much as it is today. However, since there has been a vast increase in 
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the ageing population around the globe, it is no longer possible for education and policy 

communities to ignore gerontology education within the lifelong learning field (Kee, 2010). 

The catchphrase ‘lifelong learning’ has been differently named across a century. The term 

includes adult (Wilson & Hayes, 2000), continuing (Jarvis, 1983), liberal (Van Doren, 1943), 

and lifelong education (Yeaxlee, 1929). Despite differentiating terms being used for its 

description, the concept includes the idea of learning across the lifespan (Field & Leicester, 

2000).  

There has been a considerable change over the past four decades in the field of lifelong 

learning and how people think about adult learning (Foley, 2004). Foley explains that 

universities have widened the scope of professional education, and community-based 

education has become much more businesslike in both its organisation and course offerings. 

The areas of technical or vocational education have expanded and become diversified, adding 

the phrase further-education to the title of both technical and vocational education in many 

countries around the world. Also, many fields of practice have generated their distinctive 

forms of education such as public health, the environment, community arts, nursing and many 

more. Human resources development is no longer only concerned with training but with 

broader issues of workplace learning and change, generating a new field of practice and study, 

organisational learning. Overall, the field of adult education is forming dynamically and is 

expanding (Foley, 2004).  

Learning is a central component in human life, and it is as important as other elements 

of life, such as work and friendship. According to the American learning theorist David Kolb 

(2015), learning is a human being’s essential mode of adaptation; thus, if we do not learn, we 

cannot survive nor experience success. Learning is not simple but sophisticated and 

multifaceted, and cannot be thought of as equivalent to formal education. Learning occurs in 

all human activities; it occurs anytime, anywhere, noticeably and unnoticeably (Jarvis, 2008).  

While there are several different, but similar terms of learning that are defined by many 

researchers, formal and informal learning is the basic dichotomy. Formal learning is often 

associated with structured learning that has an explicit learning objective such as taking a 

course with a systemised learning curriculum. On the other hand, informal learning is defined 

as an occurrence of activities within specific work contexts, such as going to an English Bible 

study with friends. However, many other categories are introduced in the literature such as 

non-formal learning, which can be categorised somewhere between formal and informal in 

which there is only little control and choice over the learning environment (Colley et al., 

2006). Foley (2004) introduces four different categories: formal education, non-formal 

education, informal learning and incidental learning. 
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Formal education 

Formal education, one of the most familiar types of learning, is organised by 

professional educators and institutions with a clear set of curricula supporting the system. This 

type of learning often leads to gaining a qualification, and includes institutions such as 

universities, technical and further education colleges, and sequenced training sessions in 

workplaces.  

Non-formal education  

This type of learning occurs when people see a need for some systematic instruction 

but is undertaken in a short period of time or a one-off session. This education includes 

instances such as training to operate a new machine at the workplace or environmental 

activists undertaking non-violent direct-action training.  

Informal Learning 

Informal learning occurs when people consciously try to learn from their experiences 

involving individuals and group reflection and discussion; however, this does not involve 

formal instruction. Examples given by Foley (2004, p. 5) are “the management committee of a 

community centre reviewing the operations of its organisation, or workers redesigning their 

jobs in consultation with management”. Also, King (2010) distinguishes informal learning 

from other kinds of learning with its characteristic of the learner learning in the context of 

daily life.  

Incidental Learning 

Finally, incidental learning occurs while people are engaged in other activities. Foley 

(2004) offers the example of an experienced mechanic learning a lot about cars, and elderly 

gardeners continuing to acquire a great deal of knowledge of their craft. Incidental learning is 

incidental to the activity that a person is involved in and is often tacit and may not be seen as 

learning at the time of its occurrence. According to Brookfield (1986, as cited in Foley, 2004), 

as people live and work, they continuously engage themselves in learning. However, most 

adult learning is not acquired in the formal education sector but often acquired through 

individuals’ different experiences that occur through participation in an aspect of life such as 

work, community action or family activities. This suggests that the more involved a person is, 

especially outside the home setting, the more learning occurs.  

In contrast, Tobias (1996, as cited in Findsen, 2012) addresses five main sub-fields of 

categories in terms of Adult and Community Education (ACE), which are: 

-Adult basic education; 
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-Second-chance education opening the way to further formal education, training and/ or 

employment; 

-Personal development education which enables an individual to live in a family, group or 

community; 

-Cultural education which enables person to participate in life in their community; 

-Education to facilitate group and community development. 

Tobias (1996) sums up the different aims of adult education into categories that include 

factors from personal to broader reasons for learning. Foley’s (2004) four categories of adult 

learning was chosen in the case of this study with older Korean migrants, which will be 

discussed in detail later on. However, the reason why the four categories were applied to 

distinguish the learning types of older Koreans over Tobias (1996) is that Tobias’ five 

categories seemed to be considering more formalised education rather than looking at 

individuals’ learning. Again, considering the age group of the Korean participants, Foley’s 

categories were predicted to be more relevant and clear for the interest of this study. 

In summary, global migration certainly formed demographic, social, and cultural 

changes to many countries around the globe. Also, such phenomenon encouraged the lifelong 

learning sector to re-think migrants’ learning for further development, which created some 

challenges. One of the challenges is to deal with diversity, and Guo (2010) argues that lifelong 

learning has failed to integrate cultural difference into the educational environment. Instead, it 

has become a tool that assimilates the migrants who become absorbed into the dominant 

norms and values of the host society (Guo, 2010).  

To touch on lifelong learning in the context of South Korea, such an area has been one 

of the critical enduring characteristics of the education system (Pak, 1997). This has been a 

traditional paradigm for several centuries in Korea. There are some famous proverbs in 

relation to learning: ‘life is too short to finish learning’ and ‘getting older occurs at a faster rate 

than does learning’. Such proverbs emphasise the value of learning and how important it is to 

participate in learning as individuals continuously (Pak, 1997).  

The Korean government adopted a Lifelong Education Law in 1999 to support and 

enhance older adults’ learning (Findsen & Formosa, 2011). In particular, Senior Citizen 

Schools operate actively. These are established by the Korean Association of Older People 

where its purposes are to “resolve conflicts arising from the competing values and help older 

persons create a new life by offering knowledge health management” (Kee, 2010, as cited in 

Findsen & Formosa, 2011, p. 60).  
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2.2.1 Learning and social integration 

This section will explore some of the differentiating aspects of learning for older 

migrants. Such aspects include what motivates older migrants to engage in learning activities, 

what kind of learning experience they go through, the relationship between their learning and 

migrant life, and how learning affects their lives in the host culture. Lastly, the close 

connection between migrants and voluntary work is discussed, which is one of the critical 

areas explored regarding the migrants and their learning experience in this study.   

According to Hallam (2009), theories of motivation and ageing suggest that older 

learners’ way of balancing motivational needs will be affected by how they deal with the 

expectations and difficulties in their learning. Some researchers may say that unlike younger 

learners, older learners tend to have more freedom in choosing what they wish to learn, and 

since they are well aware of their circumstances as well as what they wish to participate in or 

avoid, their learning is self-decided accordingly (Harter, 1999; Cross & Markus, 1991). Also, 

it was reported through the Economic and Social Research Council in the UK (2003, as cited 

in Tam, 2018) that many older people preferred informal learning over formal, and that such 

activities mostly included reading, conversation and watching educational television.  

When senior migrants move to a host country, learning becomes key to their 

integration and settlement (Zhu & Zhang, 2019). Webb (2015) also stated that learning is vital 

for migrants in multiple ways, especially for cross-national migrants. It is important because 

they have to engage in learning in order to understand new, culturally situated knowledge and 

practices that could develop their new skills to adapt to life in the new social space (Webb, 

2015). While Webb talks about how young migrants needed a paid job to support themselves 

financially, Guo (2010) puts the focus on how lifelong learning can best facilitate migrants’ 

adaptation in a new society. Thus, the contrasting emphasis depending on the age group can be 

identified through the two authors. However, it is claimed that despite the learning activities 

available for older Asian migrants, they may still struggle with numerous challenges including 

language barriers, limited social networks and lack of resources (Hsu et al., 2004; Hwang & 

Ting, 2008; Kim et al., 2011). 

Leung et al.’s (2005) Hong Kong study found that those Chinese participants who were 

aged 55 and above demonstrated five primary reasons for learning engagement: to meet 

people, to fill up time, to learn something new, to make life more meaningful, and to develop 

personal interests or hobbies. All of the reasons for getting into learning identified among the 

Chinese participants were associated with intrinsic motivation. 
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Webb (2015) alerts us to the fact that older migrants have time, unlike younger 

migrants who must find work. Consequently, one way older migrants can get acquainted with 

learning is through voluntary work. According to Gray (2008), it was found that almost half 

the volunteers in Wellington, New Zealand, were recent migrants. Many migrants in New 

Zealand take volunteering as a vital first step in settling in this country. While they are putting 

themselves into the voluntary sector, they adjust to the culture of New Zealand. Gray also 

added that through volunteering, migrants meet new people, improve their language skills, and 

gain a better understanding of what it is like to live like a New Zealander. Nayar and Clair 

(2018), also identified the kind of activities Asian migrants were involved in through their 

New Zealand context-based study. The authors’ participants included older Chinese, Indian 

and Korean migrants who participated in different activities in order to contribute to New 

Zealand society. The findings from Nayar and Clair suggest that many Korean participants 

held a great sense of self-fulfilment through voluntary work. Also, the Korean participants felt 

a high level of satisfaction by taking pride in giving back to their host country.  

Chen (2016) focused on a similar phenomenon. Although Chen’s work is not based on 

migrants, she also found that learning is evident through voluntary work and such learning 

plays a critical role in what she calls successful ageing. The participants of her study also 

acknowledged the value of actively engaging and the learning that occurs through voluntary 

work (Chen, 2016). Many approaches to learning may enhance older migrants’ well-being and 

personal development that include active learning, volunteering, and participating in social 

activities (Kim et al., 2011). 

Chen (2016) explains how voluntary work is associated with different aspects of 

successful ageing in five distinguishing dimensions: (1) establishing a substantial and 

expanding life; (2) building and improving relationships; (3) enhancing positive changes and 

self-evaluation; (4) promoting physical and psychological health and; (5) triggering treasures 

and preparations for the rest of life. The five dimensions can work alone but often work 

interactively to facilitate older people’s successful learning. Overall, the author emphasises 

what is learned by older people through volunteering, contributes to many areas of successful 

ageing, whether the learning they have attained are skills or knowledge. Chen concludes the 

voluntary work which older people participate in as a form of informal learning is a holistic 

approach to successful ageing. Voluntary work allows the participants to gain physical, 

psychological, social and spiritual learning through working and interacting with others (Chen, 

2016). 

Choi et al. (2007) refer to volunteerism also as a form of active life engagement that 

continues into old age. Voluntary work benefits the participants in many aspects of their lives 
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and, the above five dimensions conceptualised by Chen (2016) enable older adults to 

contribute to society continuously. A study by Kim (2010) on how the context of lifelong 

learning is changing under the influence of migration that is based on South Korea also 

introduces participants’ acknowledgement of learning occurrence through voluntary work. 

Although this study is based on the context of South Korea, the joy of learning occurrence 

through voluntary work shares the same thoughts as the older Korean migrants’ experience in 

New Zealand. One of the participants in Kim’s (2010) study states that “we study together, 

learn from each other” (p. 265), and puts the volunteer’s stance as not only a helper but the 

learner as well. Likewise, Boud and Miller’s (1996) five propositions support the idea that 

migrants do pick up much learning through voluntary work. The five propositions of Boud and 

Miller are: (1) Experience is the foundation of, and stimulus for, learning; (2) Learners 

actively construct their own experience; (3) Learning is holistic; (4) Learning is socially and 

culturally constructed; and (5) Learning is influenced by the socio-emotional context in which 

it occurs. Those five propositions upon which learning is based emphasise how firmly attached 

the learning and experience are as well as how learners are affected by the social and cultural 

environment. Volunteering may help with acculturation to a host society, but all migrants 

experience culture shock to some extent. Learning has social elements to it and this study 

demonstrates the connection between learning as an activity itself and the more social 

elements of that and how important that is in the lives of older people. Also, such elements of 

the study build on the literature already existing that highlights such factors as well.  

2.3 Culture shock 

Culture shock and acculturation are the key terms in any discussion of migration and 

migrant settlement. In this section, the definitions and explanations of the two key terms will 

be explored to provide a better understanding of the difficulties related to the topic of interest. 

Culture shock is a phenomenon that involves anxiety, which arises from losing familiar 

signs and symbols of social intercourse (Oberg, 1960), while acculturation refers to the 

changes resulting from continuous, first-hand inter-cultural contact (Ward et al., 2001). 

Culture shock is divided into a number of different stages, and acculturation is more of a 

process of getting familiar with the newly exposed environment. In the literature, culture, 

shock and acculturation are often separated, and thus, this study also divides the two aspects 

when explaining the phenomena. Culture shock can come and go at any time, and even if 

someone has never experienced culture shock immediately after moving to another country, it 

still may occur at some point in their migration life. For example, a health issue may arise, and 

when they cannot access the health system easily, it may bring culture shock. Acculturation 

and adjustment to living in a new country can be a lifelong journey, although many migrants 
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experience culture shock, mainly when they arrive. Traditionally in the U-curve (See Figure 1) 

culture shock is positioned at the start of the process. However, as mentioned above, when 

migrants meet new situations throughout their time in a host country, they may experience 

episodes of culture shock. Also, for older people, this is particularly relevant because due to 

their age their cognitive powers, energy, resources and resilience are getting weaker that they 

may experience difficult times such as health and memory issues (Cattan et al., 2005). 

Oberg (1960, p.1), a well-known anthropologist portrayed one who experiences culture 

shock as “the fish out of water”. He also defined culture shock less metaphorically, “Culture 

shock is precipitated by the anxiety that results from losing all our familiar signs and symbols 

of social intercourse” (p. 177). Even if some migrants are not going through culture shock at 

present, this is an essential area to look at, especially when the study requires the participants 

to discuss and relive their migration experience. Pederson (1995) unpacks some of the possible 

ways of explaining what culture shock means. First of all, culture shock is when one shows a 

grief-like mourning reaction due to having lost back-home relationships. However, Pederson 

claims that not all culture shock involves grieving; in fact, some migrants may never grieve 

while experiencing culture shock. Secondly, culture shock may be inevitable for all of those 

who made a shift from their original culture to another, and it is often not avoidable. Third, 

culture shock is a process of ‘survival of the fittest’ and is retrospective rather than predictive. 

Fourth, culture shock is blamed on unrealistic expectations, and those expectations are often 

unfulfilled. Culture shock is also triggered by adverse life events that interrupt daily lives 

while settling. A clash of values and one’s consequent misunderstandings and conflicts 

produce culture shock as well. Pederson also commented that culture shock comes from a lack 

of social networks and social support. 
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Figure 1 U-Curve Cultural Adjustment (Black & Mendenhall, 1991) 

 

As shown in the above U-curve graph, migrant adjustment and acculturation are often 

depicted as a four-stage process. Firstly, the honeymoon stage is where high expectations are 

created before the shift. The second stage is the experience of cultural differences that may be 

quite different from one’s expectations prior to arrival. Then, one starts to adjust one’s self 

into the host culture (the new environment) and gradually starts coping. The last stage is the 

‘mastery’, which refers to when one has accomplished or almost accomplished adjusting one’s 

self into the new culture (Pederson, 1995).  

In Black and Mendenhall’s description, the first stage of culture shock is the Elation 

stage, where one finds it quite stimulating to be in a new environment and to see and 

experience new views, unlike back home. However, after several weeks have passed, such 

stimulation turns into annoyances due to so much difference to the context/ situation back 

home. The second stage is called the Resistance stage, which is when one frequently starts to 

compare and contrast the host country’s experiences to the home country that makes 

everything back home seem so much better. Most common complaints that are raised centre 

on the language difference that may lead to the narrow choice of socialisation, which leads to 

the status of missing old friends, hometown food and the ways of doing things back home. 

Many foreigners going through this stage tend to socialise only with others who are from their 

own country. This separates them and they become isolated from the local community. A vast 

number of people remain in this stage, experiencing difficulty moving on until they finally 

return to their home country. Then there is the Transformation stage, which usually occurs 
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about nine months after one has moved to the host culture when she or he feels more familiar 

with the new environment and begins to see the positive side of the host country.  

More recent work done by Tsang-Feign (2013) introduces four stages of culture shock 

that moves into an acculturation process, which seems to be developed from the U-curve 

stages of Black and Mendenhall (1991). Tsang-Feign claims that in the stage of 

Transformation, people often reject their own culture and co-ethnics, in particular, and tend to 

take on a totally new cultural identity, refusing to speak their mother-tongue language or not 

associating with their countrymen. The final stage is the Integration stage, where individuals 

finally learn to adapt to the host culture and appreciate both their own heritage and the new 

way of living. There is a tendency where many people remain stuck in the second or third 

stages, they either cut themselves off from their host culture or the one they came from Tsang-

Feign. This phenomenon often produces frustration and unhappiness that may lead to 

incomplete acculturation (Tsang-Feign, 2013). 

In acculturating to a new culture, there is no one-strategy-for-each-person 

phenomenon, but all individuals have a few different ways that they are able to draw upon 

(Brislin, 1981). A framework that is similar to, but different from, the U-curve would be the 

Seelye and Wasilewski’s (1979, as cited in Brislin, 1981) work on the coping process. They 

identified five types of coping processes, which are; (1) nonacceptance (avoidance) (2) 

substitution (3) addition (4) synthesis and (5) resynthesis (Brislin, 1981). Berry et al.’s (1989) 

four acculturation strategies share similar characteristics to the five types of coping processes. 

However, Berry et al.’s four modes of acculturation are more dynamic and flexible since the 

phenomena are defined based on the acculturation process, while Seelye and Wasilewski’s 

work is focused on more immediate reaction after exposure to the new environment. Seelye 

and Wasilewski (as cited in Brislin, 1981) interviewed 200 people who were experiencing 

cross-cultural adjustment and found 75 per cent of them were using three or more strategies to 

meet different demands at different times (Brislin, 1981). In the stage of nonacceptance, so-

called avoidance, sojourners would behave as if they are still living in their home culture. In 

the substitution stage, they start to pick up some of the actions that are considered as 

‘normative’ behaviours of the host culture and start behaving accordingly. In the addition 

stage, a person may adopt a more selective use of one’s knowledge. This is when sojourners 

start to choose more appropriate discourses that suit the situation and move freely between the 

home culture and the host culture. In the synthesis process, sojourners would combine and 

integrate the two cultures. For example, for some women, this might mean wearing sari along 

with the host culture’s fashion style. In the process of resynthesis, also known as creation or 

innovation, an original integration of ideas that are not apparent in either culture emerges. This 
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can be very risky since the person stands alone, not knowing if the response will be effective 

(Brislin, 1981). Seelye and Wasilewaski’s framework of the coping process (as cited in 

Brislin, 1981) explicitly applies interpretations to individuals’ acculturation processes, and 

their work is still used a lot today (For example, Hatty, 2000; Oikawa & Yoshida, 2007) when 

analysing one’s coping process.  

In terms of the theoretical perspective, the stages of culture shock and acculturation are 

often referred to as a U-curve, in which the process of adjustment moves from a higher and 

more adequate level via a lower and less adequate level toward a return to the higher and more 

adequate level of coping in the host culture (Pederson, 1995). Sometimes the adjustment 

process is also referred to as the W-curve adjustment, which is broadened from the U-curve by 

Black and Mendenhall (1991). However, the U-curve is more relevant to the case of 

resocialisation after coping in the host country. This is because culture shock and acculturation 

issues can occur at any stage during a migration stay in a host country. There is no particular 

literature found that applies the U-curve process within gerontology, especially for migrants 

aged over 65. I used this culture shock theory as a foundation for this study that will be further 

discussed in Chapter 4. Although some say that U-curve and W-curve are not accurate or 

realistic enough to describe one’s adjustment process, they are still widely introduced and used 

when it comes to an understanding the sequence of cultural adjustment. 

2.3.1 Meaning of belongingness for migrants  

The previous section introduced theories around culture shock and different stages of 

acculturation. As culture shock is about the phenomena, which migrants experience due to the 

exposure of the new environment, their sense of belongingness is also a critical area to look at. 

Migrants experience a difficult time as a result of making a shift from their place of origin to a 

host country, and thus, developing bonding to the environment may enhance their 

acculturation process. This section will deliver the importance of belongingness.  

In discussing belongingness, Fitzpatrick (1966) unpacked the characteristics of the 

meaning of community, which include: a group of people in the larger society in which they 

live or to which they have come, a group of people who generally shares the same language. 

Also, Fitzpatrick described a community as people who ‘stick together’ to help and support 

each other. A more recent definition of community says “Communities are about people 

interacting and doing so with concern and fellowship. However, a community is also about 

dissent as well as concord, and being open to the contrasting point of view. Working through 

conflict and disagreement can have a collectivizing effect” (Glew & Russell, 2013, p. 272). 

This definition reflects its more open perspective. Gomez and Vannini (2017) talk about the 

question of where home is in the case of the migrants who live in a place different from their 
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place of origin. In their article, they illustrate the evidence on how notions of ‘what is home’ 

and ‘where do I belong’ are different among the migrants of their study. And in that, how 

‘home’ carries a number of different notions depending on varying individuals. Meanwhile, 

Neto (2001) suggests that the social capital of an individual plays a significant role in getting a 

sense of belonging. 

Park et al., (2018) state that for migrants living in the host country, having active 

connectedness with other people plays a critical role in sustaining their health and well-being, 

as well as achieving a sense of belongingness. Also, belongingness plays a crucial part in 

measuring one’s ethnic and cultural identity (Ward et al., 2001). 

Some migrants only want to associate with people who share the same language and 

culture and this phenomenon can also be identified as ‘sense of belonging’ and ‘feeling of 

home’ (Amit & Bar-Lev, 2014). Research showed that although the biggest support was 

received from the family members, it was the support and interaction with friends that brought 

the most influential impact (Minhat & Amin, 2012). In addition, it is argued by many 

researchers that senior Asian migrants experiencing adjustment difficulties that are associated 

with cultural differences may feel a certain amount of acculturative stress, which is negatively 

affects to their health and quality of life (Dyal & Dyal, 1981; Mio et al., 2008; Shim & 

Schwartz, 2007). 

According to Hung et al., (2013), a lot of Chinese immigrants who are resident in 

Hong Kong return to China for visits since their relocation. It is reported that most of the 

Chinese immigrants in their study have visited China at least once a year and a vast number of 

them visited their home town to celebrate traditional holidays such as the Chinese Lunar New 

Year, which is the most important festival of China, and the Qingming Festival which 

remember and grieves the ancestors and departed ones. Hung et al., stated that the Chinese 

immigrants’ level of acculturation to the new society impacted their travel decision to their 

home town stating that for those who are likely to be situated at the lower end of the 

acculturation continuum, it is most likely that their home culture may still play a dominant role 

in their identity and adaptation. They concluded that such visits of those Chinese migrants 

were, however, mainly due to maintaining and strengthening their social capital at the family 

level.  

Some studies claim migrants’ participation in the community and the level of social 

capital ties hastens their acculturation in the host country (Alfred, 2010). However, it is 

depressing to learn that the degree to which one has received agreement to enter and engage in 

a network or community group is highly based on one’s social position (Bourdieu, 1986; 

Anucha et al., 2006). In the case of migrants’ social position, since they are the ethnic minority 
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groups who live on the fringes of society, they have limited opportunities to expand their 

social capital. (Bourdieu, 1986). 

A sense of belongingness is essential to the nature of human since they start 

questioning their identity when their belongingness is unstable and vague (Bauman, 1996). A 

sense of belonging can be defined as existing in two primary areas, which are locus-wise and 

spiritual and emotional-wise belongings. The former one has to do with the physical place, 

where migrants feel most comfortable in staying, from where they visit, where they reside, 

while the latter one is about migrants’ emotional, spiritual, and psychological belonging. In 

order to be able to gain a sense of belongingness, people within the same community would 

need to share the same value and belief, and this may include culture, language, and even the 

religion as oneself. It is also said in Bian (2017, p. 486), “language is regarded not just a set of 

utterances, but as a kind of social capital with the potential of directly or indirectly yielding 

some benefits, its social and economic functions turn into a generator for learning”. Many 

pieces of literature emphasise the importance of the belongingness since it is the key connector 

that links the individuals in society. Also, in the aspects of migrants especially, a sense of 

belonging ascertains that they are not outsiders of the host country. 

Taft (1973) describes learning to re-adapt to the communities where migrants share 

radically different types of requirements as ‘resocialisation’. He categorises migrants’ learning 

to adapt to new communities as an activity that is similar to when going to boarding school, or 

entering the army, where socialising is the essential tool to be able to adapt to the new 

environment and community. “The original learning to adapt to the communities of our 

childhood we call socialisation, and so the adjustment to the new community may be 

described as resocialisation” (Taft, 1973, p. 224). Taft constantly indicates examples of what 

children learn and adapts those ideas into migrants in his writing. The skills attained as a child 

such as, learning to behave differently towards appropriate discourse, acquiring the social 

norms and beliefs that may vary upon different social groups, and manipulating people in his 

own environment.  

Most importantly, a sense of belonging provides migrants motivation in life since the 

feeling of being an outsider may bring a negative effect that may even be expanded to killing 

their willingness to continue to stay in the host country (Baumeister & Leary, 1995; Capra & 

Steindl-Rast, 1991). Such a desire to want to stay in the host country is highly linked with 

one’s life satisfaction. Massey and Redstone (2006) believe that the higher the satisfaction in 

life, the greater likelihood that one may remain in the country. Although we are living in the 

era of globalisation today, it is an unavoidable truth that most people who leave their country 

of origin do so to find a better life, for a better environment. Many literature findings on 
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Korean migrants show that one of the significant factors of Koreans deciding to migrate to 

New Zealand is to allow a less competitive and greener environment for their family, primarily 

for their children’s better education environment (Kitchen, 2014; Park & Han, 2013). 

However, as Kitchen points out, many Koreans have chosen New Zealand to have more 

choice in many areas of life, although children’s education yet remained as the central factor. 

Despite all, migration was intended to improve the quality of life. 

Armit (2010) further claimed that the motives and status of migration impact on the 

wellbeing of migrants. Also, it was found in the study of D’Isanto et al. (2016) that the 

wellbeing status of legal migrants was much better compared to illegal migrants (Armit, 

2010). What this means is that migrants’ environmental and mental security are highly 

influential to their wellbeing, and such aspects are often associated with the sense of 

belongingness for migrants. The factors that bring impact on migrants’ wellbeing are on a 

similar spectrum of the factors that make migrants leave the host country, yet still, 

differentiate from one another. The influential factors addressed by Fry and Wilson (2018) 

include first the identification with the new host country, and again, the sense of belonging. 

This clearly shows how much the sense of one’s belonging is a fundamental element in living 

in the host country. Also, the standard of living and life circumstances in the host country, in 

other words, financial secureness. Social capital is one of the difficulties of the Korean 

participants as well. The core notion of social capital is social relationships, and according to 

Bhandari and Yasunobu (2007), it includes the elements of social networks, civic engagement, 

norms of reciprocity, and generalised trust. Social capital plays a crucial role for all human 

beings but for migrants in particular, it plays a crucial role in many different aspects of their 

migrant life and learning. It was reported that the higher level of life satisfaction was evident 

by those migrants who lived near to the same ethnic neighbourhood. The fact that there is a 

chance to share the same mind and culture in the same language did comfort many migrants 

living in the host country. The factors reflecting belongingness also included categories around 

culture shock, hostility towards migrants, and perceived discrimination in the host country 

(Neto, 2001). 

2.4 Learning for ageing populations   

This section will look at migrants’ experiences of loneliness in the host culture and 

how this interacts with learning and ageing. It was found that the most common reasons of 

feeling a sense of loneliness do not only come from narrowing down in many aspects of life as 

a person ages, but it is often due specifically to a lack of social engagement and social capital. 

Asian migrants, the target group of this study, deal with additional hardship because, first of 

all they are experiencing ageing away from their country of origin; and secondly, the language 
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barrier restricts them from so many aspects of migrant life. Many studies identified that vast 

number of elderly people involve themselves in activities as a way of dealing with the 

loneliness they experience and that most of these are provided by or held at a church, or a local 

community (Minhat & Amin, 2012; Mills & Henretta, 2001; Silverstein & Parker, 2002; 

Triado et al., 2009).    

There is no one universal definition of loneliness since all individuals may experience 

loneliness during differentiating circumstances. However, according to Perlman (2004), it is 

the quality of one’s relationships that may or may not bring loneliness. Chang and Yang 

(1999) described loneliness as an individual and subjective perception of a lack of social 

connections.  

The two significant problems that affect older people that are frequently discussed in 

the research are exposure to social isolation and the cognitive decline that occurs with age 

(Cattan et al., 2005; Zunzunegui et al., 2003). Furthermore, unpleasing events such as a 

change in appearance, health deterioration, economic insecurity, changes of roles, the death of 

close friends and relatives, and so forth are part of life experiences that causes a sense of loss 

for older people (Fokkema & Knipscheer, 2007). As people age, they experience shrinking of 

community, friends, and even family as grown-up children leave. 

Baltes and Colleagures (2001, as cited in Minhat & Armin, 2012) demonstrated 

through their study that social interactions do decrease with ageing which is often related to 

critical events taking place and loss of opportunities as part of the ageing process. Peters and 

Kaiser (1985) as well as Stevens and Tilburg (2000) claim that senior people may experience a 

decline in their health and income due to limited mobility and interaction outside the home, 

which leads to reducing contact with friends and also a decreasing possibility of making new 

friends. An educational programme on friendship introduced by Stevens and Tilburg found 

that having active interaction and friendship among ageing women aged between 54 to 80, 

showed a significant reduction of loneliness. 

Loneliness especially causes difficulty for later-life migrants, they are at a higher risk 

of experiencing social loneliness and isolation due to the language barrier, having only 

immediate families within their social capital (Ajrouch, 2008; Burholt et al., 2016). Migrants 

who face much loneliness may leave the host country while migrants who tend to stay for 

longer duration may be those who feel less loneliness (Walters et al., 2007).  

A study carried out by Auckland University looking at ageing and loneliness of Asian 

migrants (Park et al., 2018) highlights the many ways the participants coped with loneliness 

and social isolation in their limited social network, which included learning, spirituality, and 
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hobbies. The study described their participants’ situations as ‘being isolated in isolation’ 

because they are not only experiencing isolation from their homeland but experiencing loss of 

social connection in New Zealand as they age. Although the context is based on New 

Zealand’s ageing Asian migrants, such findings could apply to other similar target groups 

living in the host country. Mills and Henretta (2001) also identified one way of coping with 

loneliness and isolation. These participants sought out activities and learning despite the 

language barrier, and this reflects their desire to improve their mental and physical health. Taft 

(1973) explains how language plays such an important role in social skills. He claims that 

language is central to becoming a member of society, a very critical part of the group of which 

the individual is becoming a member.  

A study carried out by Minhat and Amin (2012) based on the elderly population in 

Malaysia, looked at the leisure participation of older people and social support for their 

participation. One of the most frequently participated leisure activities was social activity 

among the elderly in Malaysia. Similarly, studies on older people exploring their leisure 

participation showed that older people in rural Spain spent more of their leisure time in talking 

with other people during passive activities such as watching television (Silverstein & Parker, 

2002; Triado et al., 2009). It was found in both studies that older people spent much time on 

socialising and interacting rather than just staying home involved with self-situated activity. 

Furthermore, Adams et al., (2011) claimed that an informal social interaction was the most 

evident activities among older people that had an effect on their well-being. However, even 

getting involved with such socialisation and interaction has restrictions for migrants living in 

the host country with the language barrier (Kim et al., 2011).  

One of the crucial factors that help older people to lessen their feeling of loneliness is 

having only a few age-related physical limitations, such as maintaining themselves into active 

social activities and social contact outside their home (Theeke, 2010). Since the participants of 

this study constitute four male and nine female older Korean migrants, my attention moved 

onto whether there are differences in the nature and extent of loneliness amongst gender. In 

the study of Victor et al., (2005) that was carried out in the United Kingdom, 1,323 elders aged 

65 and over who had given consent to participation were included. It was found that women 

are more likely than men to be living alone or widowed. Also, it was found to be the women 

who were in more frequent contact with family, friends and neighbours than men. However, 

Victor et al. found that there is no significant contrast in terms of loneliness between the two 

genders. If there were some identifiable differences, they state it is not due to the gender but 

rather dependant on varying circumstances in social resources, marital status or household 

living arrangements. Despite which gender is affected more from loneliness, it is clear that 
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loneliness in later life is an important issue for both older men and women (Victor et al., 

2005). 

Social capital and patterns influence the capacity to learn across the lifespan (Field, 

2005), The concept of social capital theory (Bourdieu, 1986) was one of the first developed 

themes which arose from the interest towards members of the middle and upper class’ social 

groups to advance their own interests and positional advantage. However, Coleman (1998) 

took the concept of social capital and applied it to educational research. Coleman found that 

students attending private schools performed better over those who went to public schools due 

to a stronger sense of community and norms which parents, teachers, and fellow students 

embraced. He concluded that social capital could convey significant benefits to not so wealthy 

and marginalised communities through civic engagement. Furthermore, it was found that 

social capital could affect the wellbeing of individuals and groups. One other primary 

contributor to social capital theory is Putnam (1995), who suggested that social capital serves 

both as a bonding and a bridging function. In terms of the bonding function, there is a 

tendency of reinforcing community values, cultures and group homogeneity. Contrarily, in 

regarding bridging function, social capital could formulate linkages to networks and 

acquaintances that may not be part of one’s immediate community. In other words, social 

capital enables one to widen available resources and social networks. Although Putnam has 

failed to include different circumstances and aspects, such as race, class, and nationality, other 

researchers have found that even with such limitations social capital was found to influence 

the way people acquire new skills, knowledge and behaviours throughout their lives 

(Hernandez-Leon & Zuniga, 2000). It once again emphasises that the skills and knowledge 

acquired through social capital networks become funds of knowledge that thus, influence 

future learning.   

Jarvis (2007), who is one of the core researchers in the sector of lifelong learning, 

explained that social capital and lifelong learning are closely interrelated and must be looked 

at within the context of each other. As Jarvis clearly states lifelong learning involves 

experiences of social situations. Lifelong learning, in terms of migrants’ contexts should be 

understood within the socio-cultural contexts, since events such as moving to another country 

take place within social networks and personal relationships and social capital theory enhances 

understanding of lifelong learning among transnational migrants. Jarvis saw social capital as a 

conduit for lifelong learning and explains this concept in his work. To provide more examples 

on how researchers saw the relationship between the concept of social capital and lifelong 

learning, Woolcock and Narayan (2000) portrayed the connection between the two concepts as 

gaining membership to exclusive clubs through inside contacts. Falk and Kilpatrick (2000) 
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conceptualised social capital as a result of learning interaction that takes place in a social, 

political and cultural context. There needs to be a broadened knowledge of learning that goes 

beyond just formal and institutional learning to include learning that takes place in networks 

and communities in order to comprehend how migrants learn and construct knowledge 

through interacting in social networks and their ties (Woolcock & Narayan, 2000). 

Church is a popular venue where migrants can form social capital and link with others 

socially particularly for Korean migrants. Kim et al. (2011) mentioned church community as 

one of the means of interpersonal communication and interaction for migrants. Older Korean 

migrants were attending many classes offered by Korean churches. Also, Pyong (1992) carried 

out a study based on Korean migrants who are affiliated with ethnic churches living in the 

United States, specifically New York. The study demonstrates how important churches are in 

terms of social functioning for the Korean migrants living in New York. The findings of that 

study systematically analysed the four major social functions of the Korean churches: (1) 

providing fellowship for Korean immigrants; (2) maintaining Korean cultural tradition; (3) 

providing social services for church members and the Korean community as a whole and; (4) 

providing social status and positions for Korean adult immigrants. Although that study was 

conducted quite a while ago, in the context of New Zealand, churches are continuously 

functioning as one of the central venues for the Korean migrants’ (especially for senior 

Koreans) fellowship. 

Thus, affiliating as a member of a community was very important for migrants to share 

knowledge and survive in the host culture. Research done by Anuch et al., (2006) also 

supports this idea. Although their study is based in the United States context, they have 

examined social capital in terms of gender, immigrant status and race. Additionally, they also 

looked at the structure and types of social capital among immigrant groups. As a result, the 

study found that community organisations were playing a critical role in providing social 

capital and lifelong learning opportunities for migrant women. 

The theory suggests a stronger sense of self-efficacy is maintained if learners are 

involved in the same learning activity that they have acquired in the past that require the same 

kind of skills (Bandura, 1989). On another note, Bandura (1989) also claimed that if learners 

are involved with an entirely new area of learning, it will enhance their learning performance 

by challenging themselves feeling they will be able to master it. Stadler and Teaster (2002) 

suggest that with such rapid development in technology, older people should be encouraged to 

learn to use interactive communications technology (ICT). As today, there are many different 

mobile phone and tablet applications that allow people to interact easier and faster, thus, older 

people should learn to use such programmes as well in order to take advantage of the benefits 
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that technology can offer them (Stadler & Teaster, 2002). Older people have the desire to 

learn, and in that, they also carry the need for learning. In addition, they have a strong 

willingness to learn new things, discover new talents, and acquire new skills (Purdie et al., 

2010; Buys et al., 2005). 

2.5 Acculturation and adjustment 

This section will discuss acculturation in general, of which culture shock is a part, as 

well as ideas around acculturation and adaptation of migrants. Individuals may adjust to the 

culture of one’s newly adopted society differently, and some may have more difficulties than 

others. Immigration may provide opportunities for new life experiences for migrants who 

arrive in a new country; however, there are always some difficulties that they face related to 

the host culture and the new way of living. Also, the ageing process in another country apart 

from their home may bring much more difficulty to some migrants (Park & Kim, 2013). Many 

researchers in the field of migrant studies, acknowledge the challenges of migrants while they 

attempt to acculturate into the new host culture (Neto, 2001; Pederson, 1995; Ward & 

Masgoret, 2008; Oberg, 1960; Park et al., 2018; Berry, 1998; Berry et al., 1989; Dyal & Dyal, 

1981; Walters et al., 2007; Kim et al., 2011). This is particularly when as Park and Kim 

mention in their article, migrants not only struggle to settle in a new environment, but they 

experience ageing at the same time. 

Acculturation is defined as the changes resulting from continuous, first-hand inter-

cultural contact (Ward, 2001). Recent studies in this area are concerned at the individual level, 

often related to immigrants and refugees. Lee (2007) defines acculturation as “a process 

whereby individuals learn about the behavioural characteristics of a certain group of people” 

and explains that such a phenomenon may involve changes in identity, values, behaviours, 

cognition and attitudes (Berry, 1980, as cited in Lee, 2007, p. 403). Mills and Henretta’s 

(2001) define acculturation as a process by which one cultural group adopts the beliefs and 

practices of a host culture. In the case of this study, Berry’s definition seems more relevant 

when considering the characteristics of the participants. Participants are seen as individuals 

imbued with the South Korean culture rather than being seen as a cultural group.  

When immigrant groups and individuals arrive in a new country or society, they arrive 

with differing attitudes about retaining their culture of origin and how they will become part of 

a new society (Phinney et al., 2001). Some migrants are ready to accept differences and absorb 

the new culture with positive attitudes and passion, while some may face difficulties in 

acquiring the new environment they are exposed to and want to retain their original cultural 

identity. During the acculturation process, experiences that come from acquiring new cultural 

characteristics and changing social activities can affect the migrants in their thinking patterns, 
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values and self-identification (Berry, 1998). According to Zhu and Zhang (2019), while senior 

migrants are settling in the new country, they relearn skills, survival strategies, language, 

culture and local knowledge. According to Kovacs and Cropley (1975), when new immigrants 

acquire new cultural traits, they often ‘need to’ discard their previous culture from their home 

country. 

Furthermore, these authors suggest that the old culture of immigrants should be 

discontinued in order to cope with the new one (Kovacs & Cropley, 1975). However, recent 

thinking (Phinney et al., 2001) suggests that it is not necessary for immigrants to give up their 

heritage culture to adapt to a new one. Also, strong support from the ethnic community in the 

host country, as well as their own willingness to accept changes will encourage immigrants to 

gain positive views that could enhance their adaptation to a new culture (Phinney et al., 2001). 

Moreover, in some societies, majority groups are being encouraged to welcome the diversity 

migrant groups bring (The Royal Society of New Zealand, 2013). 

2.5.1 Acculturation and adjustment among immigrant populations 

Spoonley and Bedford (2012) argue that New Zealand does relatively little in the post-

arrival service compared to countries like Australia and Canada. Australia, the nearest country 

to New Zealand has a vast number of migrants (7.3 million as at the year 2018, Australian 

Bureau of Statistics, 2019) which makes 29 per cent of the population born outside of 

Australia. 21.9 per cent of the Canadian population were born outside of Canada (Statistics 

Canada, 2019).  

After visiting the website of immigration Australia and Canada, one commonality 

among the two was the information on how migrants could be able to settle better in the host 

country’s information which was relatively easier to find compared to the New Zealand one. 

Additionally, different categories under settlement information were very clearly organised 

and presented for migrants to explore easily. It is not difficult to find the category that explains 

the services that are available for migrants’ settlement in the host country. On the other hand, 

it was quite challenging in the Immigration New Zealand website to find the same category 

that was easily found for Australian and Canadian websites (Australian Government, 2020; 

Government of Canada, 2020). 

 Another issue argued by Vasil and Yoon (1996) is that a lot of New Zealanders of 

Asian origin experience extreme difficulty in creating a large enough circle of friends whom 

they can share the joy of life with. Minhat and Amin (2012) distinguished the two categories 

of needed social support as objective and subjective. In terms of the objective perception of 

social support, it includes what people have received or reported to have received, while the 
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subjective perception of social support includes what an individual’s belief about the available 

support is and is more strongly related to the individual’s health and well-being.  

Since the immigration history of the Korean population in New Zealand is relatively 

short compared to other ethnic groups, the Korean population is considerably younger than 

other ethnic groups (Park & Kim, 2013). As at 2018, the total population of those who fall into 

the category of 65-years and over was 715,167, and 1,947 were identified to be Korean 

residents living in New Zealand (Stats NZ, 2018). Although there are studies that have been 

carried out exploring the immigration lives of other Asian ethnic groups, especially Chinese 

older migrants usually based in the United States, very little is known about Korean older 

migrants and their lives in New Zealand (Park & Kim, 2013). 

However, Park and Kim (2013) have identified some of the characteristics of older 

South Korean migrants living in New Zealand. According to Park and Kim, elderly 

immigrants are neither ‘voluntary’ nor ‘involuntary’. They are not considered as voluntary 

migrants because they are not self-initiated or motivated, nor sufficiently adaptable in terms of 

the processes of adjustment in a new environment. At the same time, they are not involuntary 

migrants like refugees who have no other choice than to move to another country. The reasons 

older Koreans are coming to New Zealand are often related to the family, including matters 

such as reunification with their adult children, or looking after their grandchildren if both 

mother and father work. These are the kinds of acknowledged migration factors. What drives 

this research are concerns with what happens after migration. In what ways does acculturation 

occur with older migrants? Does the acculturation process plateau or go backwards? Also, this 

research aims to find out whether the patterns for older migrants are different from the U-

curve (Black & Mendenhall, 1991). 

Park and Kim (2013) have identified two types of elderly Koreans living in New 

Zealand: Koreans who had moved to New Zealand in later life; and, those who came at a 

younger age who now have reached the age of retirement in this country. They have also 

highlighted that needs and skills in terms of adaptation were comparatively different from one 

type to another (Park & Kim, 2013). For example, some of the latter group of elderly migrants 

have experienced their adult children leaving New Zealand to live in another country such as 

Australia, the USA, Canada and so on, and one of their concerns in terms of this phenomenon 

was that there was no sign of their children’s return. This kind of problem relates to 

transnational families. As a result, since many older people’s children live in different 

countries, for example, one in New Zealand, one in Australia and one in the USA, the 

intergenerational relationships of older migrants have become difficult and complicated (Park 

& Kim, 2013). Ho (2002), delivers a significant concern on the issue of transnational families 
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of New Zealand. Although Ho particularly focuses on the Chinese ethnic group, many Korean 

families have experienced a similar situation (Jeong et al., 2013; Lee & Johnstone, 2014). Ho 

also pointed out that research on transnational communities has shown that this phenomenon 

to be a characteristic not only of Chinese migration, but it is much more widespread across 

than was initially stereotyped in the literature on Chinese migration. The New Zealand 

Immigration Service (2000, as cited in Ho, 2002) also supports the statement through policy 

review that the transnational phenomenon is by no means confined to only Chinese migrants 

but extends further to other ethnic groups including non-Chinese Asian migrants.   

One of the other issues found in a study of elderly Korean migrants living in New 

Zealand is that the majority of them were concerned that some elderly Korean migrants were 

not treated with respect and taken care of by their family members in New Zealand (Park et 

al., 2018). A similar phenomenon was highlighted in the New Zealand Herald concerning 

Chinese families living in New Zealand. A sociologist, Paul Spoonley, who often writes on 

issues around immigration and population, claimed that adult children leaving their parents 

behind had become one of the major concerns (Tan, 2016). Although the article focused on 

Chinese families only, it is assumed that there could be some similar cases with elderly 

Korean parents living in New Zealand as well. According to Tan, many adult children invite 

their elderly parents to New Zealand for family reunification; however, the reality is that they 

leave them behind when their elderly parents are no longer needed for looking after their 

grandchildren. Although there are many community centres and activities formed for elderly 

Chinese migrants living in Auckland, they cannot replace family. According to Spoonley, 

those elderly parents who are left behind experience a high volume of isolation as a result of a 

lack of mobility, loss of friends and, again, such issues are intensified due to the English 

barrier, which may lead to a deterioration of health and wellbeing (Tan, 2016).   

It is clear from Korean-American studies that moving to another society weakens 

family obligations and duties towards older people among immigrant families (Lee, 2007). On 

the other hand, Purdie and Boulton-Lewis (2010) did not find their participants experiencing 

lack of support from friends and family, and they claimed that this finding may suggest it is a 

myth that families do not take care of their ageing members. However, Purdie and Boulton-

Lewis have also projected that this may change over time since the number of childless 

couples is increasing, and this may cause older people to live in social isolation in the future. 

The two researchers have also suggested that research such as this current study focusing 

qualitative data collection from individuals rather than large scale questionnaires will provide 

a greater opportunity to consider a full range of possible responses (Purdie & Boulton-Lewis, 

2010). 
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Min et al., (2005) point out that cultural adjustments and socioeconomic difficulties are 

the risk factors that usually affect older migrants’ psychological and physical health. Lee’s 

(2007) nursing study found that one of the primary stressors of elderly Koreans living in the 

United States of America was from the changes they experience as a result of a different 

environment and culture. Unfamiliarity may present substantial barriers that may restrict them 

from engaging with social activities and networks (Park & Kim, 2013). 

Difficulties that older people experience in the host country also include loneliness and 

social isolation as mentioned in the earlier section. It was found that since older people are 

much less exposed to social networks than young people, the migration experience had caused 

more significant cultural dissonance for them (Lee, 2007). In fact, this is not only the case of 

migrants who are ageing away from their home country but ageing people in general 

experience such loneliness that comes from lack of socialising. Also, those who used to be 

active and held higher social status in the society or within their career may feel the loss of 

social status. In the case of migrants, they feel a sense of loss of social status as they move to 

another country, leaving the position they used to hold (Kim & Lee, 1990).  

It is obvious that some migrants may feel positive about their immigration life, while 

some may feel negative, or even the same person may feel both at different times. They may 

experience these feelings in the process of adjustment or after they have already settled down 

in another country. However, the experience of acculturation really differs, based on 

individuals and their varying situations (Park et al., 2018; Guo, 2010) Furthermore, Park et al. 

and Guo have reported that older men are less adjustable to the new environment than older 

women. After some observation, it was found that older women kept themselves quite busy 

doing the household chores and looking after their grandchildren as they usually would have 

done in their home country. On the other hand, older men were likely to feel bored by having 

nothing to do in and outside the home (Kim & Park, 2013). Such symptoms of elderly Koreans 

are found for the general elderly population as well (Tinker, 2014). 

Language differences were the most frequently experienced stressor among immigrants 

(Lee, 2007). Park and Kim’s (2013) research found that one of the most difficult challenges 

faced by elderly Korean migrants living in New Zealand was the ‘language’. One of the 

interviewees in their study referred to New Zealand as ‘an inconvenient paradise’ and also 

commented they felt that s/he had become deaf, blind and mute after moving to New Zealand 

where English is used as the primary language. Most of the difficult scenarios described by 

Park and Kim in their research eventually were shown to be related to the language barrier. 

Another interviewee mentioned that she/he went to get some sugar but ended up buying salt 

since both words start with the letter ‘s’. Such little incidents may frustrate many migrants’ 
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daily lives when the language is different (Park & Kim, 2013). Despite these anecdotes, there 

was no literature found that talks about the language barrier and how it affects older migrants’ 

learning. However, there is a study by Kim et al. (2016) presenting the language barrier as one 

of the major difficulties of acculturation barriers for Korean migrants in New Zealand, but this 

study was connected to the participants’ occupational experience.  

Some articles discuss children’s language difficulties (who migrated from a non-

English to an English country) that play out as obstacles to their learning. However, no 

information was available targeting adult migrants. Thus, this study has developed some 

critical knowledge to fill the gap of ageing migrants’ language barrier and its effect on their 

learning.  

2.6 Later-life second language acquisition 

The previous section concluded by introducing the difficulties migrants experience due 

to the language barrier. However, since there are not many studies that look at the relationship 

between a language barrier of older migrants and its effects on their learning, this section will 

explore later-life second language acquisition. Although later-life second language acquisition 

is more about the language learning experience and theories around language learning, such 

processes and facts about acquiring language in a later-life can help us to understand what it is 

like for older migrants to learn another language. Also, later-life second language acquisition 

is a critical area to look at since the participants of the study are former citizens of a non-

English speaking country who migrated to an English-speaking society. In this section, the key 

elements are highlighted related to what it is like to learn another language in later-life, which 

is widely named as later-life second language (L2) acquisition. These include theories around 

what it is like for older learners to learn a second language, the difficulties, and older learners’ 

learning disappointment. 

O’Connor (1987) and more recent work by Silverstein et al., (2001) claims there are 

mainly two reasons for elders to engage in learning. One is associated with expressive 

motivation, and the other is the instrumental motivation. They explain that expressive 

motivation is related to personal development and social relations, while instrumental 

motivation is related to work, career, and skills training-based learning. The motivation of 

older Koreans learning English after migrating to New Zealand could be more applicable to 

the former one 

There are a number of case studies carried out on aged migrants’ language learning 

experience, in particular, in the second language acquisition field. One of the common 

phenomena among the published research is even after living in an English-speaking country 
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for a certain period, a lot of seniors still struggle to perform the language (Singleton & 

Lengyel, 1995; Arxer et al., 2017). One of the participants in the case study introduced by 

Arxer et al. shared a story of learning English. The interviewee said that while their 10-year-

old grandchildren have no problem in using the language, although they lived in the English-

speaking country for 32 years, the participant knows only a few English words. Often, the 

participant’s friends laughed at them for still attending the English classes saying that it is 

wasting time, but they still want to learn. However, the participant cannot deny questioning if 

older people can learn. Gembris (2008) discussed the adult learners’ disappointment for not 

being able to meet pre-determined learning outcomes. There is a tendency of older learners not 

being able to pre-acknowledge that they need to accept age-related difficulties such as slower 

response and less efficient retaining of new material.    

Often, there is an embodied language ideology that children learn their L2 with ease 

while adults continue to struggle, and there is a tendency of slow progress in learning the L2 

although they put in tremendous effort. Singleton and Lengyel (1995) have claimed that a 

child can relearn the language after losing the use of one hemisphere of their brain and become 

aphasic, while adults have no capacity to perform the same outcome. They have also added 

that although it may not be fair to say that it is always good to start learning the language at an 

earlier age, there can be a more positive achievement in language acquisition. More recent 

publishing by Arxer et al., (2017) still acknowledges the privilege of learning an L2 at a 

relatively young age. At least in the North American context, Arxer et al. admit that older 

adults from non-English speaking countries remain struggling in an L2 classroom, and for 

those who came from the Spanish-speaking background remain at a low-to-intermediate level 

even after being resident in the United States for several years. De Groot (2011) questioned 

whether a critical age for acquiring a L2 ever exists, that late L2 acquisition is a relatively 

common phenomenon, and whether age matters in attaining another language aside from 

mother tongue (L1). Meanwhile, some linguists, for example, Ellis (1997), see that the critical 

factors in second language acquisition are time spent and the motivation of the learner. When 

children move to another country, they are entirely immersed at school, but in fact, if an adult 

were immersed to the same extent as children, they would learn just as quickly.   

As above, there are two conflicting views apparent among language researchers. One 

of the most common expectations of later-life L2 learners is that they are very unlikely to be 

able to get to the mastery or nativelike stage in the L2. On the other hand, Arxer et al., (2017) 

argue, if so, how an exceptional case would be explained of adult learners who do end up 

performing L2 as nativelike. They claimed that a lot of the language acquisition bases its focus 

on a body of experimental research in psycholinguistics and neurocognition. One of the most 
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widely heard ideas is that a child’s brain soaks up language input like a sponge that they learn 

their L2 fluently and effortlessly. On the other hand, there is some research claiming it could 

be more to do with environmental factors of a child’s L2 learning that often allows successful 

outcomes, with socialisation practices in society that provide support for young learners, 

which may have created an impression of a precipitous decline in the ability of adult learners. 

Much research was done on the two controversial opinions over the last six decades or so in 

the second language acquisition field.  

In order to understand where the debate regarding language acquisition arose, it is 

critical to look at some of the early researchers’ work. Lenneberg (1967) hypothesised that 

there is a certain period that language could be acquired, and that is extended from early 

infancy until puberty (Tikofsky, 1968). Johnson and Newport (1989) addressed two versions 

of the critical period hypothesis, which are: (1) the exercise hypothesis and; (2) the 

maturational state hypothesis. The former one is that language needs to be practised 

throughout life to be obtained, and the latter one is that the ability to acquire a language 

disappears or diminishes with age. Although the two versions of the critical period hypothesis 

are based on first language acquisition, Johnson and Newport explained that those hypotheses 

could also be applied to L2 acquisition. Given if it is only young children who are capable of 

acquiring a language, they should be better L2 learners than adults. The authors have carried 

out testing on 46 native Korean or Chinese speakers who had arrived in the States between the 

ages of 3 and 39 and lived in the country between 3 and 26 years to determine whether 

Lenneberg’s hypothesis applies to L2 settings. The results did support the hypothesis in which 

the younger learners were better able to acquire the language at a higher proficiency level than 

older learners. The subjects were tested on a wide variety of structures of English grammar 

that showed some varying results within each area; however, it clearly showed a strong 

advantage for earlier arrivals over the later arrivals. In conclusion, the study proved the 

hypothesis of Lenneberg in terms of the maturational state version of the critical period. Since 

the work of Johnson and Newport is relatively outdated, De Groot (2011) introduced Birdsong 

and Molis (2011), and DeKeyser (2000) as more recent investigations, both which carried out 

a similar test to replicate the original work of Johnson and Newport. 

The results of both these studies were not satisfying enough to replace the work of 

Johnson and Newport (1989) in all respects. Nevertheless, DeKeyser (2000, as cited in De 

Groot, 2011) did acknowledge that their data supported the maturational state version of the 

critical period hypothesis, while Birdsong and Molis (2001, as cited in De Groot, 2011) 

suggested that there may be more to it than just specific age period that enhances the language 

learning ability early in life.   
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While older adults may learn more slowly and may need more practice than younger 

people, Boulton-Lewis et al., (2016) claimed that older adults have a stronger motivation to 

learn. 

2.7 Quality of life and successful ageing  

This section will look at how the literature illustrates what it means to age successfully 

along with what factors are often considered as a good quality of life, especially for older 

people. In this section, there will be a strong connection made between the notion of quality of 

life and successful ageing with learning. In this section, the term successful ageing, ageing 

well,  and well-ageing are all used depending on the literature. However, when it comes to talk 

about the older Korean migrants in this study, the term ‘well-ageing’ is used rather than 

‘successful ageing’ or the ‘well elderly’ which is a term used by Prickett (2003). The reason 

being is that successful ageing refers to a series of objective standards, hitting the established 

markers by which people can be deemed to be successful or not. Counter to a constructivist 

approach, it is the meanings that people ascribe to their experiences that makes the notion of 

success problematic. Well-ageing process is a process that is unable to be measured externally 

because it is about how people approach their own ageing. Every individual will have a 

different sense of what well-ageing means. With this study having commitment to a 

constructivist and interpretivist approach, the study must aim to find the meaning from the 

individuals, how they define well-ageing. Thus, the notion of well-ageing is aligned to a 

constructivist approach instead of what is seemingly objective standards of ageing 

successfully.   

As people reach old age, due to their physical decline and psychological alienation, 

they tend to experience loneliness and social isolation. Furthermore, with such a decline in 

their physical and psychological function through ageing, there is a tendency for them to 

depend on somebody else in every aspect of life (Lam et al., 2010). As was mentioned 

previously, there may be several reasons for people feeling lonely and gradually losing their 

social capital as they age, such as reduced social activities due to health problems, the death of 

one’s spouse, reduced family members due to marriage of one’s children and family members 

shifting overseas, and decreased income after retirement (Lam et al., 2010). 

Quality of life is a complicated concept since it can change accordingly to 

differentiated circumstances of individuals which may include subjective perception of 

adaptation, contentment, happiness, and satisfaction in life (Hung & Lu, 2014). However, 

despite such complicated interpretation, it is vital for professions in the fields of gerontology, 

lifelong learning, and even nursing to seek out ways of improving the life satisfaction of older 
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people since the world is ageing rapidly and as people age they want to maintain a reasonable 

quality of life (Kim & Sok, 2012).  

The terminology ‘quality of life’ has become popularised recently. It is often heard in a 

range of media from television and magazine advertisements to political speeches and 

newspaper headlines. However, it is not only used in everyday speech but also in the context 

of research where it is linked to specialised areas such as; sociology, psychology, medical and 

nursing science, economics, philosophy, history and geography (Farquhar, 1995). There is no 

precise meaning concerning what it means to have a good quality of life in general since 

everyone has his/her own subjective opinion about the quality of life. It is highly 

individualistic and Netuveli and Blane (2008) even call this the ‘idiosyncratic mystery’. Thus, 

the level of variability in views among individuals is very high (Netuveli & Blane, 2008), and 

Farquhar claims that the views also change as time passes. 

More recently, Fry and Wilson (2018) assessed work released by the OECD (2013), 

which found that most of the factors used to measure individual well-being were associated 

with mental aspects rather than material ones. In other words, quality of life satisfaction and 

well-being is more highly related to quality, not quantity. Fry and Wilson included three 

elements for material conditions: income and wealth; jobs and earnings; and housing. There is 

no doubt that financial stability provides security in many areas of life, but there is more to life 

than meeting material needs. These are the elements that are related to non-material aspects: 

health status, work-life balance, education and skills, social connections (social capital), civic 

engagement and governance, environmental quality, personal security, and subjective well-

being. Fry and Wilson arranged the elements into three primary categories of material living 

conditions, quality of life, and sustainability. According to the authors, the OECD showed that 

New Zealand has one of the highest living standards in the OECD. However, it was found that 

migrants face multiple challenges to their well-being (OECD, 2017), due to the comparatively 

lower quality of living in many aspects than the native-born citizens.  

According to OECD (2017), 13 per cent of the population of OECD countries were 

born outside of their current residence. Migrants vary from highly skilled professionals 

seeking new opportunities in the host country to those who escaped from war and destitution. 

Getting employed in the same career in the host country is as difficult as starting a new one, 

and almost 30 per cent more migrants with a tertiary degree are overqualified for their jobs 

than the native-born. Therefore it is quite challenging for migrants to get employed at levels 

commensurate to their previous career back in their home country, especially when the 

language spoken is different. As a result, they often accept employment at a lower level job 

where they may suffer from long hours of labour with exposure to a worse environment that 
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leads to inferior life quality and well-being. Additionally, with the increase in their working 

hours, they obviously experience fewer socialising opportunities, which worsens the quality of 

life (OECD, 2017). 

Netuveli and Blane (2008) explain that the majority of the older people evaluate their 

quality of life positively based on social contacts, dependency, health, material circumstances 

and social comparisons. Furthermore, adaptation and resilience may play a role in maintaining 

a good quality of life (Netuveli & Blane, 2008). Berg et al., (2006, as cited in Shin & Sok, 

2012), argue that life satisfaction pertains to how much one regards their own life as 

significant, how satisfied one is with their accomplishments, and how well one deals with their 

surroundings such as changes in one’s life without experiencing many social and emotional 

difficulties. 

In terms of successful ageing, it is one of the trending interests as people live longer. 

There are so many variations of definitions on how successful ageing is interpreted in general. 

The very first recognition of the term was advanced in 1997 by Rowe and Kahn (1997, as 

cited in Crother et al., 2002). They defined successful ageing as having three certain factors: 

the low probability of disease and disease-related disability; high cognitive and physical 

functioning and; active engagement with life. However, a more recent definition of successful 

ageing includes cultural orientations and ethnicities (Collings, 2001; Torres, 2015). 

On the other hand, how the researchers describe successful ageing is not necessarily 

the same as the older people’s perception of successful ageing (Bowling & Dieppe, 2005; 

Phelan et al., 2004). Dench and Regan (2000) looked at successful ageing connected to 

learning. They suggested that older adults who involve themselves in learning are found to 

have positive experiences in many areas such as, having an enjoyment of life, increased 

confidence, have a better self-concept, self-satisfaction and the ability to cope (Dench & 

Regan, 2000). Prickett (2003) also supports Dench and Regan stating the importance of 

increasing numbers of older people in the population and due to such increase, there is a 

growing interest in active learning in the lives of those over the age of 55, who are referred as 

being the ‘well elderly’. It is found that older adults who continue to engage in learning 

experiences may live a happier and healthier life (Tam, 2018). Schuller et al., (2004) provides 

a framework of the ‘wider benefits of learning’ in their study. They categorised one possible 

learning benefit into three major categories based on the different forms of capital: human 

capital; social capital and; identity capital. Human capital is for skill training or re-training 

while social capital is about relationships and social networking, and then, identity capital is 

for personal development, interests and other life pursuits. 
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Tam (2018) points out that the framework of Schuller et al. (2004) is focused on a 

positive relationship between health and learning that learning encourages older people to 

maintain a positive health condition. Ardelt (2000) stresses that the need for learning for older 

people in a society is important due to rapid technological changes. Through continuing to 

learn, older people will keep up with the changes as well as maintain quality of life by 

enhancing their self-reliance, self-sufficiency and coping strategies handling challenges related 

to health and social relationships. Also, they will be able to experience less mental decline 

through learning and active use of the brain, which is the most crucial concern of ageing 

(Ardelt, 2000; Withnall, 2006; Kotulak, 1997). Taylor (2010) discusses examples of musical 

keyboard piano learning of older amateur people in her study. The author describes as 

‘amateur’ those learners who do not make a living out of playing the piano keyboard. The 

primary findings of this study state that older learners mostly participate in learning from self-

motivation and self-fulfilment, which was hypothesised to be most of the cases of the Korean 

participants of this research. However, on the other hand, it is not all who find learning 

essential and useful in later-life. According to Tam, some older people do not feel any need to 

learn at all.  

In examining older people’s learning, active ageing has been developed as a rationale 

by a lot of educational programmes for older people worldwide (Mestheneos & Withnall, 

2016). While the original active ageing encompasses its importance to three dimensions, one 

dimension that this study is interested in is the active ageing for participation, which 

encourages the seniors’ participation and learning in family, community, and further in society 

(Zhu & Zhang, 2019). 

2.8 Summary, gaps, and research questions 

The literature review suggests that learning has a powerful influence on migrants. 

Also, what learning provides for the migrants is extensive. Learning occurs in so many 

different aspects of the migrants’ lives in a host culture, and for a range of different purposes. 

Some migrants learned to socialise, some to survive, some to get closer to the host culture and 

to learn a new way of adapting to the host country.  

However, while many researchers have put their lenses on a variety of sectors around 

older migrants’ lives in the host culture, yet there is insufficient theory or explanation on what 

kind of learning older migrants are involved in and how it affects their lives in the host culture. 

What remains to be explored is the actual kind of learning in which older Korean migrants 

engage in, what causes them to learn, and whether such learning experience helps them to live 

a better migrant life. Such findings are incredibly important among people who are senior 

migrants ageing in the host culture and those researchers in the sector of lifelong learning in 



 38 

this globalised world. Research would be fruitful for people who are working in the field of 

lifelong learning or for those who are intimately involved with senior migrants in their lives 

because such findings will provide an insight to understanding the perspectives and the needs 

of ageing migrants.  

In order to fill the research gaps, this study, first of all, explored what learning means 

for older Korean migrants. Older Korean New Zealanders were asked to share their thoughts 

on learning and what kind of learning experiences they engaged with prior to and post moving 

to New Zealand to identify whether migration and ageing have any relation to the increase or 

decrease to their learning engagement. How the older Korean migrants define learning was 

explored as well as what causes them to be engaged in learning. Furthermore, the study 

presents an authentic understanding of older South Koreans’ views towards their immigration 

life and their experiences of ageing in New Zealand as well as some of the needs they have. 

This study contributes new knowledge in the sector of life-long learning, gerontology, and the 

field of migrant studies, which may be valuable in understanding the perspectives and 

experiences of older South Korean immigrants who are currently living in New Zealand. Thus, 

the following research questions guided the journey of this study.  

1. What kind of learning engagement are older Korean migrants involved with after they 

move to New Zealand? 

2. What does it mean to be a migrant later in their life in New Zealand? 

3. What factors have most affected their capacity to learn? (or continue to learn)  

4. What factors have most hindered them from more learning? 

5. What factors do they see as part of well ageing? 

Chapter Three will present the methodology and methods that are employed in this 

study. Chapter Four will present the findings from this study, which are organised from the 

themes arising from the data analysis. Chapter Five will present a discussion of the findings. In 

Chapter Six, a conclusion of this study will be presented along with a discussion of the 

theoretical and practical contributions of this study in Chapter Seven.  
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3. Research methodology 

 

This study adopted a qualitative research method aligned with an interpretivist approach. 

The study utilised semi-structured interviews with pre-distinguished open-ended questions 

(See Appendix F). The study also invited the participants to fill out a two-week diary based on 

what activities they are involved with in their daily lives to identify the kind of learning types. 

Although there are times when alternative plans had to be put in place due to barriers caused 

during the participant recruiting process, the journey of data collection taught the researcher 

the importance of flexibility. In this chapter, the research paradigm and processes of data 

collection and analysis are explained.  

3.1 Research design 

The study used a qualitative method that was aligned with an interpretivist approach 

underpinned by constructivism as a research paradigm. The study believed there will be more 

than one reality examined and that those realities need to be interpreted to discover underlying 

meaning. Qualitative research starts from the notion of the social construction of the realities 

under study (Flick, 2007), in this case the Korean participants talked about the realities of their 

migrant life and their learning engagement. As explained by Creswell and Clark (2011) 

constructivist research is developed from the meanings of subjective perspectives and the 

researcher relies on the participants’ view as much as possible. Thus, constructivism is 

relevant to this study because this study looks at the lived reality of older Koreans living in 

New Zealand and seeks to look at their constructed worlds and self-constructed 

understandings of their own learning, migrant life, and ageing in the host country.     

Qualitative research is a situated activity that locates the observer in the world and the 

researcher attempts to make sense of or to interpret phenomena in terms of the meanings that 

people bring (Denzin & Lincoln, 2000). This was a relevant approach to this study because it 

intended to look into the circumstances of what the participants said about older Korean 

migrants living in New Zealand and hoped to understand their situation better in terms of their 

migration life and learning.  

As a researcher, I am both an outsider and insider in this study. I am an outsider 

because I do not fall into the age group of the targeted group, and an insider because I am also 

a Korean who is prepared to listen to their stories. Also, I have the experience of living with 

my parents, older Koreans, and listening to their and their friends’ stories. As Schwandt (2000) 

states, the interpretivist seeks to understand the meanings that constitute actions. The actions 

are what constituted the participants’ lives as they described them to me. Their diaries 
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documented the actions. This paradigm is at the core of this study because it emphasises the 

importance of the processes that lie between social structure and behaviour and that the central 

character in the process is the person who is active in the construction of their social reality 

(Reid, 1986).  

Snape and Spencer (2003) express the complexity of qualitative research saying that 

there is no single, accepted way of conducting a qualitative research study since a number of 

different factors influence its dynamics, including the purpose(s) and goals of the research 

itself, characteristics of participants, audience for the research and the environment of the 

researchers. Elliot (1999, as cited in Elliot & Timulak, 2005, p.147) addressed some of the 

features of qualitative research: 

(1) Emphasis on understanding phenomena in their own right (rather than from some 

outside perspective) 

(2) Open, exploratory research questions (vs. closed-ended hypotheses); 

(3) Unlimited, emergent description options (vs. predetermined choices or rating scales); 

(4) Use of special strategies for enhancing the credibility of design and analyses; and 

(5) Definition of success in terms of discovering something new (vs. confirming what was 

hypothesised).   

In particular, the first three features of Elliot’s apply to this research since I tried to 

understand older Korean migrants’ perspectives of living and learning through listening to 

their words arising from their own perspectives, and the semi-structured interview questions 

included open and exploratory questions rather than closed.  

Through using qualitative research methods, there was a chance for me to construct a 

rich picture of the perspectives of older South Korean migrants living in New Zealand since 

the participants had an opportunity to speak about their experiences and thoughts in response 

to open-ended questions. Moreover, both the researcher and the participant were able to 

engage flexibility in asking and answering the questions on the topic of interest. Thus, being 

Korean-born myself with an elderly mother, my viewpoint had emic characteristics. With no 

pre-determined ideology, the responses from the participants are emergent with inexistence of 

the restrictions on stories shared.  

In discussing a constructivist approach, Lincoln et al. (2005), refer to research based on 

experimental learning through life experiences to construct knowledge. This type of paradigm 

is guided by the knowledge that reality is socially constructed by the participants in the 

research process, and that the researcher should try to understand the complex world of lived 

experience from the perspective of those people who live it (Schwandt, 2000). This paradigm 
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was relevant to my study since I am looked at the group of older South Korean migrants who 

had and still are constructing and reflecting on their realities through thinking about their 

everyday lives living in New Zealand. 

In terms of the theoretical framework, Foley’s (2004) four primary themes on adult 

learning was applied as informing frameworks for this research (see Chapter Two). I expected 

to be able to draw out theoretical implications about the impact of the environment on the 

elderly migrants’ lives in terms of not only their condition of living a migrant life in New 

Zealand but their social environment as well.  

3.2 Data collection 

This section will explain the process of how the data was collected. In particular, this 

section will include a detailed explanation of the use of semi-structured interviews, and two-

week diaries. The results of using diaries will also be discussed. Also, the use of thematic code 

analysis and how validity was assured for this study will be addressed.    

This section begins with participants’ background information.  

3.2.1 Participants  

Sampling refers to choosing the right people who have engaged in these experiences 

that you are interested in exploring (Flick, 2007). The participants are older South Koreans 

who arrived in New Zealand who are currently living in Auckland. I used a snowballing 

technique, which is to gather participants through an initial participant’s connection to whom 

may be interested in taking a part of the research (Lewis-Beck et al., 2011). I expected to 

recruit about 10 to 15 participants. Overall thirteen older Korean migrants (See the table 

below) were included in this study.  

Table 2 Participant details 

Pseudonyms  Gender Age Year of 

migration to New 

Zealand 

Sally F 86 2009 

Kathy F 81 1999 

Paul M 70 1994 

Janet F 79 1997 

Olivia F 76 2001 
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Kelly F 74 1993 

Kim F 64 2001 

Charlie M 64 2001 

Yvonne F 76 2001 

Belle F 65 1980 

Umi F 76 2006 

Peter M 74 1993/2016 

Chris M 72 1995 

 

The criteria that were maintained when choosing the participants included, whether: 

(1) They have lived in New Zealand for at least three years  

(2) They are aged at least 65 years  

I hoped to recruit my first participants through putting up an advertisement on the 

noticeboard of one of the biggest local Korean churches (see Appendix C). The reason for 

choosing church was because the role of church communities is critical in the Korean migrant 

sector since church communities are in the heart of migrants’ socialisation in a host country. 

Potential participants were likely to be members of church communities. However, it did not 

work out as expected, which is explained below. 

There was difficulty in finding the relevant participants for the interest of this research. 

Due to this struggle, I had to use a snowballing technique. I visited the senior club to get 

permission on whether I could put the participant recruitment poster at the club. There I 

bumped into the person who is in charge of the Korean senior table tennis club, and she 

became the very first participant who was happy to take part in being interviewed for this 

research. From then onwards I used a snowballing technique, where one participant invites 

friends to participate by contacting the researcher, whom they can approach through existing 

social networks using telephone contact and/or face-to-face interaction before the actual 

interview happens. 

3.2.1.1 Characteristics of the participants 

This section will provide further details on the participants. As well as the participants’ 

former occupation before their migration, their previous learning activities that shed some 

light on current learning participation and social engagement are included in this background 
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information. Following that, some brief information on their learning participation and social 

engagement after arrival will be explained. 

The participants can be divided into two different categories in terms of, those who 

arrived as aged and those who arrived relatively young. However, the portion of the 

participants who falls into the latter category is only Belle, who came to New Zealand in her 

20s. Many of the participants arrived in their 40s to 70s. However, because this study looks at 

the participants’ learning in old age not their migration, such a distinction was not useful. 

Thus, in the findings I am treating the participants as one group.  

The age range of participants is from 61 to 86, and all of them have lived in New 

Zealand for at least ten years. All of the participants live in their own house that is either 

owned by them, their adult children or rented. Considering that the data were obtained from 

the Korean community where one’s identity is quite easily identifiable, direct quotations from 

interviews have been used sensitively to ensure participants’ identity and confidentiality. The 

following profiles are presented as background information of the participants, using 

pseudonyms. 

Sally 

Sally is a 86 year old female who came to New Zealand in 2009. She described herself 

as being a housewife both back in Korean and more recently in New Zealand. Sally is 

currently living with her unmarried daughter. She described her occupation as a housewife 

both back in Korea and New Zealand. She is currently a member of a Korean senior table 

tennis club. She attends a singing class offered by the University of Third Age that is run by 

the local Korean church. She is engaged in digital learning and watching knowledge-based 

programmes on Korean television. She spends most of her free time playing golf and table 

tennis. She is very outgoing and enjoys exercising. She volunteers herself by getting 

equipment for table tennis, including rackets for the club members through her son living in 

South Korea. Sally was not so much engaged in formal learning. 

Kathy 

Kathy is a 81 year old female who came to New Zealand in 1999. When she lived in 

Korea, she helped her husband with farming and retail. She lives with her unmarried daughter. 

She also described her occupation as a housewife. Kathy was involved in learning the English 

language when she first came to New Zealand. When she was living in Korea, she learned the 

piano. Kathy enjoys volunteering very much, and she volunteered at a rest home once a week 

for five years. After arrival, Kathy learned English for a few months. She is currently learning 

Chinese calligraphy and plays table tennis regularly. 
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Paul 

Paul is a 70-year-old male who arrived in New Zealand in 1994. Paul used to run an 

international student agency business back in Korea. He learned English back in Korea, 

mainly English conversation with an American person who came to Korea through the Peace 

Corps. Paul really enjoyed this since this allowed him to get acquainted with other native 

speakers of English. After Paul arrived in New Zealand, he went to learn the Japanese 

language twice a week, for a term. Currently, Paul belongs to a book club where a number of 

Koreans get together and talk about the books they read over the week. He also goes to classes 

to learn Chinese history and plays table tennis twice a week. In terms of hardships after 

arrival, unlike other participants, Paul felt very lost about his career. He did not know what 

kind of business would bring him success since New Zealand has a relatively smaller market 

than South Korea. Paul most worried about what he could possibly do here for living, 

however, he ended up not going back to any career after arrival. 

Janet 

Janet is a 79 year old female who came to New Zealand in 1997. She also described 

herself as a housewife both back in Korea and in New Zealand. She has been quite actively 

engaged in voluntary work and learning both back in South Korea and New Zealand. In Korea, 

Janet volunteered as a member of the ‘New Village Movement’ known as Saemaul 

Movement, which is a government scheme first established during 1970, with the purpose of 

making the cities in Korea a better place to live for all citizens. After arrival in New Zealand, 

she volunteered and still is volunteering at a Kiwi organisation named ‘Care Craft’ for 18 

years, undertaking tasks such as serving tea and coffee to people. Care Craft takes care of the 

people with mobility difficulties and those with other special need. Janet included volunteering 

as learning. In terms of learning, she learned driving and golfing after she came to New 

Zealand. She also attends the University of the Third Age every Tuesday. 

Olivia 

Olivia is a 76-year-old female who came to New Zealand in 2001. She described 

herself as a housewife as well. When she was living in Korea, she learned some Chinese 

language and attended some singing classes. She showed some regret at not having learned the 

piano when she had the chance back in Korea. After Olivia came to New Zealand, she joined a 

Korean choir, and later on, she moved to what she described as a more professionally 

represented choir. Purely from her interest, she learned some Japanese because most of the 

fashion magazines and catalogues that she reads are from Japan. She also goes to the 

University of the Third Age. In terms of some volunteering involvement, Olivia picks up 
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rubbish around local parks with other Koreans, and this small community is known as the 

‘Korean Garden’. One of the most difficult hardships that she faced after arrival was the visa 

issue. It took her quite a long time to receive her permanent residency. Olivia mentioned some 

other hardships, including the language barrier, going to the doctor’s, and using public 

transport, but she said such difficulties could not be compared to the visa issue. She felt very 

unsettled because of this matter. 

Kelly 

Kelly is a 74 year old female, who moved to New Zealand in 1993. Kelly is a very 

active person who is not afraid of touring different cities around New Zealand on her own. 

When she lived in Korea, she used to enjoy learning sports that require a ball, and she also 

learned Chinese Calligraphy. Kelly came to New Zealand under her husband’s decision. They 

are both members of The Royal New Zealand Returned Services Association, and they attend 

events that are held here on a regular basis. Events included Christmas party, dance class, lawn 

bowling, billiards and many more. Kelly likes visiting local places and distant cities, 

sometimes with a company but mostly on her own. She also enjoys watching cooking 

programmes, Western food, and learning how such dishes are decorated and presented to the 

table. Kelly often visits different types of local exhibitions with her husband. The only 

hardship she mentioned is the language barrier, however, Kelly said it was not too bad since 

her husband took care of everything. 

Kim 

Kim is a 64-year-old female who came to New Zealand in 2001. Kim used to be a 

teacher at an early childhood centre run by a church. Kim attended a professional florist course 

back in Korea, and she ended up volunteering at several churches to help decorate the hall. 

Kim also took some courses in Early Childhood Education to enhance herself as a Sunday 

school teacher at church. After she came to New Zealand, she attended a Polytech for two 

years to learn English with her husband, Charlie. She also learned the Korea traditional drum 

every Monday and tap dance. Currently, she learns Korean traditional dance every 

Wednesday. Kim discussed what the most difficult challenge was, and it is the language 

barrier. She even felt quite afraid to bump into anyone worrying that her poor English will 

frustrate others who might talk to her. 

Charlie 

Charlie is a 64 year old male who came to New Zealand in 2001. He mentioned that he 

had not enough money to take a proper course in Acupuncture, so he did some self-directed 

study. Later he aimed to study to attain the certificate from the ACC exam, which he 
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accomplished. Charlie also learned English for two years with Kim, as mentioned above. He is 

currently self-researching around Chinese medicine. His hardship was the same as Kim, the 

language barrier. 

Yvonne 

Yvonne is a 76-year-old female who came to New Zealand in 2001. She is one of the 

only female participants who came to this country based on her own choice, all alone. She 

came to New Zealand to settle permanently. Since she lived quite a dramatic life back in 

Korea, New Zealand was somewhat an escaping shelter for her. In relation to learning, she 

learned tennis back in Korea. She used to be a member of the volleyball team when she was in 

high school. When she finally settled here, she brought her children from Korea. Yvonne spent 

most of her time supporting and educating her children and had no one to rely on financially. 

After her children got married, Yvonne started spending money and time for herself. She 

attends an English course every Monday, Wednesday, and Friday that is funded by the 

government. She tried out some singing classes offered at church, but she said it was never her 

style. Yvonne says that she is too active just to sit and sing along. She learned Chinese through 

one on one lessons until her teacher went back to Taiwan. Yvonne says that the language 

barrier is the only significant hardship that she is still going through. Her passion to be better 

in English is very strong. She emphasised that if only her English were fluent, she would 

engage in so many local activities that are held by Kiwis. 

Belle 

Bells is a 65 year old female who came to New Zealand in 1980. She used to work as a 

press writer back in Korea. She is the only one who moved here through marriage with a New 

Zealander. She first settled in another major New Zealand city by the seashore, where a lot of 

fishing boats landed. In terms of her learning participation, back in Korea, initially, she was 

studying Early Childhood Education at the university, but she took a course on how to become 

a real-estate agent later on, while she learned how to write professionally as she always loved 

writing. After she came to New Zealand, it was all about survival learning. Unlike other 

participants of this research, she did not have a choice of giving up learning and acculturation 

to the language and culture, to begin with as she had no other Korean person from whom she 

could get help. She had to learn English and the way of doing things in New Zealand to 

survive, to live. Belle’s hardship involved loneliness and isolation as she felt she was an 

outsider surrounded by New Zealanders in the town she lived when she first came here. Belle 

often felt suffocated due to lack of communication with people. In addition, she went through 

a difficult relationship with her husband’s family as well; she got to the point where she felt 

that she was never accepted as one of the family members. 
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Interestingly, Belle has lived in New Zealand the longest out of all the participants, but 

she is the one who feels she is still not fully adjusted to living here. However, she says she is 

satisfied living in New Zealand. Belle divides learning into two main categories which are: (1) 

learning for self-fulfilment and; (2) learning for a career. Currently, she wishes to learn more 

for her own pleasure, something she enjoys doing. 

Umi  

Umi is a 76 year old female who came to New Zealand in 2006. Umi was a pharmacist 

back in Korea, and she worked long hours because pharmacies in Korea open until very late 

night. She had no time for anything other than working. When her physical health got weak, 

she had some time off from work, and this is when Umi learned knitting. One day, when Umi 

was 61, she came across a number of ladies knitting together at a shop near her pharmacy, and 

she joined them. After Umi came to New Zealand, her knitting skill was recognised among 

other Korean ladies, and she now teaches knitting at church to all young and older people. 

After she came to New Zealand, Umi attended singing class offered at church (paid), full-time 

free English class, and table tennis club. Umi is also a member of Messiah Choir, prior to this 

she sang at the Rainbow choir that is mainly formed of older Koreans in Auckland. Umi once 

went to learn the guitar because there is a Korean singer-songwriter that she is a fan of, 

however, she could not bear the finger pain, and she never went back again. She felt very sad 

realising that she is too old for what she wants to learn now, and it took her quite a while to 

overcome this depressing thought. Despite such experience, Umi still enjoys learning and 

values the joy that comes from learning something new. She is currently satisfied with her life 

in New Zealand. 

Peter 

Peter is a 74 year old male who came to New Zealand in 1993. Peter used to work at a 

commercial company, international department. In terms of learning, he took some marketing 

related papers back in Korea as a postgraduate student, and this was mainly for self-

development purposes. He also learned golf and tennis in Korea. After he came to New 

Zealand, he learned English from a Polytech (Peter was 45), which he found very useful. He 

also self-studied the Bible purely from his own curiosity. He learned table tennis by watching 

how others play at the club. He also learns the game of Go, through some Youtube channels. 

His hardship involved language, not that he has communication difficulties due to the 

language barrier, but Peter wants to become good at English like a native speaker. For Peter, a 

lot of the times he used English for work back in Korea, so his English was already quite good 

when he arrived here. In relation to volunteering, Peter volunteered a lot after he came to New 

Zealand, such as helping at church events and visiting those Koreans who are quite isolated 
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from the community to comfort them emotionally. He did some free airport pickup service for 

newly arriving migrants from Korea. Peter is very satisfied with his current life in New 

Zealand. 

Chris 

Chris is a 72 year old male who came to New Zealand in 1995. He was a researcher 

back in Korea, where he spent the majority of his time doing fieldwork, reading and writing. 

He had not done so much voluntary work back in Korea. After arrival in New Zealand, he 

involved himself in quite a lot of voluntary work, such as giving donated food, clothing, and 

other houseware goods to neighbours who were going through financial hardships as one of 

the Catholic Church members. He also mentioned cleaning the street he lived on when the 

drain blocks during heavy rain. Chris volunteered as a committee member of a Korean school 

in another New Zealand city. In regards of learning, back in Korea, Chris learned a Korean 

traditional instrument out of personal interest. Later on, he even joined the Daegeum (Korean 

traditional flute made out of bamboo) club to play with other people. Chris involved himself in 

much learning after he arrived here. He learned landscaping based on the New Zealand style 

through a formal institution, and he also learned growing lilies which extended to his business 

later on. Chris also learned Chinese history; he also found a place called ‘Han Sol Cultural 

Centre’ where they hold over 5000 Korean books, and this is one of the biggest joys of his 

current life. 

Moreover, Chris is an active internet user, where he finds and learns a variety of 

resources that are often related to his interest through social networks. Since Chris’s language 

ability is quite advanced, he had not experienced significant language problems. However, 

when it comes to medical issues, he struggles to understand medical jargon. Chris values 

learning a lot he believes that all humans learn continuously from birth to death which is a way 

of living a life. He is very satisfied with his current life in New Zealand. 

3.2.2 Data collection tools 

The primary research questions were guided by the research aims to find out the 

learning experiences of the participants. Interview questions were formed from the key words 

including, migration, learning experience, acculturation, challenges and barriers, adaptation, 

and social involvement. The questions were designed to be open-ended and they were divided 

into three sections. The first section aimed to learn about participants’ decision about moving 

to New Zealand, and their current living condition. The second section asked about their life 

after migration, mainly on their adaptation status. Then the last section explored the 

participants learning experiences before and post their migration. More prompts were made 
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outside of what was pre-written on the interview schedule during the interviews to help 

participants to understand what the question is asking, but this was only to guide them not to 

pressure them, for example, question 18 (see Appendix F) which asks about their purpose in 

learning. Some participants hesitated, so I guided them ‘Some people are positive about 

learning while some may not. It can be something that is always difficult or boring while it can 

be always positive for others. How about you? Why do you learn?’ I tried to clarify what I was 

asking. 

The participants were initially required to participate in two semi-structured interviews 

(see participant information sheet, Appendix A); however I ended up conducting only one 

interview for each participant mainly because they felt tired mobility-wise. I quickly realised 

that longish reflective interviews were mentally tiring for some of the participants. The 

procedure to carry out interviews was quite complex due to the language issue. Considering the 

age of the potential participants, it was assumed that participants may have weaknesses in 

English language so they may have difficulty participating in interviews using only English. 

Thus, I needed to translate the interview questions into Korean language to be able to conduct 

interviews in Korean.  

When each participant’s interview was done, they were asked to complete a two-week 

diary to keep track of what kind of activities (including learning) they engage in (See Appendix 

D). Considering the age group of the participants for this study, the diary was designed so that 

the participants did not have to put much effort in writing a lot but was designed more like a 

checklist. The rationale was for the diaries to be a reflective tool (see further details in 3.2.3). I 

planned to complete the transcriptions while the participants spent a two-week period filling in 

the diaries. Then, as I collect the diaries back from the participants, I planned to give transcripts 

back as well for them to read and make changes where necessary if they had chosen to see the 

transcription. The respondents were to be presented with the transcription in Korean for their 

consideration and possible amendment. However, no participant chose to see the transcription.  

It was estimated that each interview would take about an hour or depending on the 

circumstances, a little bit longer. However, the duration of the interview was entirely dependent 

on the personality of the participants. For example, a participant who was quite talkative and 

expressive lasted a good hour and a half to two hours, while participants who were quiet and 

timid varied between 25 minutes (the shortest) to just less than an hour. The venue was decided 

based on the participants’ preference, where they felt most comfortable and secure to participate 

in an interview.  
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3.2.3 The use of the two-week diary 

As was mentioned, all participants were asked to fill in the two-week diary post the 

interview. The original plan of using this as one of the data collection tools was to hand out 

two sets of diaries: one each prior to, and after the interview. However, this had to change 

because there was a struggle in recruiting the participants that delayed the whole process of the 

data collection.  

In addition to the difficulty in finding willing participants in the first place, those 

Korean elders who did agree to interview tended to feel a little burdened by the prospect of 

two separate meetings. As a researcher, not having heard back from any possible participant 

over a month was like a going through the stagnant phase of the research. As a result, I 

decided to drop the second diary. While some participants were happy to take the diary home 

with them, three participants felt pressure even with one diary to fill out. They explained that 

they were too tired to take an extra task to do back at home. I could entirely understand the 

point from their perspective. They preferred to get everything done while they were with me. 

Thus, I asked them if it was okay for them to tell me some of their repeated daily activities so I 

could fill in the diary on their behalf. The participants said they preferred to do so, therefore I 

managed to note down what they usually do in their daily lives. A few weeks after the 

interviews, I went back to the senior table tennis club to collect the diaries from those who 

took it home with them, seven were returned out of ten. When I asked the three participants if 

they forgot to bring the diary back, and whether they wanted me to come back a week later to 

collect it, they said they were too tired to fill it in, and there was no need for me to come back 

for it again. I did not ask any further questions in regard to the diary because I did not want 

them to feel any sense of guilt for not being able to complete the diary or to feel forced to do it 

as this was entirely a voluntary task. In the end, ten came back to be used as an additional data 

source for this research.  

The diary tool required the participants to fill in the activities they were engaged in for 

two weeks, Monday to Sunday, and the categories were divided into three different times of 

the day: morning, afternoon, and evening. While they filled in what they did, they were asked 

to tick whether the engagement was for self-fulfilment or for obligation, or a bit of both (See 

appendix E for a filled-in example). 

3.2.4 Result of two-week diary analysis 

The original intention of the two-week diary was to use this as an additional tool to 

gain more detailed information on participants’ insights into how much, and what kind of 

activities they usually engage in. However, the categories in this table I used for the diary were 
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not so useful for analysis. When sorted using these categories, the data were complicated, and 

the findings were unclear. It seemed most useful to sort the data using just two of the 

categories.  

The two categories from the two-week diary were taken into consideration during the 

analysis are: (1) the extent to which the participants were active in learning, and (2) how this 

information helps to get insights into participants’ learning. While some of the participants had 

a very routinised two weeks in terms of the activities they engaged in, some participants were 

more eclectic. These differences are explored in Chapter 4.  

3.3 Data analysis  

All recordings of individual interviews were transcribed and translated by me since I can 

speak both languages and it is believed that the person who interviewed the participants would 

be best able to re-call the situation while transcribing. While all interviews were transcribed into 

Korean, and read in Korean, I transcribed into English only the data judged to be relevant to the 

questions of this thesis. Thus, the primary analysis of the data was conducted in Korean. I was 

aware of the difficulties associated with translation and I also understood that the meaning of 

the words could change at times when a different cultural and linguistic context was applied. 

Thus, considerable efforts were made in order to achieve the best translation between English 

and Korean language throughout the process of data analysis. Also, very careful word choices 

were made to prevent incidents where different meaning could be generated by the lack of 

accuracy while in the process of translating. There were some words whose meanings do not fit 

perfectly when translated from Korean to English: in such cases, I present the nearest meaning 

of the word with additional explanation. At times I included the Korean word written in Hangul. 

For example, teacher, 선생님, has significantly different meaning in Korean. I have described 

this in Chapter 4.2.  

During the process of data analysis, the ‘Thematic framework’ approach was used. The 

characteristic of this approach is to focus on developing themes from the narrative accounts 

gathered by the researcher, which are guided by the main research objectives and questions 

(Menter et al., 2011). Hence, the commonalities and repetitive contents were identified during 

the transcribing process, which later expanded to the themes to discuss. I based the data analysis 

on the phases of thematic analysis by Braun and Clarke (2006), in which they introduce six steps 

of coding the data (see Appendix F for a coding example). The first phase is familiarising oneself 

with the data, and this is done by transcribing data, reading and re-reading the data, and noting 

down initial ideas. Since I interviewed and transcribed the work, I became familiar with the data 

easily. Also, I have re-read each transcription as a whole and re-visited the data when necessary. 

The second phase is to generate codes of interesting features of the data across the entire data 
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set, collating data relevant to each code. In the case of this study, I noted some key ideas of the 

relevant paragraphs. Similarly, as Braun and Clarke (2006) have also given an example in their 

writing, below is an example of data extract from the data of this study.  

Figure 2 Data extract, with codes applied 

Data extract Coded for 

it’s the language. Because communicating 

through using the language is impossible, I would 

use my hands and feet to communicate. Buying 

stuff is a bit easier because shop keepers pay much 

attention to you to sell their products. However, 

other than that it’s hard. Places like public office? 

Income? I got there often, but I can’t fully express 

what I need. It’s inconvenient so I need an 

interpreter, and that costs.  

1. Language difficulty. 

2. Body language used to communicate.  

3. Using an interpreter costs money. 

4. When the interaction is with someone who 

want something from you (a purchase), the 

speaker makes more of an effort.  

After the second phase, the third phase involves searching for themes by collating 

codes into potential themes, gathering all data relevant to each potential theme. Some of the 

identified common themes among the participants were: feeling too old to learn; learning; 

voluntary work; language barrier; difficulties; financial sensitivity; loneliness; isolation; desire 

to learn; free learning opportunities; happiness; joy of learning; gratefulness; and regret.  

Then, Braun and Clarke (2006) suggest reviewing identified themes by checking if the 

themes work in relation to the entire data set. After cross checking the data, defining and 

naming themes is the next step. The commonalities found from the data of this study were 

abstracted into simpler key ideas, for example, notions of learning, age and learning, barriers 

to learning, and so on. After completing five phases, producing the report is the final step of 

Braun and Clarke. This is the final opportunity to ensure the relevance among the data, the 

research question(s), and literature. It was crucial for me to constantly re-visit the main 

research question and guiding research questions throughout the entire process of data analysis 

and the writing because I was easily side-tracked by compelling information given by the 

participants, which nonetheless fell outside the scope of the research. One of the difficulties 

during the data analysis process was having courage to leave out the themes that do not 

necessarily meet the purpose of this research. The findings and discussion chapters are 

organised accordingly to these key themes.  

3.4 Validity 

Validity was critical in this research, especially because the data are people’s 

perspectives and that requires strong interpretive skills of a researcher. In qualitative research, 

although there is little consensus on the criteria for judging worth or validity, some criteria for 

evaluation are necessary (Corbin & Strauss, 2015). While Silverman (2000, p. 175) contends 
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that validity “is another word for truth”, truth is a problematic word in the postmodern, post-

structural world. I referenced those who focus on understanding and authenticity, viewing 

these elements as the fundamental concepts for evaluating qualitative research (Maxwell, 

2002; Polkinghorne, 2007, for example). I also aligned this research with Charmaz’s (2006, 

pp. 182-183) “Four categories of criteria for evaluating qualitative research: credibility, 

originality, resonance and usefulness”. 

Understanding and authenticity can be judged firstly by the appropriateness of the 

research methods to the nature of the questions being asked. This study aims to raise 

understanding of older Korean migrants’ learning engagement and their migrant life in New 

Zealand through semi-structured interviews. Analysis required an interpretative approach, 

which aimed to bring some understanding to the research questions through presentation of the 

participants’ perspectives in the real setting. The research methods must suit the nature of the 

questions being asked, but fundamentally the methods recognised that research takes place in, 

and is addressed to, the community from which it sprang. And I am an insider in this sense.  

Authenticity and credibility can be judged by the clarity of the presentation of the data 

itself and the links between the data and the interpretation. Also, the study aims to meet 

Charmaz’s (2006) criteria of originality in that there are no other studies of New Zealand 

resident elderly Korean experiences of ageing and lifelong learning.  

The study aimed to meet the criteria of usefulness in that it aimed to provide some 

meaningful explanations of older Korean migrants’ views and make unheard voices heard in 

public. Also, it is hoped that this research will add some rich data in understanding the 

perspectives of minority ethnic groups in New Zealand as well as informing policy and 

planning for ageing migrant groups in New Zealand. If the findings resonate with the reader, 

through the richness and clarify of the participants’ values, then another of Charmaz’s 

evaluative criteria has been met.  

In the absence of widely agreed criteria, I argue that understanding and authenticity are 

fundamental concepts for evaluating this piece of qualitative research. Understanding and 

authenticity are attained through the appropriateness of the research methods to the nature of 

the questions being asked, and the clarity of the presentation of the data itself and the links 

between the data and the interpretation.  

3.5 Consideration of ethical issues 

Extreme care needs to be considered when the objects of inquiry in interviewing deal 

with human beings (Fontana & Frey, 2000). This section will discuss the ethical issues that this 

study had to take into consideration to ensure the safety of the contributing participants, and 
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approval was obtained by the University of Auckland Human Participants Ethics Committee.  

Participants’ confidentiality was assured, and they will be protected from any aspects of harm. 

Also, an explanation on how the participants’ consent was gained, their right to withdrawal from 

the study, and some cultural and social aspects are considered.  

3.5.1 Confidentiality  

Confidentiality was assured to all older Korean migrants who participated for this study. 

All transcripts, notes and recordings were never exposed to anyone apart from myself and my 

supervisors. Names, addresses and other identifying information are kept in a secure place. The 

names of the participants were changed in all research data to provide confidentiality by asking 

each participant to choose their pseudonym when the data needed to be presented. In this way, 

the participants will be able to recognise their own identification if the data is published but will 

be confidential to others since the Korean community in New Zealand is relatively small. The 

participants were given a choice whether they wanted to read the transcribed (in Korean 

language) interviews after transcribing work was done, but all of them declined to do so.  

3.5.2 Protection from harm 

Any type of harm was avoided during this study including both physical and emotional. 

Since this research deals with the participants’ experiences and their truthful thoughts towards 

the topic, it required them to share some of the personal sides of their lives. There were some 

questions that could have brought up issues that the participants may have felt unhappy to speak 

about: in this case, they were given the rights to refuse answering and I respected their decision 

to pass on some of the questions that were asked during the interview. Also, the contact details 

of the Auckland Regional Migrant Services (ARMS) were provided for the participants on the 

Participant’s Information Sheet.  

3.6 Informed consent 

Consent was obtained from all participants in writing, a consent form for their records, 

as well as the consent form that the researcher will keep securely for six years.  

Each participant received a letter outlining the nature of this research. It was important 

for all participants to have rights to explicitly understand the purpose of this research, what it is 

for and how it will be used. Since the participants’ English language abilities were not fluent 

enough to understand such documents in English, I provided them with the translated version. 

Thus, the Participant Information Sheet and consent forms were given out in Korean (See 

Appendix D).  
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3.7 Right to withdraw 

All participants had the right to withdraw from this research before they approved their 

transcription. If they decided to stop being part of the research, they could stop at any time 

without needing to provide a reason. Since none of the participants wanted to review their 

interview transcripts, I gave them two weeks from their interview date if they wanted to 

withdraw, after which time withdrawal was not possible. The audio recording files and 

transcripts are securely stored in a locked cabinet and password protected computer. After six 

years, the data will be completely destroyed. 

3.8 Cultural and social considerations 

Considering the context of this research, there were mainly two aspects of Korean culture 

to take into consideration. They were the form of language and politeness. In Korean culture, 

there are different forms of language to use depending on whom you are talking to. For example, 

the language one uses to address someone who is younger than oneself would be totally different 

from the language form used with someone older. This protocol is not only based on age 

differentiation but also applies to the status of the person being addressed, such as a professor, 

a boss at work, people whom one has just met, and elderly people, to name a few. Since the 

participants engaged in this study were elderly Koreans who are aged between their 60s to late 

80s, and considering that I hardly knew them in person, the language form I used towards them 

was very polite, and also I showed the respect of a younger person towards elders at the same 

time.  

3.9 Summary  

This study was designed to collect qualitative data aligned with interpretivist approach. 

Thirteen participants were involved in this study that took place in Auckland, New Zealand 

aged between 65 to 86. Their migrant living circumstances varied among the individuals, 

which allowed the data to explore the dynamic insights of mixed gender and age. One semi-

structured interview was conducted with all participants, and ten participants took home with a 

two-week diary to fill out, which only seven came back. I filled out the diary on behalf of the 

other three participants based on their words. In the chapter that follows will present the 

findings identified through the data analysis. 
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4. Findings 

 

4.1 Introduction 

In this chapter, the participants’ notions of learning and their definitions of learning are 

presented. The participants’ notions of learning are illustrated with interview quotes and are 

grouped around their common ideas about learning and migrant life. Then the types of 

learning activities shared by the participants are introduced. The categories of learning 

participation are divided into two categories based on whether: (1) the participants engaged in 

the learning activity due to need or; (2) from their choice. Barriers to learning are also 

presented, the different factors that affected or hindered their capacity to learn. 

Based on the challenges discussed by the older Koreans, the language barrier made a 

significant appearance across all the different themes because almost every hardship that was 

shared by the participants was much intertwined with the language difficulties. However, 

despite the prior experience of learning engagement, whether it was successful or not so 

successful, all participants constantly involved themselves in different types of learning. 

Learning did not only invite the participants to have a more meaningful and developmental 

later-life but engaging in various learning activities also reduced older Korean participants’ 

loneliness and encouraged active ageing.   

4.2 Korean participants’ notions of learning 

Initially, the participants held such a firm idea on what counts as learning and what 

does not. Since they were educated in Korea at a particular generation “teacher” is a very 

powerful title. 선생님 (seonsaengnim) means ‘teacher’ in Korean. 님 is a respectful way of 

referring to someone, and thus, putting 님 at the end of the word 선생, it is shown that teacher 

is a very honorific title for Koreans. Due to the typical hierarchical culture of Korea, there was 

a tendency for the participants to only acknowledge formal learning as actual learning, where 

an expert (teacher) need to be present to deliver knowledge and this is considered to be proper 

learning. Also, participants somewhat held a notion that there needs to be an attainment of a 

document such as a certificate or a degree to be accounted as proper learning. Again, such 

ideas seemed to recede from the participants’ thinking and be replaced with a new notion and 

attitude of learning as they considered learning in a broader context while talking to me during 

the interview. 

This section introduces participants’ thoughts towards what learning is to them and 

how they define learning. After interviewing thirteen participants, it was observed that what 

they shared based on their own learning experience and how they think about learning and 
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how it should be, was rather different. 10 out of the 13 participants showed disappointment 

towards the early failure in their past learning. As the participants described their engagement 

with learning activities, I could see that they were expanding their initial traditional notions of 

what “learning” means and they were becoming more positive.  

4.2.1 The Participants and Foley’s (2004) categories of adult learning 

Many different types of learning activities were observable as the 13 participants 

shared during the semi-structured interviews. The participants talked about various styles of 

activities they were involved with, pre and post their arrival in New Zealand. Contents in the 

table below show all the learning activities mentioned by the participants. Foley’s (2004) four 

categories (Formal education, Non-formal education, Informal learning, and Incidental 

learning), are the types of learning classification that are used universally in the field of adult 

learning (See Foley’s categories of adult learning in Chapter Two). The four categories were 

applied to arrange and distinguish the activities of the participants. Hence, participants’ 

different activities, including the learning activities, were divided based on the four categories 

of Foley’s during the data analysis. In order to understand the data more efficiently, the 

information is also presented in two separate categories of whether the activities were 

performed because of the participants’ needs or their topic of interest and curiosity. The 

activities were divided into two particular categories because those are the two main identified 

reasons for learning involvement for the participants. 

Table 3 Participants’ learning involvement after migration 

 Learning for needs Optional activities: 

Out of Interest/Curiosity 

Formal 

Education 

Agriculture course  

Non-formal 

Education 

-Growing lilies   

-Learning English at a 

polytech  

-Singing class  

-Free English class (certificate 

at completion)  

-Driving  

-Self research on Chinese 

medicine (Non-formal and Informal) 
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Informal / 

Intentional Learning 

-Chinese history  

-Han Sol Cultural Centre: 

5000 Korean literature to read  

-Watching various videos 

within their interests  

-Bible Study  

-Table Tennis lesson  

-The game of go through 

watching online videos  

-Messiah Choir   

-Self research on Chinese 

medicine (Non-formal and Informal) 

-Table tennis, twice a week   

-Guitar learning (to 

play the songs of the 

participant’s favourite artist)   

-Learning Saxophone  

-Golf  

-Chinese language  

-Korean traditional 

drum  

-Korean traditional 

dance  

-Tap dance  

-Classic dance class, 

lawn bowling, billiards etc at 

Royal New Zealand Returned 

Service Association  

-University of third 

age at church  

-Japanese language: to 

be able to understand some 

fashion catalogues written in 

Japanese  

-Japanese language: at 

a community centre  

-Book club  

-Chinese Calligraphy 

Incidental 

Learning 

 -Visiting the local 

Gardens, other cities   

-Visiting different 

types of exhibitions   

-Korean television 

programme that handles 

different health, social, life-

related issues 

As shown in the above table, the participants’ learning activities were mostly either 

informal learning or incidental learning. Considering the age group, this can be a natural 

phenomenon its desire to learn coming from what the participants are interested in, and for 
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their practical needs. Taking a course on New Zealand agriculture was the only activity that 

fell into the formal education category among the participants. When Chris (72) first arrived in 

New Zealand, he was 49 years old. At the time, his thoughts were filled with the desire to 

finally be able to cultivate a fruit orchard, as this has been a long-time dream. Chris already 

had his doctorate in agriculture back in Korea and always loved being around trees and 

flowers. Thus, he was anticipating making his passion into a reality; however, due to some 

personal circumstances, it did not happen. While he was suffering from disappointment, he 

came across a farmer who exports some New Zealand grown lilies, and this was the turning 

point for him. After looking over how New Zealand lilies are grown, Chris decided to take a 

proper course in agriculture in this country since he believed it would be different from Korea, 

and he said “Getting out there to experience farming, putting my hands into the soil was the 

best part of this course.” As he expected, he gained some new knowledge on agriculture based 

on the New Zealand setting, and he said he enjoyed every moment of learning.  

After Chris completed the course, he jumped into the business of exporting New 

Zealand grown lilies with the help of the person who contributed to making Chris wanting to 

take the proper course. Chris borrowed a partial portion of the lily farm and started his own 

business. Consequently, Chris’ participation in learning New Zealand agriculture was for a 

vocational reason. In Chris’ case, learning occurred not just from his longing and desire, but it 

was his willingness and passion, wanting to expand his knowledge of what he used to do. 

Ironically, when the participants were initially asked to share some of the learning 

experience after arrival, they showed some tendency of denial towards their learning 

participation. For instance, some started off by saying they had not much time to engage in 

learning, there were not many learning options open for them and so on. However, most of the 

participants defined learning as a very hopeful and positive activity. The following are the 

participants’ responses on how they would define the meaning of learning to them.   

4.2.2 Learning is a joy 

The participants said learning is joyful in many different ways. Not only the practical 

learning but they also described learning as a joy in a sense where they learn to love, forgive, 

and climb higher, learn more to see a wider view of the world. Participants shared a variety 

meaning of joy that comes from learning. Kathy described learning as “Learning is a joy, it is 

another way of enjoying life. Through learning you learn to love, forgive and to understand 

others.” 
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Learning. It is a way of living a life. From birth to death we learn. Although you are 

the interviewer, I am sure you are learning a lot from me right now, right here. We 

learn from each other, that’s a joy. (Chris) 

There is no greater joy than the joy that comes from learning. Joy of getting new 

knowledge. Just like children, they would not know that one plus one becomes two if 

it’s not learned. There is a great joy in learning something which you hadn’t known. 

(Umi) 

Chris, Kathy and Umi referred learning as a ‘joy’, which is 기쁨 (gippeum) in Korean. 

Especially Chris and Umi, they used the term joy repeatedly. Chris saw the concept of learning 

as a life-long phenomenon of a human nature, while Kathy saw it as more than learning 

knowledge but gaining wisdom for living a life. Umi acknowledged the joy of getting to know 

the unknowns through learning knowledge. Chris truly believed that learning is an essential 

tool of living. When Chris talked about how he discovered a library where they issue out 

hundreds of books (in Korean) on different genres including other countries’ history and 

culture, he referred to this as one of the happiest times of his migrant life after arrival. Chris 

has made a very insightful comment on what learning can be, which goes beyond the Korean 

notion of learning. While many participants referred to learning as classroom-oriented with 

teacher presence, Chris portrays learning as an idea of reciprocity. Chris constructed, his 

whole notion of how to live in a different society. He took learning seriously, and he knew he 

could do it because he had done it before. Umi was also well qualified, but as a woman she 

may not have had quite the same chance as Chris. However, both Chris and Umi’s reality is 

constructed from their past and current experiences. In this way the participants talk about 

actively construct their current realities. In respect to Umi’s comment on learning it is 

interesting because she is one of the participants who regarded age being restrictive but, in this 

quote, she says we can be like young children. Thus, the two ideas about age and learning 

seem to co-exist.  

Peter, Yvonne, Charlie, and Paul expressed some emotional responses in regarding to 

the notion of what learning means to them. They referred to learning as a tool in bringing up 

self-esteem, self-development, and self-satisfaction. Peter said, “Learning gives me a wider 

view of the world. Just like you see more as you climb higher. Learning raises up my self-

esteem.” Yvonne referred to learning as a tonic in her life and the only way that makes her 

brain active. Charlie gained a sense of accomplishment through learning, and Paul referred 

learning to self-development, “Most of the times, I learn things purely from the curiosity. 

Learning is a self-development.” Their words to describe the learning concept included 

성취감 seongchwigam (self-accomplishment), 자존감 jajongam (self-esteem), and 활력소 
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hwallyeogso (tonic), which are highly associated with learning for self-fulfilment. The word 

활력소 can be interpreted to the source of positive energy in one’s life. It is often quite easy 

for migrants to lose so much self-confidence due to lack of social connection and ability in 

language after their arrival in the host country. It is almost a natural phenomenon for migrants 

to suffer from many different kinds of hardships that come from culture shock and the process 

of adjusting to the new environment. Thus, the above five participants who uses learning in 

overcoming the challenges they experience as migrants demonstrate in very healthy minds.  

4.2.3 Pleasure of voluntary work  

A significant activity that the participants were involved with was voluntary work. 

Eight out of nine female participants and one out of four male participants were involved in 

voluntary work at least once after they arrived in the host country. A commonality among the 

participants who were ,and still are ,involved in voluntary work is that they all feel very proud 

as well as satisfied with the fact that they are practically helping others. The types of voluntary 

work that the participants are involved with include church work, picking up rubbish at local 

parks, helping people at rest homes, helping people with disability, and there are many more if 

one-off tasks are accounted. Such voluntary work was mostly for self-fulfilment. However, 

many of the participants acknowledged that they receive so much from New Zealand as 

elderly migrants and that the meaning of volunteering for them is reciprocity, giving back to 

the country even it is only a small contribution.  

I am very thankful for what I get from the government, and this may not have been 

possible at all if I still lived in Korea. I feel I am doing so little compared to what I’ve 

received so far. (Yvonne) 

Participants were experiencing so much learning by volunteering. For example, as it 

was mentioned earlier, learning to say some frequently used English phrases while serving tea 

and coffee at a rest home left Kathy with confidence at least when she needs to say those 

phrases. Some participants learned the culture, food, and the ways of doing things in New 

Zealand by interacting with the local New Zealanders at the community centres. One of the 

most common experiences of voluntary involvement mentioned by the participants during the 

interviews was visiting the local parks to pick up rubbish, which they named ‘the Korean 

Garden’. One interesting aspect of this voluntary work was that there was a fee to join this 

group. There is a monthly fee of ten dollars, and the money is used to have lunch and coffee 

when they meet up. It was very interesting that the members who belong to this voluntary 

work needed to pay the fee to be able to be involved. The intention of the monthly fee is for a 

good gathering up with lessening of the pressure for all, money-wise. 
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All in all, they seemed to be gaining some useful information on many different topics 

by socialising with other Korean elders while cleaning up the park. Again, as has already been 

mentioned word-of-mouth is an influential tool among the migrants in terms of gaining 

information. It was not shown so much among the male participants, but among the female 

participants, word-of-mouth was the primary source of getting information. After interviewing 

all participants, one other reason for getting involved in voluntary work for female participants 

was the snow-balling phenomenon where one joins a particular voluntary work and invites 

another one into the group. Attending to volunteering for the Korean Garden was the best 

example of such a phenomenon. During the interviews, those who were part of this voluntary 

work often said, ‘because A does it too’ or ‘B invited me in’, wherein I could get a strong 

sense that one of the reasons of this voluntary work was not to lose connection with other 

close Koreans.  

Of course, they felt a sense of self-fulfilment and expressed joyfulness at the fact that 

they are helping even a little the community and environment. There are some participants 

who share their knowledge and skills as part of their voluntary work. For example, Umi, who 

worked as a pharmacist for 35 years back in Korea felt quite empty after coming to New 

Zealand. Because she worked for such a long time, she thought her daily life was unfilled 

since she was not working at all after she migrated to New Zealand. However, she had a 

chance to get involved with giving knitting lessons at the church where she attended ever since 

her arrival, and now she has been volunteering to teach the skills she has for a decade. She 

shares her knitting skills with both young and aged people who are enrolled for her class, and 

Umi said she feels joyful connecting with different aged people within the same shared 

interest. 

After doing this voluntary work for ten years now, I must admit that I feel a little tired. 

My physical health is weaker than when I first started. But. I continue volunteering 

because it feels nice when I see others having fun knitting. (Umi) 

Umi said she feels a sense of pride because she teaches people how to knit in a very 

proper way. People whom she teaches a knit complete piece of clothing or accessories such as 

hats, gloves, and scarves and many more repeatedly. However, Umi’s work does not only end 

with her sharing what she has to others, but she saw this voluntary participation as a tool in 

sustaining her learning at the same time. There is a strong belief in Umi that if she did not 

contribute to teaching knitting, she might have forgotten the skills already. Through 

participating in knitting classes, she held a lot of responsibility because she wanted people to 

learn knitting properly and enable them to see that they are developing knitting skills as well 

as being able to see that they are improving after each lesson. Also, according to the words she 
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said during the interview, there is a trend in knitting as well since it is also a fashion. 

Therefore, Umi had to keep up with the changing trends of the knitting industry so that people 

who come to her class do not end up knitting in an outdated way. And thus, Umi had to 

maintain her connection to the newly introduced way of knitting through regularly watching 

online videos, reading online articles to keep up with the trend.  

I ended up learning as well. At the time when I started volunteering, I wasn’t thinking 

that this was a big deal. You know..just sharing a little bit of what I already have. But 

as I teach more and more, I questioned if I was giving people the right information [on 

knitting] and that’s where I first started to look up. Although I was the one who was 

delivering the lesson..honestly speaking, I learned so much things that I would not 

have known if I didn’t start volunteering for this class. (Umi) 

Also, sometimes it is the people who come to Umi’s class who know the new trend and 

newly developed skills around knitting. She believes that this is a natural phenomenon because 

they come to learn from their curiosity and self-decision to learn because they are interested in 

learning this activity, thus, they would always keep an eye on the subject area. “I must say I 

learn a lot back from them as well, sometimes I feel like they do more research than I do!”, 

said Umi. 

Furthermore, Umi claimed that it is not only about knitting, but people learn so many 

different aspects of life in New Zealand through interacting with each other. Especially for 

elderly Koreans, Umi’s class is another mean of exchanging information for some migrants.  

It’s so funny. There is a group of elder females always sitting together at this one fixed 

table. They are so talkative. It seems like they are sharing a lot of things between them. 

Once I overheard their conversation about how to get a cheaper dental service or 

something. Their knitting progress is not behind though, I think they come to talk and 

it looks like their knitting class actually begins when I go back home again [laughs]. 

(Umi) 

In addition to the phenomenon of Umi’s class that is held at a local Korean church is 

the tool for, particularly older Korean migrants, gathering information. As it was mentioned in 

the literature review chapter based in the United States context, churches are very influential in 

the Korean migrant communities since they provide numerous services for older Korean 

migrants. This is evident because there are approximately over a hundred Korean churches 

that are registered in New Zealand, including the unofficial ones that are functioning in the 

city where the participants are resident. One of the primary reasons for the participants 

attending church is because the learning is accessible. It is mostly because churches do not 
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restrict the participants in getting involved in learning activities, while there is a tendency 

elsewhere they cannot be included to learning due to their age, language and financial 

restriction. Unlike other learning venues where they ask for some requirements from the 

learners, for churches, once the participants become aware of the services provided there, they 

could easily access into learning with no particular requirements.  

Another example of participating in sharing the skill to other volunteers would be 

activities such as teaching how to bake muffins, sharing their own recipes of complicated 

Korean dishes, or sharing knowledge on what they know a lot of regularly. This may not be as 

official as other voluntary work introduced above, such as helping others in the community. 

However, I strongly see this as a kind of voluntary work in the sense that the participants still 

need to spare some reasonable time and effort to share what they have. One of the other 

examples mentioned during the interview was taking care of the vegetable garden, in 

particular, some Korean vegetables. Growing some vegetables that are popular among Korean 

people such as, sesame leaves, Korean cabbage, water parsley, and mugwort require a 

different method of growing based on the climate and context. It is often the older generation 

Koreans who are familiar with growing them, with experience in vegetable gardening. Thus, 

many older Koreans were volunteering to share such knowledge that cannot be learned from 

books.  

Peter is the only male participant who explicitly connected his voluntary activities to 

learning. He has entirely stopped going to English classes after one single incident that caused 

him to discontinue learning the language and planted him a thought that it is challenging to 

improve or maintain what he learns without having a place to practice. Ever since then, he did 

not necessarily put intentional effort towards learning English. However, while Peter was 

helping with picking up newly arriving migrants coming from Korea to New Zealand, he 

became quite acquainted with the grandfather of one family, who appeared to be the same age 

as Peter. After some conversation, while Peter was driving them from the airport to their new 

home, the man said that he wants to meet up with Peter again. They later became quite close, 

meeting for coffee from time to time, and since the man had only a little English, Peter 

voluntarily helped the man with some useful everyday English phrases. Peter was very excited 

about this, and he took out his old English books, which he had abandoned for many years 

after stopping learning. When he opened the books and found his notes and scribbles inside 

the book, he said he was emotional. When I asked him why he took out the books from the 

shelf, he said: 

Can I help someone with English when I haven’t studied for it for so many years? No. 

I wanted to make sure that I am responsible of what I teach him. In fact, I ended up 
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studying really hard because I forgot a lot what I learned..age, you know. I think I 

enjoyed re-going through what I learned when I first came here more than I did back 

then. I feel like it was more efficiently learned than back then too. Hmm..perhaps 

because I had a place to use them!. (Peter) 

Belle also shared a similar incident of teaching someone on a skill that she did not 

expect to teach anyone. 

애기엄마 (애기 means ‘baby’ 엄마 means ‘mother’, this title is used by Koreans 

when referring to relatively younger mothers than the speaker) rang me one day and 

asked if she could come over to ask me some questions on growing sesame. I never 

thought that there would be a day where I will teach such things I learned long time 

ago to serve the fishermen. Knowledge circulates. (Belle) 

Belle concluded her words on voluntary work saying that initially her intention of 

participating was to help those people who are in need. However, she acknowledged that she 

learned so much through helping them. For example, through her voluntary work at hospitals 

as an interpreter, she said she learns life wisdom.  

When I first started volunteering, I thought I am offering help to others who are 

in need. Which now I think about it, I may have been a little arrogant. I think life is full 

of learning incidents, and there would be no one who learns back nothing. We all learn 

from each other, I realised that strongly as I live. (Belle) 

4.2.4 Meaningfulness and usefulness of learning in later-life 

Since the study particularly looks at later-life learning and having had older Korean 

migrants as the main focus group, they shared what it means to learn in a later-life age. The 

paragraphs below address the participants’ thoughts towards learning engagement in terms of 

‘age’, and this is further explored in Chapter 5. Learning and praise lifts them out of their 

troubles as Kim explains.  

Even at this age, I become a little child when I get praised. My dance teacher once 

commented on how I do my hair so neatly for dancing. I felt really good for few days. 

Learning lets me forget my age. (Kim) 

Kim said when teachers engage with teaching young children, one of the most widely 

used strategies of teaching is the praising strategy to enhance children’s learning. Kim 

demonstrated that even for elders, getting praise could raise up the learning motivation as well. 

Also, through what Kim has said, being a learner could be all the same despite the age. Along 

with Kim, Janet and Olivia also expressed their notion of learning in relation to age, well-
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being, and life quality. Janet said “What would I do at this age, I just hope there could be a 

little change that may make my daily lives a bit better,” and Olivia emphasised the importance 

of getting active, “Why stay home doing the repeated things everyday? Staying home is very 

hopeless. But when I learn I can develop myself.” Olivia and Janet saw learning, somewhat, as 

part of making their daily lives more meaningful. As people get older, the time of staying 

home may increase due to many different reasons including lack of mobility. However, 

learning does not have to take place only outside or in a classroom with the teacher presence. 

It was evident that anything that is learning helps the participants to enhance their life quality.  

Unlike some of the other participants who said age restricts them from learning, Belle 

shared a contradictory idea of the role of age in learning, “I’ve lived a life always caring for 

someone else. Always doing things for others’ sake. Now I wish to spend the rest of my life 

learning things which are for me, which I can have fun.” She held a thought that age brings 

freedom for her. This may probably be because Belle is comparatively younger than the other 

participants. She was married at a relatively young age and moved to New Zealand during one 

of the earliest phases of Korean migration. She did not have much time for herself but was 

busy adapting to the new environment, culture, and life. After she had children, she was busy 

raising them, and when her children were all grown up and left her nest, her husband got weak 

and sick, so she had to take care of him, especially as he could not walk without Belle’s help. 

She did so much voluntary work and played a crucial role in developing the Korean migrant 

society, in particular, she contributed herself a lot in the development of making a better life 

quality for the senior Koreans. Also, in the earlier days of her migration, she volunteered 

herself so much for those who were in needs (I may not go into detail of this, in case of others 

being able to identify who Belle is). However, although she did all the work purely out of her 

intrinsic motivation, she now wants to spend all her time on what she had desired. One of them 

was to learn the saxophone. Kelly showed positivity on learning as well, “Exploring is the 

happiest learning, at least in my daily lives that might have turned boring. When I achieve 

learning by myself, I feel very satisfied.” 

Meanwhile, Sally who is the oldest participant, described learning a bit differently 

from other participants. Sally said “Learning is sad for me. I want to learn a lot of things, but 

my mobility cannot follow my passion.” When Sally used the word ‘sad’, but she did not use 

‘슬프다’, which is the generally used to describe that one feels sad. Instead, Sally used 

‘서글프다’, and this has a different feel that cannot deliver its full feel of the word in English 

but contains somewhat sorrowful and bitter atmosphere of sadness. It definitely carries deeper 

emotions than just ‘sad’. Her mind and heart are still very young, and she wants to engage in 

different activities and learning if her mobility allows her. However, it is really hard, and she 
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said she is already too tired even only with playing table tennis twice a week. Sally mentioned 

a few times during the interview, that she feels she is still useful when others ask about 

replacing or fixing table tennis rackets to her because she knows the best. When I asked her if 

there is anything she wishes to learn if she can, her answer was rather very cognitive-related. 

She said she is working hard on learning to give more love and forgive those who offend her 

feelings. She related such cognitive development to her age a lot, and she said as you get 

older, you need to self-reflect a lot to see if you are a good person or not.  

It would be impossible to generalise the notion of learning due to the different 

personalities and environmental background of each participant. However, taking Belle and 

Sally into consideration, it is interesting to see how the age difference between the two 

participants (one of the youngest and oldest) shows the distinguishing mindset of learning. Not 

only in terms of defining what learning means to them but entirely different kind of learning 

areas. For example, Belle’s desire of wanting to spend all of her time for herself rather than for 

someone else demonstrates that she is almost opening another new era of her life. On the other 

hand, Sally focuses her life on more of cognitive development, to live the time she has left as a 

good person. She is putting most of her thoughts and effort considering how to live right.  

Kelly offered a similar view, after she has been living a busy life as a mother and a 

wife. Now that her children are all grown up and her husband is retired and enjoys his life with 

his friends and hobbies, she spends most of her time doing what she enjoys doing. When she 

was asked if there is any learning that she is currently involved with, she talked about her 

journey to different places every day. Kelly said she loves exploring new things, but she was 

not able to do so after she came to New Zealand. She had no free time to do that, and also the 

first few years of her migration was fully occupied trying to adjust and adapt to the new 

culture and life. However, Kelly now explores not only around the city that she is living in, but 

she takes the bus and train to further places. She is always up to date with exhibitions and 

events in New Zealand to she can travel there. She referred all this to learning. She only 

travels on her own because she feels like she cannot fully explore nor enjoy where she visits if 

someone accompanies her. Kelly’s exploration interest is growing bigger as she ages, now that 

she has finished her duty as a mother she feels like she has more freedom, which shows some 

similarity to Belle in some ways.  

I am quite a learner (laughs). I feel so excited when I put my feet into my sneakers in 

the morning when leaving home for another new exploration. I love not only visiting 

set up exhibitions or events, but I also enjoy visiting the art of nature, what nature has 

given us. I learn a lot through this. Even the journey to the place is learning for me. I 

need to arrange everything in English, and this gives me the chance to communicate in 
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English, which is a good practice for me. I also learn to use ticket machines, online 

bookings, and I do all small bits. Then, I feel very proud of myself. The fact that I did 

everything on my own. (Kelly) 

Kelly recognised the joy she received in going out and exploring, however, it was 

identifiable during the interviews that almost all of the participants did not account non-

classroom or no teacher presence as proper learning. The notion of a teacher that is 

‘Seonsaengnim’ in the Korean language that was introduced earlier in this chapter, can be 

quite different between in New Zealand and Korea, which will further be discussed in the next 

chapter. Due to such high value of a teacher in the Korean culture, many of the participants did 

not recognise that they are actually involved into learning if the learning environment did not 

include an expert teacher.  

Because some emphasis was made during the interview that not only the classroom-

based learning is counted as proper learning but joining a social club could be seen as learning 

too, participants started to realise that learning does not always have to occur in a formal 

setting. However, when some of the participants still struggled to understand the idea that 

learning does not only have to be formalised, I gave them an example to help them understand. 

For example, to come up with a better way to open a stiff lid of a jar could be seen as learning 

as well. By the end of the interview, all the participants had broadened their view of learning, 

that learning could be informal and incidental, and this was evident because they started to 

mention non-classroom setting learning as part of their learning experience. However, in 

Sally’s case, it was a little bit different. When Sally was asked to share if there is anything that 

she learned after moving to New Zealand, she said there was nothing. In order to draw out 

some learning experience of hers, I asked many questions naming learning venues that were 

often mentioned by the other participants during the interview. 

Although Sally showed a high tendency of denial towards her learning experience, 

when I asked her to share what kind of learning she has/is involved with she was engaged with 

most of the learning activities mentioned by other participants. Sally’s response was “I didn’t 

learn anything. No learning, I did. I only did sport-related activities, but no learning here” to 

my question asking whether she got involved with much learning after you came to New 

Zealand, and my exclamation on her variety of learning experiences she shared with me. 

Sally’s notion of learning cannot be interpreted as ‘only recognises classroom setting 

learning as a proper learning’ because she attended many learning environment where teachers 

were present as well. Thus, the only way to interpret Sally’s attitude towards learning was the 

tendency of trying to be humble. For example, in the Korean culture, especially in previous 

generations, people were taught to defer when being praised on their high level of knowledge 
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or education background. There is a 속담 (proverb) in Korea saying ‘As rice ripe, it bends its 

head’ (벼는 익을수록, 고개를 숙인다), which holds the meaning of as one gets higher in 

knowledge or social status, she/he becomes more humble. Followed by such Korean cultural 

behaviour, Sally may have reacted the way she did in terms of learning at the interview.  

Some participants believe that true joy in learning is in self-fulfilment while some 

participants think learning at a later-life is not as useful as it is for younger people. As 

introduced in the previous section, ‘Participants’ notions of learning’ section, most of the 

participants of this study took a positive stance on learning despite their age. However, some 

participants also claimed that there are some incidents where they doubted the usefulness of 

what they were learning that was entirely due to their physical age.  

Sally, who is the oldest participant, showed a very strong suspicion towards learning. 

When she first came to New Zealand in 2009, she said she was one of the oldest among other 

senior Korean ladies. Although Sally does not believe learning to be much use, especially at a 

later-life, she also participated in a few different learning classes offered from a Korean 

church. She was involved in knitting class but only for a week because she had difficulty with 

her visions and mobility since it required a prolonged seated activity. She also attended a bit of 

dance class, which she did not go after her first trial. “I was so stiff. What can I do about it? I 

tried. Really tried. But it was something out of my control. It was hilarious, I moved stiffer 

than a log”, Sally said. 

Sally does believe learning is always good, and people should learn as much as they 

can, but she claims that every learning has its right timing. She explained what she claims with 

some explicit examples, relating learning to age. She believes that every stage in life holds a 

different capacity for learning, which is the nature of living. She divided this into several 

different periods. 

Babies learn to crawl, stand, walk, and then to run. When you enter kindergarten, you 

learn and prepare for school. There [at school] you learn maths and Korean..or English 

and so on. Then you learn about your special area [major, upper secondary school]. 

When you become adults, you learn to live [way of living] and all the skill-related 

things. That is how we are. When I learned things before it stayed in my..you 

know...[brain] but my… can’t take in what is being taught. I forget. You learn the 

skills when you are younger. But..when you reach my age, no skills anymore. It’s 

different [types of learning] now. At my age, you need to think about how this life that 

is given to me can be completed more happily and positively. That is important for me 
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right now, no learning. Hmm..this could count as learning actually, for those who are 

around my age [laughs]. (Sally) 

Based on what Sally shared, in particular is that she is learning to complete her life, 

which is significant new learning. Perhaps, she is learning what would be most important at 

her stage of life, preparing for death. It may not be the kind of learning that we expected to 

hear about, but this could be very critical. For example, thinking about death for older people 

requires a lot of thinking. Their future, how they could come to terms with dying, different 

priorities, and to pass things on to other people is tremendous learning, in fact, this could be 

the most difficult learning in the whole of life. Although Sally has not used the word ‘death’ 

directly, she clearly indicates that this is what matters the most at her age, making peace with 

the notion of death. Sally also said that one of the reasons why she thinks learning is not so 

useful at her age is because what she learns does not remain but is forgotten very easily. “I 

can’t take in anything, I will forget anyways”, Sally said.  

Similarly, when Olivia was asked ‘is there anything you wish to learn, anything you 

have always wanted to learn but had no chance?’, her response was similar to Sally’s 

regarding the limitation of age: “Nah..Not really. Besides I won’t remember what I learn, I am 

old to learn.” 

Peter’s case is a little different from Sally and Olivia. Peter did engage in learning 

English through a professional organisation after he came to New Zealand, which involved 

paid classes. While Sally and Olivia tended to refuse to start learning at all, Peter was eager to 

improve his language skills. After he enrolled himself into an English language course, he first 

started at a beginner’s level although he was quite good at English. It was because of listening 

difficulty since he was only familiarised with American pronunciation. After a while, he 

moved up step by step to the advanced level, which took him approximately two and a half 

years to reach. However, Peter realised that he would never be able to become fluent in 

English because what he was learning did not enable him to engage in spontaneous 

conversation. Peter shared this unforgettable encounter on how he has come to realise this, 

which he found so discouraging. 

My wife was picking the weeds out of the vegetable garden, and I was watering the 

front yard. This Kiwi elderly couple was having a walk maybe. The couple smiled at 

us, and the gentleman stopped to talk to me, but I couldn’t understand what he said. I 

said ‘pardon?’ but I still couldn’t..[get it] so I just smiled. I still remember that 

gentleman gave me a forced smile. I was so embarrassed. Perhaps that gentleman has 

said something nice about us gardening together, maybe a compliment. Even now, I 

don’t know what he said. (Peter) 
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Through the above incident, Peter felt very disappointed. He also said all of a sudden 

he felt it might be useless to learn English when his fluency is with reading and writing only. 

His written language skill may have gotten much better as he attended English classes, but he 

realised his practical oral English may have remained the same from when he first arrived in 

New Zealand.. There was a continuous input of the language but not much opportunity to 

practice the output, which he believes to be the reasons for not being able to perform the 

language fluently even after he kept up with learning English for many years after arrival. 

Peter referred to having no place to practice the language and that this was the major obstacle 

for him to continue learning English, “Even you have learned the language after moving to 

New Zealand, it only stays with you when you continue using it, but I had no place to do so.” 

However, Peter did not necessarily live a difficult life in New Zealand because it was 

only the speaking and listening skills that he was not confident with. His writing, reading, and 

comprehending skills were very fluent. Language is what Peter believes to be causing 

difficulty in life in New Zealand for most of the migrants at his age group.  

Paul, who is currently involved with learning Chinese history with another group of 

Korean males, said learning at his age lacks its practical use. More precisely, he believes that 

learning to gain knowledge is useful despite any age, but it may be quite different for when it 

comes to learning a skill. 

Gaining knowledge, putting effort in developing what we know is important and 

worthy. But [learning] skills, I don’t know..what are we going to do with the skill 

related learning? Can we use what we learn? Learning..[in general] it’s nice but when I 

think about the usefulness of it..I am not sure. (Paul) 

Paul once wanted to learn how to use a computer programme (Paul did not say what it 

was) but the reason he did not dive into learning it was first, there was no suitable place to go 

and learn nor was he able to find the right person to go and ask. Then, he realised was he 

desperate enough to spend money to learn it, the answer was ‘no’. However, before the money 

issue came in Paul did put the effort seeking out where he can go to learn, but once he knew he 

had to pay to learn he thought there was no point of learning especially when he might not be 

using the programme much. Paul said " If I was young, I might have learned it even though it 

required me to pay, but I am old and is it still worth to learn?.” In contrast, there is one 

participant who did not question whether what she was learning would be useful or not. 

Despite other people telling her why she learns at such an older age, she did not get swayed at 

all. Yvonne, who truly enjoys attending English classes, said during the interview: 
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Some people, my friends.. ask me why I still learn English when it’s not working [not 

getting better]. They said I am causing trouble to myself by trying to learn the language 

at such an old age. They all think it’s a waste of time. But I think to learn English in 

the English-speaking country is like life-long homework for all of us. I am doing my 

homework, I am not wasting time. I am having fun actually. (Yvonne) 

Like Yvonne, some participants still engaged in learning whatever the usefulness of 

what they learn. Those participants who are still learning expressed deeply the happiness and 

self-satisfaction that comes from learning.  

I feel this is useful for me to learn. I think that’s all it matters. The community, the 

society, or New Zealand might not make any usefulness of this old woman, but I see 

the usefulness of my learning myself. (Kathy) 

4.2.5 Learning for Needs 

The phrase ‘I have always wanted to learn...but...’ was frequently used during the 

interviews from my participants. They often referred to what they learned, currently were 

learning or eventually could not learn, to something that they have always wanted to learn for 

a long time but could not. The reasons varied from self-accusation to environmental or 

circumstantial factors. Some showed a tendency of mentioning their family members as one of 

the reasons of not learning more in the earlier days of their migration.  

A lot of the participants claimed that, when they first moved to settle in this country, 

they had to spend a reasonable amount of years to get familiarised and acculturated to the host 

country. Janet said, “I missed out many opportunities to learn because I had to take care of my 

husband suffering from the disease”, and Kelly also showed regret “I had no free time for 

myself, I had to take care of my children and do house chores.” As it was explained in the 

literature review section, acculturation is a process of getting adjusted to the new environment. 

Many participants of this study talked about their difficult experiences in familiarising 

themselves to the host culture after arrival and that they had no composure for themselves to 

enjoy nor appreciate their migration life. Those who said so were all female participants. 

Many of the female participants, especially those who had a child (or children) to look after 

did not have time to moan about hardships caused by moving to another country. Also, there 

was a tendency where the participants put learning to last in terms of their priority activity. For 

example, they would seek out for some learning activity if they had some time to spare after 

completing all the duties they had for themselves when they first moved to New Zealand. 

Often, they did not end up having any.  
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Out of 13 participants, eight females stated their acculturation period hindered them 

from social involvement. Every day was a challenge for them because they were not 

acquainted with the host culture and environment at the time. Even just visiting a supermarket 

for grocery shopping was quite a stress. Furthermore, it was more stressful when they had to 

go somewhere that required them to interact with others verbally. One participant described 

her daily lives in her earlier stage of migration as ‘living on my nerve’. Again, it was mostly 

due to the language barrier that made the participants lives even more difficult. Also, because 

the participants for this study migrated to New Zealand at a relatively later-life, their home 

culture was strongly embedded in them and that caused difficulty in absorbing the changes 

they are faced to. It is not that children or younger people will adjust to environmental changes 

easier, but it was quite difficult for the participants to acculturate to New Zealand life. The 

biggest reason was because the participants were fully occupied with duties. They all had a 

family to look after, or children to take care of. Especially when it comes to their children’s 

education-related chores, they struggled to consume much cognitive energy because 

everything their children brought home from school was all presented in English. Furthermore, 

participants had to learn a whole new way of living their lives after arrival, mostly because of 

the language barrier and cultural differences. A task that had previously not been complicated 

for them had become a challenge, such as dealing with the bank, post office, city council, 

reading the mail and many more and this is one of the most significant factors, confessed by 

the participants, of not being able to engage in learning activities a bit more even though these 

tasks were learning activities in themselves.  

Ironically, the first years of the migration, where participants struggled to get through 

the new culture and life probably were the times where they were learning the most. 

Encountering everything something new, every day. Such learning can be seen as entirely 

needs-based because they would have been had to learn to survive, to adjust living in New 

Zealand. It is often that we learn the best when we must. Perhaps, they did not recognise that 

they were learning at all but in fact because it was very cognitively demanding, think it is the 

most cognitive demanding, they were learning the most at this very time to function in society.  

Participants held quite a strong notion that survival learning they engaged in after 

arrival is not part of learning. Such types of learning were not accounted as a notion of 

learning at all. They had a tendency of resisting the notion they were active learners. However, 

this would have been because such learning was not learning of choice but rather forced 

learning. Moving to another country, especially at the age of the participants, could be a very 

cognitively demanding experience. As it was already mentioned, having to acculturate in a 

country with different culture and language, require arrivals to learn everything from scratch. 
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There were generally three kinds of response types among the participants after arrival, which 

were: (1) those who were scared to go out and face what is ahead of them, (2) those who were 

brave enough to fight against what culture shock may bring to them, (3) and those who rely for 

everything on her or his spouse. Chris, Peter, and Yvonne are the participants who belong to 

the second category. When Chris first moved to New Zealand, he purposely did not choose the 

major city as a new home because he wanted to live somewhere that can allow more 

opportunities for his children and himself to use English rather than Korean. He said he was 

not afraid of meeting the local people and carry out conversations in English, he was quite 

confident with what he was doing. Chris said, “I encouraged myself thinking, Kiwis are no 

better than me because they can’t speak Korean either. In fact, I might be better than them 

since I speak English even it is not very fluent.” Chris used self-talk to boost his own self-

confidence. 

As was mentioned in the characteristics of the participants section, Peter’s former job 

required him to use English, thus, he said he had no major problem with the language when he 

arrived in New Zealand, and therefore he was not afraid of bumping into a local person. 

Although Yvonne acknowledged the difficulties that come from the language barrier, she 

overcame the challenge with a very positive mind. “If you think about it, there is no need to be 

scared. Wherever you go, how people live is all the same”, Yvonne said.  

In addition, it was also found that participants who actively involved themselves in 

learning expressed less sense of loneliness as an ageing migrant in this host society. Key 

words such as isolation, exclusion, and loneliness are often related with the ageing process in 

literature. And ageing in the host country, as a migrant who is born outside of the place of 

residency could involve a greater volume of loneliness depending on individuals’ 

circumstances. Sally, who is only involved in the table tennis community, expressed more 

depressing thoughts in her ageing migrant life comparatively to Yvonne, who is actively 

engaged in diverse learning activities. Although there is quite an age difference between Sally 

and Yvonne, this was shown among all participants. The most significant difference 

identifiable between those who expressed more loneliness than those who did not express any 

was primarily based on the amount of learning engagement they were involved with. 

Whether the participants had an experience of or were currently experiencing 

loneliness was identifiable through one of the interview questionnaires asking about their 

acculturation process after arrival (see Appendix E). It was asked that if the participants have 

experienced loneliness what caused it, and if not what elements they think helped them. 

Surprisingly, out of the thirteen participants, 11 participants’ responses were related to the 

tendency of getting involved in learning activities. Participants’ responses divided into two 
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main elements that they believed to be helping in feeling less lonely in the host country, and 

they were: (1) amount of interaction with people and; (2) amount of learning involvement. The 

former one would not be applicable for older Korean migrants only but may be crucial for all 

ageing population. It was found that the participants thought getting interactive with other 

people was most important in keeping themselves active in the community. However, it was 

also found that even though not all of the participants spoke confident English they valued 

encountering local people in terms of interaction as well. They meant people in general. “You 

need to be around people. Sometimes it can be a little dangerous if we stay home all day and 

be not active. As people age, they must try to go out intentionally”, Yvonne said. 

Interacting with people is very important for people in our age especially. When I feel 

a little lonely staying at home, and I have no one to meet up with on that day. I just go 

out to a shopping mall even, being surrounded by a lot of people there makes it better. 

(Kathy) 

The latter element refers to the amount of learning the participants were involved with 

that could have prevented them from feeling a sense of loneliness. Although most of the 

participants from this study were quite active learners and joined themselves into at least one 

social group (Korean social groups mostly). Those who were less active showed a greater 

sense of loneliness than those who were more active in learning. For example, Chris and Belle, 

who spent a relatively busy life in New Zealand, did not express any sense of loneliness by 

living here as an ageing migrant. Except, Belle talked about her earlier times of migration to 

not loneliness but to the feeling of being lost. 

I don’t think I was ever lonely. Oh..perhaps when I first moved here maybe. But I 

don’t think I was lonely back then, I was very much lost. It’s a bit different from 

feeling just lonely, I was confused and lost with my life. But if you ask me about now, 

I have no time to feel lonely at all. I had a busy life and finally, I can’t wait to spend 

the rest of my life doing I wanted to learn. Learning is important. I think learning is the 

beginning and end of our life. (Belle) 

If you are engaged with a lot of activities, learning activities precisely. There is no time 

for you to feel lonely. The ageing process however, I think it involves some degree of 

loneliness anyways. But how can we make it less lonely? You need to keep yourself 

busy instead of moaning about loneliness, go out to learn. That’s wise ageing, I think. 

(Chris)  

Frankly speaking, I was quite lonely and depressed when I first came to New Zealand. 

As you may know, Korea is quite busy, especially Seoul it’s hectic. Having arrived in a 
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place that is totally opposite from where I used to live and on top of that, I can’t 

communicate nor express myself to others because of the language issue. It would’ve 

been weird to not to feel lonely. So I kept myself busy with some learning activities I 

could do without going outside because I was scared of going outside. But the funny 

thing is through encouraging myself to involve in learning at home helped me to go out 

to learn more later on. I think I didn’t feel lonely or scared as I started learning 

traditional Korean drum. Learning is powerful. (Kim)  

The older Korean participants of this study were clearly demonstrating a healthy life 

with emphasising the importance of learning in their age group. They have chosen learning as 

a major tool to prevent them from experiencing loneliness that is often related with a long 

migrant life and ageing at the same time. However, the older Korean participants of this study 

also talked about some of the barriers that limit them from learning more from varying 

aspects. 

4.3 The barriers to learning  

This section addresses the barriers mentioned by the participants during the semi-

structured interviews. There were six main reasons why the participants were not able to 

engage in more learning in the past after their arrival in New Zealand. The six reasons 

included issues related to (1) ageing, (2) language barrier, (3) financial barrier, (4) early failure 

disappointment, (5) use of learning, and (6) fulfilling duties of their roles. Also, as it was 

mentioned in the earlier section, the notion of what kind of activities are counted as learning 

for the participants was very strong followed by their home culture, which may have hindered 

them from accepting a more extensive view of learning. Acculturation and age were one of the 

biggest barriers that the participants believed to hinder their learning. Almost all female 

participants talked about how difficult it was for them to become acculturated to the new 

environment, and this took away their composure about going out and spending time for 

themselves.  

Out of the 13 participants, seven experienced early failure in learning that led them to 

become discouraged. The language barrier was certainly the biggest reason that restricted the 

participants not only in learning but also in living as well. Some gender-role related barrier 

was also evident in terms of self-sacrifice of mothers (female participants). Also, three 

participants saw no purpose in learning, and again this relates to the age barrier because they 

tend to think even if they learn now they will not be able to post-use what they have acquired, 

especially at their age. 
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4.3.1 Ageing 

Since the age group of the participants is 65 and over, age and learning are an 

inevitable topic to look at. Also, all 13 participants talked about how their age affects their 

learning experience. When it comes to the aspect of ‘too old to learn’, it does not only relate to 

mental status.  

Regarding the age group of the participants in this study, mobility is an indispensable 

topic to look at as well, but no participant showed difficulty in performing their physical 

mobility. However, they often mentioned thoughts concerning their means of the 

transportation that often restricted their desire to learn. Some participants from this study have 

their driver’s license while some never had one, even back in Korea. Also, some of those who 

used to drive in Korea did not convert their Korean license into New Zealand one, mainly 

because the roadside is the opposite of Korea. As a result, all male participants had access to 

their own vehicle, while most of the female participants used buses or trains as mean of their 

transportation. Eight out of 13 participants have experienced restrictions of their learning 

because they cannot get to some specific areas by public transport. They shared that public 

transport is much developed today, but it was not quite the same during the times when they 

first came to New Zealand, which was around mid-late 1990s to early 2000. There are some 

areas that cannot be reached by bus or train, where one still needs to walk some distance from 

where one gets off. Some participants have said, not only for learning, but they get restricted a 

lot in general from going to other places. For example, Olivia mostly buses as the means of 

transport, and she experiences a lot of inconveniences. According to the New Zealand law, 

citizens who are 65 and over can use public transport for free after 9 a.m. However, for many 

participants it is not only about the cost.  

It’s really nice that the public transport is free of cost for us, but it’s not the matter of 

the money anymore. I consume an extra hour to catch a bus. For me to get somewhere, 

say 10 o’clock, and let’s say the bus is to arrive at 9:25 in the morning I need to leave 

home at least by 9 in case the bus comes earlier or does not come on time. I need to 

leave home to walk to the bus station. I’d rather go early than miss it. (Olivia). 

Kim missed out on baking, where some Koreans would come together once every 

fortnightly to make some muffins and cookies together, which was held at one of the houses of 

the members of the group. Kim lived relatively far away from where many Koreans are 

resident, and she had no means of transport to get there. Kim really wanted to go and join the 

group, but most of the group members used buses as well, and no one could help Kim get to 

the place. “There was no chance for me to get familiar with baking, only cooking Korean food 

is all I can do. I really wanted to join. It was a shame”, Kim said. 
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Despite all reasons talked about for not being able to learn the things they wished to in 

the past, almost all my participants showed regrets in not taking advantage of learning earlier 

days of their migration when they were younger than now. The crucial point is, the 

participants thought they were too old to learn anything when they arrived in New Zealand, 

however, now, looking back, they say that they were young enough to learn back then. 

4.3.2 Socially restrictive language barrier 

This section will look at some difficulties associated with the language barrier, which 

featured strongly as hardship after arrival in the host culture. The language barrier is an 

essential topic to look at since all participants migrated across a critical linguistic and cultural 

border. Thus, one of the initial learning tasks included learning the language. However, 

learning a second language at a later-life age would be extremely difficult in many aspects.  

I moved to New Zealand when I was relatively young, 11 years old, so I could 

sympathise with the distress of the participants to some extent. Just looking at the example of 

my case and people I know, when families migrate to an English-speaking country from 

Korea, children experience less stress associated with the language. At least in part this is 

because children go to school and become surrounded by native speakers, exposed to an 

environment of using English all day long. Although it may vary based on the circumstances 

and difference in individuals, even children may experience the confusion that may lead to 

homesickness in the earlier times after being sent to school. However, it is not questionable 

that I had so much more opportunity with input and output of the language comparatively to 

my parents.  

In the case of the participants of this study, almost all the difficulties mentioned by the 

participants during the interview that are associated with living in New Zealand after their 

migration were intertwined with the language barrier problem. Hardships they experienced 

and are still suffering were caused by a lack of faculty in English, mainly when they had to 

deal with specialised language such as medical terms. As explained in Chapter 2, the language 

barrier is one of the core issues that migrants deal with. In the case of the participants for this 

study, coming from the non-English speaking country but learning to live in a country where 

English is spoken would account as the language barrier. The language barrier is exacerbated 

when the language families are completely different, and the script is different. Many 

participants still struggled to deal with, for example, visiting a doctor, calling the power and 

internet companies, government documents related tasks. The challenge of talk that is not 

face-to-face is one of the most frustrating experiences of communicating for the participants 

since this kind of communication does not allow body language of course.  
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I was calling for doctor’s appointment, but the receptionist spoke really fast. I asked 

her if she could repeat what she had said two more times. But when I still didn’t 

understand what was being said, I couldn’t ask her to repeat for the third time. I felt 

sorry for not being able to understand her, it was too embarrassing. (Kim) 

Participants had claimed they experienced extreme difficulty when they had to sort 

things out through the phone. Mainly because it is purely based on the language skills that 

require concentrative listening and speaking without any facial expressions or body movement 

that may help with delivering the message.  

Nine out of 13 participants shared their stressful experience of visiting a doctor or 

dealing with health-related issues. They often felt frustrated due to communication difficulty 

with their General Practitioner or when they were at a hospital. Olivia said during the 

interview, there were many incidents when she would not bother to try asking what she 

additionally wanted to know after experiencing failure in communication with the doctor. 

Visiting a doctor caused Olivia never-ending trouble from the very start of the appointment 

because, “It is difficult enough just explaining why I am here”, she said. While she tries to 

explain what symptoms she has, most of the times, she was not sure whether what she was 

saying was relevant to the actual issue that brought her to see a doctor. Yvonne talked about 

her difficulty of reading letters written in English only that are sent from her GP or other 

health organisations. “It takes me easily up to an hour or two to read the letter because I need 

to look up the words I don’t know, which are most of it, but even then I still don’t think I fully 

comprehend the content” said Yvonne. 

After experiencing such time-consuming efforts trying to comprehend the letters from 

the GP and the governmental organisations, Yvonne expressed her wish to help other people 

who are having similar difficulty as herself. Yvonne believes that she is left out from the 

community, or even, she feels a little left out as a citizen due to her lack of language ability. 

She truly feels like she is missing out a lot on basic elements. Olivia shared a similar incident 

caused from not been able to comprehend a letter from the local council. Several years after 

she first migrated to New Zealand, she received a letter from the Council. She remembers 

seeing ‘power’ and ‘cut’ on the letter, which she had no idea that there is going to be a ‘power 

cut’ between the addressed time on a particular day. She interpreted power as one’s power or 

influence and cut as the word itself. Thus, on the day when the Council has proposed a power 

cut, Olivia invited her friends along to serve them some Korean hot pot. For this type of dish, 

you will need an electronic pot that is connected to the power to keep it on while you eat, 

which was impossible obviously due to the power cut. Olivia had no idea why all of a sudden, 

there was no electricity at the household and struggled to figure out by checking the fuse box 
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several times. Later she found out what the letter meant and learned that she was the only 

resident in the neighbourhood who was unaware of this event. 

If I could only understand what the letter said. I never imagined power could mean 

electricity. I almost burst into tears when I found out about it because I felt very 

isolated and dumb. (Olivia) 

If important information could also be announced in different languages, she believes it 

will reduce such problems a lot more than now for those whose English is not as confident. 

For example, important decisions made by the city council or the local community, changes 

made on the public transport or rubbish collecting dates, letters asking for a health check-up, 

changes made on payments of different kind of rates, vehicles rates, and many more that may 

affect the daily living. Many participants expressed the challenges of English written 

materials, and it was observable that the language barrier was affecting every aspect of their 

daily living.  

Alternative solutions to the participants’ language inconvenience are via other people 

in the Korean community their adult children’s interpretation or translation of the letters sent 

to their home, particularly public organisations-related forms of documents including power 

bills, council rates, bank, and medical (hospital and General Practitioner). However, 

participants held a high tendency to feel sorry for going through their children or people in the 

community because of the characteristics of typical Korean culture. Although individuals may 

differentiate, people tend to avoid asking for favours if possible in order not to owe anything 

to others, and it is stronger with parents in the older generations. Around the age of the 

participants, they try hard not to become a burden to their adult children. There was a tendency 

for the participants to ask the fewest of favours of their adult children because they do not 

want to bother them when they believe that they are already very busy and tired with work and 

other family matters. During the interviews, it was observable that many of the participants 

used ‘his/her own family’ when referring to their children’s spouse and children. There was a 

tendency where the participants somewhat separate themselves from their adult children’s 

family, not including themselves into their family. Yvonne commented, “I can’t ask my 

children, they are busy with their work and their own family.” 

I try not to ask my son to translate the letters, even I need to find out the meaning of 

every word written on the page, I’d rather do that than bothering my son.he will be 

already busy enough taking care of his own family. (Umi)  

It was identified that the participants do not ask for much help from other Koreans also 

because they were worried that others might think wrongly of the participants’ relationship 
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with their adult children. Such a reason was one of the most mentioned excuses for not asking 

the community for help. The participants were not asking for much help from their adult 

children not because there is an issue in their relationship but because they do not wish to 

bother their children in any aspects. Having anyone talk about their family in any not so 

positive aspect was unacceptable for the participants. Traditionally in South Korea, it was not 

an option but an obligated duty for adult children to look after their aged parents in Korea, a 

moral responsibility. Failure to care for aged parents was considered unethical and immoral, 

and a breach of long believed values and customs. Although such ideology has shifted a lot 

now that it is the parents who do not want to rely on their adult children as much as how it 

used to be back in the past, the idea still remains quite influential within the Korean culture. 

Thus, Koreans who are especially in the age group of the participants in this study find it 

rather sensitive in case others might think their children are not fulfilling the duty to serve 

aged parents. 

I don’t want to ask [church member for help] because I don’t want them to talk about 

him [son] in a negative way, it’s me [who does not want to bother my son] not my son 

[not willing to help me]. (Chris)  

Fortunately because the services are well developed today, people can easily request 

for a free interpreter to the organisation when dealing with such duties. Such service 

development may have played a considerable part in why the participants started to put less 

effort into improving their English. However, on the other note, language difficulty continues 

to remain problematic. There could be varying reasons, including what is indicated in this 

writing explaining why the participants have not continued to try to improve their English 

competency despite experiencing a range of social barriers as a result of their skill confidence 

in English.  

And this ongoing language difficulty also caused social isolation for the participants of 

this study. Many of the participants expressed a sense of loneliness after arrival. Although, 

loneliness is commonly experienced during ageing at a later life, especially when being 

exposed to a new environment to adjust to, it seems like such feelings were was not caused 

only from homesickness after migrating to New Zealand but was the result of social isolation, 

lack of friends caused by lack of interpersonal communication skills in English. 

Perhaps due to the size of the Korean community, five out of the thirteen participants 

talked about the difficulty of making friends in the host country. Some may feel 

uncomfortable, and some participants said, ‘limitation in option’, meaning ‘fewer people to 

choose from’. Considering age group, common interest and thoughts, the possibilities of 

friendship are narrowed down and negatively restricted because of the small size of the 
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Korean community. When I asked whether they have tried making friends with someone who 

is not Korean, again, they mentioned the communication issue. The language barrier was the 

most influential factor that restricted the participants in so many areas of their living.   

Apart from the very few participants who did not feel difficulty in performing the 

language from the first place after arrival, the rest of the participants were still struggling with 

the hardships that are caused from this barrier. There could be many other reasons based on 

the participants’ circumstances for not being able to participate in improving their language 

skills, however, regardless of the struggle only one out of the thirteen participants were still 

eager to improve their language skills. Yvonne attends an English class regularly, and she 

seemed to be enjoying learning English very much. While she was sharing what they do in her 

English classes, she took out the English written work to show me what they have been doing. 

“I am so proud of myself. My English teacher said my writing is very neat! When I hear such 

compliments, it feels really nice”, Yvonne said during the interview. 

Likewise, some participants showed an enthusiastic mindset, putting the effort in 

seeking out to gain knowledge of ways of improving their life quality of living in New 

Zealand. Kelly is one of the participants who purposely engaged with the local New 

Zealanders. She joined an organisation named Royal New Zealand Returned Service 

Association (RSA) on purpose with her husband. Kelly said it was located right in front of 

where they were resident. Kelly and her husband joined the group to familiarise themselves 

with the New Zealand culture and to improve their English. There they learned not only 

English, but they also joined a dance class and played lawn bowling with others. Kelly did not 

experience so much difficulty in adjusting to New Zealand because she visited here a number 

of times before she migrated. Although it may be very different from coming here to live 

compared to coming for a visit, she did not have any fear towards this country before arrival. 

Prior knowledge and experience of New Zealand may have helped her feel less stress towards 

immigration. Kathy said she did some volunteering at a rest home for many years because she 

thought she could be a help to other people and get some opportunity to talk with others in 

English. She started this voluntary work soon after she first arrived in New Zealand and at the 

time she helped with making tea and coffee for people in the rest home. What she learned then 

is what she still remembers now..  

Even now, one of the things I can say most confidently without any hesitation is 

‘would you like some tea? Coffee?’ because I had to say this so many times while I 

was volunteering. What I used in a real-life setting and had the chance to practice over 

and over again is something I was never able to forget. (Kathy) 
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Routes to improve English skills varied among the participants based on their 

personality and environmental circumstances. Some learned English by attending paid or free 

English classes, one-on-one tutoring (although this was very rare), joining the local 

community, volunteering with other local people, or attending a church that is not Korean.  

4.3.3 Financial barrier 

One significant barrier mentioned by the participants was strongly related to the 

financial issue. Some participants seemed to hold an idea that it is okay to spend on their 

children or other members of the family, but they tended to hesitate a lot when it comes to 

spending money on themselves. Such thought leads the participants to seek out for free 

learning classes only, and if there was none available to them, they would not pay and learn 

but ended up either giving up or kept on searching. It was not that the participants thought it is 

not worthy of paying to learn. It was that they begrudged money being spent on them to learn 

English, that did not seem to be considered urgent for them at the time. A lot of Korean 

migrants did not necessarily enrol themselves into formal education after arrival mostly 

because they sought out for free classes. Perhaps, because word of mouth is very compelling, 

especially in the migrant communities, the word gets around very quickly, and they were all 

aware of the free classes available in various places. They knew that it is possible to get free 

tuition. Thus, they held a thought that they did not necessarily have to pay to learn. Koreans in 

general, particularly around the age group of the participants for this study are mostly brought 

up to live frugally. It made it difficult for them to go for the paying classes, especially when 

they hear others are learning for free. 

I would pay to learn if that was the only choice, but there are many free classes 

available especially at churches so I’d rather find free classes for me. I would be much 

happier because I can learn and I can save money at the same time. (Yvonne) 

Due to the lack of English proficiency, there is also limited information about what is 

available out in the community and society. And again, thus, word of mouth is a potent tool in 

Korean migrants’ living that has a lot to do with the language barrier issue. Whether the 

information given around is correct or not, it was demonstrated that older Koreans were very 

much reliant on word of mouth. This was evident because, during the interviews, the 

participants often referred to others by saying ‘I was told by [name]..’ or ‘[name] said that..’ 

when explaining about learning classes, events or services that are happening in the local 

community.  

Participants were willing to go and learn English, but often it was the tuition fee that 

stopped them from learning. Four participants said they experienced being on the waiting list 
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because all free classes to learn English were full or the enrolment for the term was already 

closed. When I asked them if there were no other classes available out there, they said they 

would rather wait until the next space becomes available for a free English class. Paul found 

being on the waiting list quite an experience, “I thought it was funny. Being on the waiting list 

as a student you know..at this age [laughs] it was quite an experience.” 

I even waited for about three months [for the next available term] but I was absolutely 

fine with the wait. I mean it’s free to learn what I want to learn. There is no reason to 

complain about it. How thankful it is that they offer free classes. (Kelly) 

During the interview, Yvonne shared a candid situation regarding financial sensitivity. 

Although the participants have been living in New Zealand for a reasonable amount of time, 

they still did a lot of things in the way of the Korean custom and culture. In Korean culture, 

although not so much in younger generations, there is a tendency that the person who calls to 

meet up pays. Yvonne shared that a lot of elderly Koreans hesitate to contact each other to 

meet up for a coffee or lunch because it is often expected that the person who makes the initial 

contact will pay and this surely hinders many of them to meet up outside. However, Yvonne 

thought such hesitation would not leave her with any social capital, thus, when she is 

financially okay for that month, she contacts her friends with the thought that she is willing to 

pay for everything. Likewise, money related factors seemed to play one of the most prominent 

roles that may have hindered the participants from being involved with more learning. 

There may not have been a need for the participants to go and learn the language 

because as it is mentioned earlier, there are a lot of translators available nowadays. Even 

though they can still live without acquiring the language, at the same time, all the barriers that 

believe are mainly caused due to the lack of capacity in English. In other words, there are so 

many things that the participants think would have been better if they were good at English. 

The two most mentioned potential differences by the participants during the interview if they 

had better language skills are, they may have had more friends. Also, they may have 

participated more in local events and the community.  

It was not that the participants did not try to improve their English at all. After the 

arrival, they all sought out ways to work on it. They held a passion and desire to become fluent 

in English at the time of arrival. However, some continued working on getting better with the 

language, while some decided to give up learning after learning only for some time.  

4.3.4 Early failures and disappointment 

While the previous section looked at some difficulties related specifically to the 

language and what hindered the participants from being more active in learning English, this 
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section will look at some learning experiences of the participants that did not continue due to 

the early failure and self-disappointment in the learning the process. Also, a diagram of the 

participants learning pattern will be presented based on the experiences shared by the 

participants during the interview and through the two-week diary (see Figure 3).  

It was found that most of the learning experiences shared by the participants were 

highly related to language learning. However, many participants involved themselves or at 

least tried to get involved with other areas of learning after arrival. After the data analysis, it 

was found that many participants showed the tendency of avoiding any learning situation as 

much as possible because they have experienced an early failure that caused them to be 

demotivated due to an unsuccessful previous outcome. On another note, some participants 

have turned the hardship that they faced into an opportunity to learn and overcome the 

problem despite the experience of early failure in the past.   

As the participants have migrated to New Zealand from South Korea, due to the 

linguistic border, their initial learning engagement included learning the language. The 

participants’ levels of English varied from beginner’s level to intermediate-advanced level. 

Although most of the participants had prior-knowledge in English, what they had learned back 

in Korea did not seem to be much help practically. This was mainly because they had not 

much opportunity to practice their output skills nor listen to native English-speaking people 

back in Korea. It was not so much different for those who thought they were confident enough 

in their language skills. They also experienced disappointment after arriving in New Zealand 

with their English performances.  

Although I knew that I am not going to be as fluent as the [English] native-speakers 

but I didn’t expect it to be that difficult because I worked so long [at an international 

commercial company where English is an essential skill]..I was only familiar with 

American English accent. (Peter) 

I was confident. I think I was better than any other Koreans I met in New Zealand. But 

still, I can’t say I understand 100 percent when I talk to Kiwi people. It’s different 

when it comes to..[practical use of English]. (Chris) 

Peter and Chris are the ones who expected that they would have no struggle with the 

English language. Although most of the participants’ written English was not so bad, it was 

the listening and the speaking which they struggled with. As mentioned in the previous 

section, due to the language issue, a lot of things became more difficult in participants’ 

migrant life. For example, communicating with other people, especially their English-speaking 

neighbours, and even, it affected the whole initial settlement.  
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Data analysis of semi-structured interviews generally showed two responses of 

learning, those who continue and those who discontinue. Before presenting the diagram drawn 

based on the data analysis, it is important to emphasise that this is not the entire process of 

learning itself. In other words, ‘discontinue’ does not mean the participants never went back to 

any types of learning after they experience failure in one area of learning. However, diagram 

shows the pattern for each learning incident of the participants. Again, this is the general 

pattern of the participants that applies to every instance of learning. 

It was found that it was the early disappointment or experience of failure that highly 

impacted on the participants’ decision to continue their involvement in their learning. As is 

described in Figure 3 below, there were primarily two observable patterns in the learning of 

the participants for this study. One initial commonality was that the learning process started 

with detecting the need for learning. This was usually found when the participants faced a 

situation or realise that they needed some help in a particular area. It was found that none of 

the participants stopped at the realisation stage, but they did try to find some ways to learn. 

However, after the participants realised the need for learning, they branched off into two 

different types. The ones who encouraged themselves to get engaged in learning named ‘the 

continuers’. There was a tendency where some participants pre-determine the difficulty in 

learning that lead them to stop before engaging in actual learning. Such an attitude was often 

formed from the fear of not being able to succeed in learning. Paul expressed that he often pre-

determine the outcome of his learning, “Sometimes I feel like I can’t be bothered to start 

because I know it will not work out well and the possibility for me to stop in that [learning] is 

very high anyways”, and Janet showed some regret towards her fear of learning that she had in 

the past, “When I think about it now. I should have learned it. But back then, I thought it 

would be too difficult [to learn]. 
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Figure 3 Older Korean participants’ identified learning patterns 
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Meanwhile, the continuers put their desire to learn into action. However, not all 

continued with their learning for a long time, but some resulted in discontinuing what they 

were learning due to the loss of motivation and self-esteem, and this was usually caused from 

feeling disappointed with the learning outcome. After the experience that their progress is not 

as fast or good as they initially expected, their learning met the Plateau stage. For those 

participants who managed to overcome the Plateau stage, did participate in learning much 

longer. However, due to differentiating factors depending on the individuals, they eventually 

tended to lose the motivation and self-esteem to continue, thus, resulted in withdrawing 

themselves from the learning.  

Paul is one of the participants who did overcome the plateau stage but eventually 

ended up withdrawing from learning because he had a very high level of expectation of his 

learning pace and thought he would be able to communicate with other New Zealanders with 

no significant difficulty within a few months. However, after attending an English class for 

about five months, Paul realised that it would take much longer than just a few months to 

become satisfyingly fluent in the language. Such realisation led him to feel demotivated and 

disappointed in his own learning performance and eventually stopped learning. His level of 

desire for wanting to become a fluent English speaker was much higher than what he could 

perform in reality. “I thought I would be able to do it. But it was hard. Harder than I expected 

it to be”, Paul expected.  

One of the primary differences found among the two types of learners was for those 

who discontinued learning when they reached the plateau stage, they did not seem to go back 

to the same area of learning once they experienced failure. There was a tendency to hold a 

thought ‘I have already tried once and did not work out’ that seemed to prevent them from 

going back to the same area of learning and try again. However, one of the main 

distinguishing characters between the continuers and discontinuers was that continuers did go 

back to the same learning area even after they had an experience of withdrawal from it. They 

did not conclude their discontinued learning as a failure, but they could not let go of the desire 

to learn it, although they knew it would not be possible to master it fully. When the continuers 

discontinued from learning, they sought out another way of learning after some time of break. 

If they were able to find the alternative way, they continued with learning the same element 

again although after for some time, they eventually discontinued from varying reasons. The 

dominant reason for eventually discontinuing from learning for the continuers was highly 

related to the age of the participants. Unlike younger learners, most of the desire to learn for 

the participants were from internal factors such as their own interest in the area, self-

motivation to learn, and curiosity. In contract for younger learners, it is often the external and 
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material factors that allow them to be involved in learning, such as, to attain a university 

degree and for vocational reasons where pure motivation may play less of an influence than 

the older learners. However, regarding internal factors, the participants seemed to hold less 

obligation and responsibility in their learning. This was because there was a tendency of them 

to question the use and the purpose of what is being learned at their age. This was quite 

strongly evident. “What am I going to do with what I learn at my age? It will just give me 

stress”, Sally talked about the usefulness of learning. She did not believe she would make 

much use of what she learns at her age, and other participants also had experiences of 

questioning the purpose of learning in the past.  

4.3.5 Gender roles (Self-sacrifice of mothers) 

The previous section looked at how some participants hesitated to get involved with 

more learning due to questioning its practical usefulness at their age. Since nine out of 13 

participants are females, there were some considerable themes that arose from the female 

participants’ positions. This section explores some of the ideas of female participants during 

the early years of migration partially explaining some of the reasons why they hesitated to 

engage into more learning.  

Participants of this study have many different identities. They are a parent, a wife, a 

husband, a grandmother, a grandfather, a financial supporter, and a housewife of a family. 

Then, outside of their home environment, they can be a friend to someone, a student of a class, 

and perhaps a member of a social community. However, there are some participants who had 

to spend most of their time, after migration, in particular, living focused on only one or two 

identities that may have restricted them from learning more, where they spent most of their 

effort and time on others rather than themselves. 

Janet is one of them. She first came to New Zealand because of her sick husband, who 

had long-suffering heart disease. They came for a holiday to see how their son’s family had 

nested down their new home in this country. However, after seeing the clean green 

environment, Janet’s husband wanted to live here instead of going back to South Korea. Janet 

did not agree with him since she had never thought to shift out of her hometown and live 

elsewhere. Janet did not want to stay in New Zealand permanently, but she could not ignore 

her husband’s desire since it was for his health. Her husband was diagnosed to live only up to 

five years, but not long after they visited New Zealand, he told the family that he feels like he 

can live more peacefully without suffering from the disease. Also, in this clean air that he feels 

healthier than living in Korea. Thus, although Janet hated to do so, she started proceeding to 

migrate to New Zealand. The journey was very tough for her and her husband because 
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immigration laws were not generous for a sick person. Attaining the permanent residency visa 

was already difficult enough for younger and healthier people. 

It was ridiculous. They asked us to prove that we are actually married, and our children 

are biologically related to both of us. [The reason was] because we were processed at a 

different time. So I said ‘but you processed us separately’, but they didn’t care. So we 

had to show the photos of our wedding, the photos we took as our children grow. 

(Janet) 

Janet had to take care of everything related to getting the resident visa, and the journey 

was never easy. With Janet’s care and effort, her husband lived much longer than it was 

expected by the doctor.  

Now I think about it, it was a good decision that we came here because my husband 

lived in a nice environment with cleaner air, he lived another 14 years. It was a good 

choice for my husband at the time, but now I think about it it was a wise choice for 

myself as well. (Janet) 

Janet believes it was a wise decision to move to New Zealand now that she is ageing. 

She acknowledges that this country provides what is suitable for seniors both environmental-

wise and financial-wise. When Janet asked about her learning involvement, she expressed a 

high degree of regret in not being able to learn English earlier. She feels more regret because 

she has never attended English classes to learn the language like how many Koreans did at the 

time of her migration. “Because my husband was unwell, I had to stay by him most of the 

times. That restricted me going somewhere, even grocery shopping. I always rushed home in 

case of cardiac crisis when no one is around him”, she said in the interview.  

Janet related all her responses to English learning when she was asked to share her 

learning experience, that she feels disappointed. She sees learning as a way of communicating 

with others, with society and furthermore with the world. She hopes her English was fluent 

enough so that it is not the language that restricts her from talking with others (apart from 

Koreans). She also said, not being able to perform the language being used where you are 

resident, she sometimes feels like a fool. 

Belle is another participant who lived a hectic life for others. When she used to live by 

the seashore after she arrived in New Zealand, she did so much for Korean fishermen who 

land in the city where Belle lived. She grew a lot of Korean vegetables considering they would 

stay on the sea for months at a time once they head off, Belle thought it would have been a 

long time for them to consume green vegetables out on the sea. Thus, she grew some in her 

garden and picked them when fishermen arrive and grew more for the next arriving fishermen. 
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Also, she had kept some extra medicine such as paracetamol to give away to those fishermen 

in case of emergency on the board. She felt great sympathy and empathy towards them.  

Not having anyone I can fully communicate with and rely on in this host country, I felt 

much bonding towards the Korean fishermen. Just because they were from where I was 

born and lived, the fact that I am the same kind to them, it comforted me a lot at the 

time. (Belle) 

Belle said she learned so much, but they were all survival skills. At the time, Belle had 

no other choice but to learn, learn to live. “I did learn a lot of thing. Even learning to use the 

electronic vacuum cleaner was a learning activity for me. But I was learning to survive, it 

wasn’t for fun”, although she was learning every day after she came to New Zealand, she did 

not recognise the learning at the time.  

Some financial-related concerns of the participants when it comes to learning have 

been discussed previously. However, again, it was only the female participants who pointed 

out financial sensitivity as a barrier to their learning. This demonstrates the type of attitudes of 

the typical mother and wife figure of the older Korean generation. 

It may have changed a little today, but especially in my participants’ age, women used 

to sacrifice a lot for their children and other family members in many circumstances. While I 

was listening to the stories of my female participants during the interview, I could sense that if 

one needed to give up on something, there was a strong tendency that it had to be them. This 

was evident because female participants often phrased ‘because I had to take care of’. In 

relation to the topic of taking care of other family members’ sake or house chores, they used 

the word ‘내가’, which means ‘I’ instead of ‘우리’, ‘We’. This shows that the person whom 

they consider took care of the family was themselves. Some female participants had a husband 

at the time of arrival in New Zealand, while some did not. It was seen that those who had a 

husband seemed to have less time for themselves. They may have had some cognitive support 

knowing that there is someone to rely on, but physically, they were busier.  

I couldn’t learn as much as these days. After we didn’t do anything [working] for the 

first one or two years [of migration] when we got back to our life routine, my life was 

full-on with housework and taking care of my son. My husband was busy studying for 

the acupuncture qualification. I did so much work, and obviously, I had no free time to 

go and learn anything. I was younger back then, it would have been better if I learned 

then as well. Now that I am learning different things, I really enjoy my life. (Kim) 

According to the information given, those female participants’ husbands were all either 

already retired before they came to New Zealand or not working after the arrival. 
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Generalisations or assumptions cannot be made but purely based on what the participants have 

said. However, it was both of them not working so it may have been quite harsh that the 

female participants had to take care of the house chores or the education of their children by 

themselves.  

While almost all female participants were sharing similar views on potential reasons 

for why they did not engage in more learning in the past, there was one female participant who 

shared a contradictory idea, an outlier of this commonality. During the interview, there were 

many questions which she repeatedly responded ‘나는 잘 몰라요, 남편이 워낙 다 알아서 

하니까’, which means ‘I do not know much since my husband normally takes care of 

everything’ in Korean translation. The word ‘워낙’, however, cannot be translated into one 

English word since there is no coherent meaning in English that can describe the sense of 

expression that this word is contributing to the meaning of the whole sentence. The best way 

of unpacking the hidden meaning of this word would be ‘usually’, which still does not deliver 

the same feel. The meaning of ‘워낙’ in the participant’s sense contains the tendency that her 

husband has been taking care of everything ever since they got married, even back in Korea, it 

was the husband who took care of anything that she needs to deal with, especially in terms of 

the family-related issues.  

I didn’t struggle, I didn’t meet any difficult situation because of the language after I 

came here. Not that I can recall any. I think my life in New Zealand was very peaceful. 

Not much drama. I just raised children, and everything else [was handled by] my 

husband. It was always like this. So I think I lived with no worries. (Kelly) 

On the other hand, the inability to work did present challenges to some of the male 

participants considering that it was mainly the male participants who were involved with 

formal education or non-formal education. This may have been connected with a tendency 

towards feeling responsible for getting employed to support the family financially after arrival. 

Since all of the male participants worked until right before they came to New Zealand, some 

participants felt a little lost to experience the loss of social connection and their social status as 

the head of the family.  

Paul said he did not know how to spend time unless working, “I felt a little miserable 

after I came here [New Zealand] because all of a sudden I was unemployed and was left with 

so much free time for myself.” He never had such a lot of free time ever since he started 

working back in Korea, and at first, such freedom was not only unfamiliar but miserable. Peter 

also mentioned a similar experience as Paul.  
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I felt like I was being wasted a little [laughs] you know..because I know I am still 

young enough to work. I’ve been working for all my life, and I enjoyed it very much. I 

wish I had worked a bit after I came here, but my career ended with moving to New 

Zealand. (Peter) 

Male participants raised different issues from female participants. Male participants 

tended to raise issues around the workforce, while female participants often talked about 

things that are living-related. During the interview, Peter said that it is a shame that there is so 

much brain-loss among the migrants. Human resource and knowledge are being wasted for so 

many migrants after arrival, mainly because even though there are people who wish to be 

involved in the labour again, they do not know where to start. He also added, there are a vast 

number of migrants who are very skilful and knowledgeable who come to New Zealand to 

live, however, just because their language is not confidently performable, the skills and 

knowledge they possess are underestimated as well. 

If there were a systematic process that could scaffold people to perform what they have 

in their professions even after they come to New Zealand, that would be great. If the 

government or people who belong to migrant service-related work could take care of 

some knowledgeable people to later get employed in the relevant area, there wouldn’t 

be so much loss of great potential. Targeting at migrants. (Peter) 

Similarly to Peter, Charlie felt quite lost when he first arrived in New Zealand. 

However, Charlie did have a clear idea of what he wanted to do for the future, but what caused 

him difficulty was the confusion of where he should start. After a while seeking out for a way 

to gain an acupuncture qualification, Charlie continued involving himself into self-directed 

learning in studying the knowledge of Chinese herb medicine. He learned from books and 

online sources preparing to attain the Acupuncture qualification for the future. Kim, his wife, 

was entirely in support of Charlie aiming to get qualified in Chinese herb medicine, and during 

the interview, she expressed how proud she is of his career as an Acupuncture now. For the 

first year or two, they have spent most of their time travelling around the country with their 

son during the school holiday seasons to relax and enjoy the life of New Zealand. Then, they 

both started to seek out for what they could do for living in New Zealand, and Charlie’s dream 

was to open a clinic of his as an Acupuncture. Their primary purpose of deciding to move to 

New Zealand was for their son’s education in a more relaxed environment. This is of the 

biggest reasons for many Korean migrants’ decision of moving to New Zealand, to provide a 

less competitive environment for their children, which is another whole area under migrant 

studies.  
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Based on what the male participants have said during the interview, male participants 

were more intentional about the learning activities they got involved with while female 

participants tended to view learning as an option to choose from if they had some free time 

left. I could also observe that the male participants have continuously put their effort into 

developing their knowledge and skills. However, they expressed a sense of disappointment in 

not being able to use the skills they had at the time of arrival. Thus, they tried re-learning the 

knowledge based on the New Zealand context hoping to be able to work again. None of the 

four succeeded in continuing in the same field of their profession back in Korea. Meanwhile, 

despite the fact that all four male participants had a desire to continue working in the same 

career, I could see two different learning responses. The two participants (Charlie and Chris) 

involved themselves into career-related learning such as studying about acupuncture and 

enrolling for New Zealand agriculture, while the other two (Peter and Paul) involved 

themselves in self-development related learning activities including language and history 

learning. 

A differentiation between the male and female participants was also identifiable 

through the activities noted down in the two-week diary. Daily activities written by the female 

participants were mainly associated with domestic activities such as vegetable gardening, 

cleaning, and cooking. On the other hand, the male participants’ activities involved a lot of 

socialising such as meeting up friends for lunch at the golf clubhouse, tennis club, men’s 

choir, book club and many more. Below are the partial entries of the filled-in two-week diary 

examples from each of the male and female participant.  
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Figure 4 Sample 1:Male participant’s two-week diary 

 

Male participant’s activities involved going to the gym (피트니스), table tennis club 

(탁구모임), book club, game of go club (바둑), watching online education programmes 

(교육), and watching Korean television (한국 방송).  
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Figure 5 Sample 2: Female participant’s two-week diary 

 

 

On the other hand, a female participant’s activity involvement shown above is quite 

different. Meal preparation and vegetable gardening were her permanent routine. Such 

differentiation indicates the gender roles of older Korean participants, which would have been 

the norm back in Korea in the participants’ generation, is remained after migration. 

4.4 Responses to barriers 

In the previous section, the participants’ barriers to learning were presented. Every 

participant dealt with some similar and differentiating challenges after they arrived in New 

Zealand that may have hindered them from engaging in more learning.  

This section will look at some examples of the participants who moved through the 

barriers and carried on with learning. Although some participants have experienced past 

failure in learning, that does not mean they entirely discontinued from learning. They were 

still engaged in activities which do require learning, and I must emphasise that this does not 

only apply to those participants who did not intentionally withdraw themselves from learning. 

But in fact, all participants of the study are exposed to activities that somehow require them to 

learn. However, it was clearly evident that there was a distinguishing characteristic among the 
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participants who did not lose desire nor motivation to continue in their learning. The 

difference was highly related to the participants’ positive attitude towards failure. They did not 

see failure as an incident for them to discontinue, but rather tended to see it as an opportunity 

to reflect on their learning to detect what caused such failure. 

Olivia always held an interest in music, but she never actually had a chance to 

participate in any instrumental learning or be a member of musical activity. After she came to 

New Zealand, as many other female participants did, Olivia also focused her life taking care of 

her children and adjusting to the new environment. After her duties were fulfilled, she 

socialised with other Korean senior ladies. In the beginning, she started playing table tennis 

for her health and leisure. However, Olivia felt only playing table tennis as a hobby did not 

satisfy her lifestyle. Then she found that one of the female members at the table tennis club 

recently started attending adult ballet classes. Gaining evidence of someone learning the ballet 

around her age, Olivia gained the courage to go and learn the piano. After she looked at a 

Korean online community website, she contacted one teacher. However, she had to go through 

quite a number of phone numbers because most of them were living in areas where there was 

no bus operating from where Olivia lives. As it was mentioned earlier, transportation is one of 

the difficulties that causes a barrier to learning for many Korean seniors. After finding a 

suitable teacher, although Olivia was quite hesitant after she learned about the tuition cost, she 

arranged her first lesson. 

The night before the lesson, I think I was too excited that night. I couldn’t go to sleep 

until it was very late. The lesson was at ten o’clock in the morning, but I think I barely 

managed to sleep. I was nervous and excited at the same time, it was my very first time 

to learn an [musical] instrument. (Olivia) 

However, because Olivia did not have any theoretical background of music, she could 

not read the music. Thus, the piano teacher spent most of her 40 minutes teaching how to read 

the music piece. After Olivia took two lessons, she decided to give up.  

The tuition fee was very expensive. Comparing with Korea, way expensive. I don’t 

think learning the piano was such a possible idea for someone who can’t read music. I 

couldn’t focus on the lesson because I kept conscious of the time being wasted. You 

know..I felt like what is the point of all this, I walk out that door after haven’t even 

placed my fingers on the actual piano [laughs] if only I had some basics, it would have 

been different. (Olivia)  

Although Olivia’s first try on learning the piano was not so successful, she did not give 

up but kept on thinking about what she could learn a musical instrument instead. After 
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learning about how expensive it is to learn an instrument, Olivia admitted that she sought out 

for alternative learning that is cost-effective but still related to music. Then, she came across a 

Korean senior choir, which was perfect for her. Even though she cannot read the music, she 

thought it would be possible for her to memorise the melody if she listens to the songs. 

Fortunately, a church member whom she is quite close with was already involved in this choir, 

thus, Olivia gained information on how to become affiliated to the choir.  

Thank God, an audition was not the requirement. Basically, anyone who is willing to 

put a reasonable amount of effort and participate well could join the choir. I was so 

happy to become an official member and to have belonged to a community. (Olivia) 

Olivia stayed in the choir for two and a half years, and performed two annual concerts.  

I learned so much there. Not only my singing skills improved, but I learned to 

harmonise with others to make one beautiful harmony. I can read music now. I didn’t 

learn to read the music, but it just happened to be. Naturally, I could read music after a 

year of singing. Now I am a member of the biggest, yet most difficult levelled Korean 

choir. All other members have either majored in opera singing or a musical instrument. 

I feel so proud, the fact that I am singing with such great people now. The previous 

choir gave me so much, it was the stone bridge for me to become musical. (Olivia) 

Yvonne is one of the most active learners out of all the participants for this study. Her 

personality is very energetic, outgoing, and active. She goes for a swim almost every day, and 

she is also a member of a sports centre where she joins different types of classes offered by the 

centre from time to time as well as swimming. She has lived quite a life after arriving in New 

Zealand. Unlike other female participants, she did not settle in this country with her children’s 

invitation or migrated with her husband. She had two children to look after on her own, but her 

life was not easy back in Korea either. Yvonne was a very wise mother, she decided to move 

to New Zealand for a better future not only for her children’s future in terms of their studies 

and career, but she chose here because she heard the welfare for senior citizens is very well 

systematised in this country.  

My life back then had no hope anyways. I had nothing on me to waste for my own 

good. It was too hard for me to live well at the time because I wanted my children to 

have more. So I thought to myself, I will hope for a better condition when I get aged. 

Then I sought out for a place where that could be possible. Initially, I thought of 

America, Canada, and New Zealand. Then I chose New Zealand. I can’t actually 

remember why it was New Zealand. Maybe New Zealand was my destiny place 

[laughs]. (Yvonne) 
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Yvonne first came to New Zealand on her own, and she planned to settle first and then 

bring her children afterwards. She left her children at her brother’s place and worked 24/7 

until her business seemed to be settled. However, even when running a business on her own 

was difficult enough, her business got ripped off. However, Yvonne did not give up, but 

instead, she learned to survive. As soon as the circumstances have gone better, she finally 

brought her children over to New Zealand. Ever since then, she said she was not afraid of 

anything. After her children graduated from university, got a job, have had a family, she 

finally thought her compulsory duties were complete.  

The first thing I did after I was free from being a mother was to enrol at an English 

course. Even until today I learn English. Not being able to learn the things I wanted 

when I first came here left me with a grudge (한이 되다). I can’t think of being 

happier than I am now. I can learn anything I want. I can do anything I wanted. I am 

currently living the best part of my life. (Yvonne)   

Yvonne discussed her sadness of not being able to learn during the earlier days of her 

migration to 한이 되다 (han-i doeda), which is another phrase they cannot be translated into 

English, so it delivers the same feel of what it means. However, to provide the closest feel of 

this sentence, ‘-이 되다’ means ‘-to become’ so what she could not learn in the past became 

one of the regrets that can never be fulfilled with anything else, because that time is already 

passed and will never come back. Yvonne’s learning history was like a long journey because 

she tried out learning so many different areas, including dancing, drawing, Japanese origami, 

singing, cooking and many more. However, she believes that she needs to move around to feel 

healthier physically. She thinks she is naturally born to be physically active, she said when 

other Korean seniors need to rest at home when they feel unwell, Yvonne needs to move more 

to recover. 

Sally was another mover. When Sally arrived in New Zealand, the first task she did 

was to look for a suitable sport for her to learn. She was always a sports person back in Korea, 

and she said she never had a hobby that is not related to sports. The first activity she chose was 

golf. However, because she had never played golf before she had to learn from scratch. Her 

grandson offered to teach her, but she wanted to learn from a professional golfer for the first 

few lessons. Sally ended up having six proper golf lessons, and she really enjoyed it a lot. 

After some practice, Sally’s grandson took her out to the field for a game. She really enjoyed 

her new sports hobby. 

I felt blessed when I was on the field, playing golf. The fact that I am playing in New 

Zealand, this beautiful country. You hit the ball and walk to where the ball landed, 
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while I walk it just feels so good, inhaling such clean air and the smell of green grass. I 

just felt so blessed. (Sally) 

However, Sally could not play golf for long due to her back injury. When she hit the 

ball while playing golf, it may have been her posture that caused pressure on her back. After 

straining her back, she said she was scared to make a swing again. Thus, although she wanted 

to continue, she stopped playing golf entirely considering her age. Sally said it was already 

quite difficult for her even before she hurt her back. Sally has bad eyesight, and this caused her 

difficulty in finding her golf balls during the play, especially when the game continues until 

the evening it was tough for her to find where her golf ball was that sometimes landed in the 

tree areas. The next sport she learned was tennis. However, after learning and playing for a 

while, she had to discontinue because tennis required quite a lot of running and was affected 

by the weather a lot. The next sport she found was table tennis, which she settled with until 

today.  

I used to play table tennis for school when I was a high school student. I won many 

prizes when I was young. I didn’t have to learn to play table tennis since I am much 

familiar with it compared to golf or tennis. But I had to practice for a while. I re-

learned what I used to do well in the past. But this one [table tennis] I got the hang of it 

pretty fast. Now they call me that I am the queen of the table tennis club. Maybe 

because I am the oldest amongst all [laughs]. (Sally) 

Sally experienced great disappointment when she had no other choice but to stop 

playing golf since she was very much excited to learn a new sport and was enjoying it a lot. 

However, she soon admitted that it is not an easy hobby to maintain for her, especially 

considering her age. An important attitude to note about Sally is that she did not get upset at 

not being able to play golf anymore, but instead, she felt thankful for the fact that she had a 

chance to learn what she wanted to learn for a long time and that she even went on the field a 

couple of times. 

In the case of Paul, he had some concerns when he came to New Zealand in terms of 

starting a business. Since he did not know the economy or the business that is trending in New 

Zealand, he said he had absolutely no idea of what to do. Then he decided to continue with 

what he used to do back in Korea, running a studying abroad centre connecting students who 

want to study in New Zealand with the local academic institutions. “Frankly speaking, I didn’t 

want to open the same business as I did back in Korea. I was quite sick of it. But..did I have a 

choice? I knew nothing than running the same business”, Paul said. 
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His business did not last that long because Paul decided to close down the centre. The 

reason why he stopped working was due to exhaustion. He said, having to deal with 

everything in English caused him to get tired more easily. When he was in Korea, he did not 

actually have to use English at work because he was working with other Korean centres 

located in different cities around the world. However, because now he is in the English 

speaking country, it was he who had to make contacts to New Zealand institutions on behalf of 

the clients in Korea. It was quite different from what he expected, he thought he could do it, 

but the reality was harsh for him. 

Most of the communication was done through the phone because email takes too long 

when I need a quick response from the schools and institutions. So I thought, maybe 

it’s time for me to retire and enjoy the things I like for the left life. (Paul) 

Paul believes that he was always interested in widening his knowledge, but never 

actually had time to do so. Thus, when he decided to close down his business, he had some 

mixed feelings. He felt a little bitter, but at the same time, he was excited about planning how 

he will spend the time for himself. The first thing he did was to join the gym, which he quit 

only after a few weeks because it was boring. He needed to find something that allows 

interaction with other people. As a result, he joined a Korean senior book club where they 

meet up regularly and discuss what they read and share thoughts with the rest of the group. 

Also, for physical activity, he joined the senior table tennis to enhance his mobility. 

I learn table tennis skills by playing with the ones who are really good at it. I didn’t 

necessarily get someone to teach me how to play table tennis because I can learn 

through watching other good ones. Perhaps others [members of the table tennis club] 

also learned the same way I am sure. (Paul) 

Paul also commented that he lives for the book club meet up day, that is how much he 

enjoys it. He claimed that if he only had to listen to others, he may not have enjoyed the club 

as much as he does now. Because everyone gets an equal turn to speak about what they 

learned from the book, and see others focused on what he shares makes it work for Paul. He 

said he feels a sense of accomplishment and proudness because he has a place to share what he 

reads. This also relates to what was discussed in section. Paul’s reading is more meaningful for 

him because he has a purpose of reading them by having a place to share what he learned from 

the books 

As the above examples of the three participants demonstrate, positive attitudes towards 

their struggle or not so successful outcome in the prior learning did not affect negatively their 

continuity to learn. Instead, such difficulties helped those participants to reflect on their 
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conditions to seek out for more suitable learning to engage with. Not all the participants turned 

their strife into the routes of finding better learning activities, however, all of them were still 

retaining their place in learning something even after experiencing fluctuation in their learning 

journey. Every participant of this study managed to settle themselves into at least one kind of 

learning activity that they are aware of which they are regularly participating in. If unnoticed 

learning activities are also counted, it may be a much greater amount of learning. It was 

clearly evident that engaging in learning was playing a reasonable part in the participants’ 

daily lives. 

4.5 Exceptions  

The previous section explained how some participants used their not-so-successful 

learning experience as a tool to reflect on their conditions and sought out an alternative 

learning activity that may be more suitable for their circumstances. This section will now look 

at the interpretation of learning for those participants who are, so-called, the outliers among 

the participants of this study. The barriers that could have hindered the participants from 

engaging in more learning varied between individuals. Despite the different individual 

circumstances, the areas of difficulties that the participants have faced shared their place on a 

similar spectrum of hardship that is caused by migrating at a later-life. However, the following 

participants had some characterising learning experiences that may be a little distinct from the 

other participants’ stories. 

4.5.1 ‘Finally, I have time to practice for saxophone’  

Belle migrated to New Zealand when she only in her 20s. She got married to a New 

Zealander, and soon after she entirely moved for a new life. The kind of learning she has been 

through is different from other participants in that she had no choice but to learn to live on in 

this country. There was no single Korean, even no Asian living in Belle’s neighbourhood and 

this caused more difficulty for her because she felt no sense of belonging but felt as if she was 

the odd one out in the town. During the 1980s, when Belle migrated, the environment between 

Korea and New Zealand was very contrasting. Korea, particularly Seoul, was a bustling city 

with overloading population of 8.3 million with a lot of skyscrapers. 

On the other hand, New Zealand was as natural as it can be with a lot of farms and 

trees. As Belle said during the interview, the first impression she had when she landed in New 

Zealand was that the sky is still blue, and the grass is still green just like back in Korea. This 

demonstrated how unobservant she was about New Zealand, and clueless about what it means 

to move to another country. 
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While other participants dealt with a single significant change in their lives, which was 

the migration, Belle had to adopt her life in terms of many aspects of life. She had to 

acculturate to a change of being single to a married woman, from being working female to 

someone’s wife, and from a citizen of South Korea to a migrant of New Zealand. Perhaps 

there could have been more changes she had to go through those are the identifiable shifts 

mentioned by Belle during the interview. She spent most of her time at home doing house 

chores, including cooking. However, Belle was not familiar with doing the housework and 

cooking since she was a career woman ever since she started her career as a press writer. She 

was only capable of writing and editing. Her husband told her not to do anything when she is 

home because he was concerned about her causing trouble. 

I think my husband saw me as a trouble maker back then. I had to absorb into so many 

different identities, to a wife, a stranger to people in the neighbourhood, in fact, the 

only Asian around, and also to a migrant who was lost and isolated. (Belle) 

Belle spoke no English at the time. Although she used to be quite good at English 

when she was younger, her ability could not be demonstrated surrounded by native speakers of 

English. She believes that it was an uncomfortable environment, which restricted her from 

doing what she was originally capable of doing. A lack of ability in the language naturally 

caused a lack of communication and this lead to having a conflict with her husband. However, 

after when she started to talk more, that also caused more trouble with her husband. During the 

interview, Belle explained that her husband is the type of person who does not engage in an 

argument with anyone at all but rather a very quiet person. In contrary, Belle is very energetic, 

she cannot hide her feelings, and a hot temperamental person who needs to get problems 

solved as soon as it can be. Thus, her reticent husband cause a more trouble for Belle.  

I learned to respect my husband’s personality, although it took me years and years. I 

was very young and knew nothing about marriage. It sounds like an excuse, but it has 

been very difficult for me. Oh..but you need to know that by me saying learned to 

respect my husband does not mean I understand his attitudes. I accept the way he is, 

that’s all. (Belle) 

As soon as Belle became quite familiar with the host culture and environment, the first 

thing she did was to enrol to study early childhood education (ECE) to attain a qualification. 

The reason for choosing ECE is because prior to her writing career, she was majoring in the 

early children’s education at the university. She was still very young not to work at all for the 

rest of her life in New Zealand. Thus, she thought that before it is too late, she would need to 

develop a skill that could give her a career in the future. However, it did not go as smoothly as 

she imagined. The education system was quite different from back in Korea. Also, she was 
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pregnant, which caused her to discontinue in the programme. While Belle was raising 

children, she constantly involved herself in learning and volunteering. She joined a local 

community where knowledge and skills are shared on how to raise children better among 

mothers. Her language skills were much better than when she first arrived by the time she 

joined the community, but her English improved enormously through interacting with other 

Kiwi mothers. Belle was worried because she did not have anyone to gain advise on raising a 

child, but she learned and gained so many strategies by attending this community. It is not 

only the knowledge on raising a child, but through this group of Kiwi mothers, she learned so 

much about ways of doing things in New Zealand. She learned baking, often used New 

Zealand phrases (colloquial expressions and slang), and some different customs such as having 

turkey on Christmas day.  

Frankly speaking. I only accepted what I believe it to be better than the Korean way 

out of the things I learned. Maybe..it’s weird to say better, perhaps more suitable in 

New Zealand [context]. I still did it [kept] the Korean way if I thought that was much 

better [laughs]. (Belle) 

Although Belle was exposed to the situation where there was no option but to learn to 

survive, she did choose what to take in and what to discard. As it was mentioned earlier, Belle 

voluntarily offered a lot of help towards the Korean fishermen, which she described that she is 

the one who was given comfort from meeting them and helping them out where she could.  

In terms of learning desire, she always wanted to learn the saxophone, but while she 

was raising her children nor she had time to learn, but the instrument itself was way too 

expensive for her to afford. When her children became teenagers, Belle finally managed to 

learn saxophone, but in order to practice, she had to have her own instrument. Even after she 

bought a saxophone, she still had so many chores to take care of as well as taking care of her 

husband, whose health became weaker as he was much older than Belle. 

Unlikely to other Kiwi children, my children were not hundred per cent raised as them. 

They were exactly half Kiwi and half Korean. They were not as reliant as Korean 

children, but at the same time not as independent as the Kiwi children. Hmm..no, I’ll 

take that back. My children were always ‘mummy mummy’ [laughs]. So until they got 

married and kept themselves busy with their own family, they bothered me so much! I 

am joking. (Belle)  

There are so many international couples getting divorced, I saw several around me as 

well. When I was getting married to my husband, no matter how different we are and 

how much conflict that will bring me, I promised myself that I would never get 
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divorced. I didn’t want to let others accomplish what they expect. I think I did the best 

I can to make things work, and I think it did. (Belle) 

Belle now says she will spend the rest of her remaining life only contributing to what 

she wanted to learn and do. She believes she lived quite a hectic life because the marriage and 

migration happened at the same time of her life. Also, she claims that she learned so much 

more than other migrants would have learned in many different aspects. However, she did not 

express a sense of regret on what happened in the past but wish to engage in more learning for 

self-fulfilment. She strongly believes that not participating in learning is living an empty life. 

Belle said that she now finally has time for herself to enjoy playing the saxophone after a busy 

life. Also, she shared a story about how her children bought her a much lighter saxophone that 

is invented in Japan, which does not look like a saxophone at all but sounds exactly the same 

due to her weakening wrists. 

4.5.2 Desire and passion to be successful in learning 

There are primarily three commonalities identified between Chris and Charlie in the 

aspect of how the two participants lead themselves to succeed in their learning. During the 

data analysis, it was observable that both of the two male participants had: a positive attitude 

towards learning such as having strong desire and passion; and put in the effort.  

Chris’ attitude towards learning stands out from the other participants in terms of the 

level of confidence he holds. Chris is very confident not only in what he does but what he 

plans to do in the future as well. As has been mentioned earlier chapter, Chris majored in 

agriculture back in Korea, and he is the only person who attained New Zealand based 

qualification through studying a formal course on the same career field as he did in Korea. 

Throughout the whole interview, Chris expressed so much positive confidence in learning. 

Many participants showed a tendency of feeling afraid of failing from learning prior to the 

start, which was one of the barriers for them to engage in more learning. However, Chris was 

not afraid of failing, in fact he held confidence that he will succeed in what he learns. Charlie 

did not seem to have as much confidence as Chris did, but he expressed the pride in what he 

accomplished. The difference between Chris and Charlie is that Chris enrolled at an institution 

to learn while Charlie self-studied for the acupuncture test. Also, Charlie described that 

learning about acupuncture through the self-directed study was very difficult in many aspects, 

but the more difficult part was time management. He said it is quite easy to be distracted when 

studying at home, sharing the place with his wife and son. He did not want them to feel 

uncomfortable in what they do at home, so he tried not to get sensitive with the house noise.  
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I found my son playing a video game with his friend very energetically. Obviously, it 

was disturbing. I ended up telling my son off. But soon after I felt so bad because it 

wasn’t his fault at all. I realised that I was giving trouble to my wife and my son. I told 

them to not to worry about disturbing me. I told my wife to watch television loudly if 

she wants, and also told my son to do whatever he wants in his room. But my wife still 

kept the volume [of the television] down, and my son was still being careful with 

making noises. I feel really sorry that I made my family go through such time because 

of me every time I think about it. (Charlie) 

In order to be able to attain an acupuncture qualification, it is clear how much effort 

Charlie had to put in to pass the test, especially when he taught himself. As well as Charlie, 

Chris also has put so much effort in order to achieve his long-desired goal of working in the 

sector of agriculture in New Zealand. Chris did not only study theoretical contents, but he also 

worked so hard in the field. When he was unsure of the contents that he learns from the book, 

he searched for a place where he can see it himself to learn and gain some better 

understanding. He would drive anywhere allowing him to come and see the practice 

happening in the field. 

They [farms which gave permission for Chris’ visit] were happy as well when someone 

comes to visit to learn from them. You know how Kiwi people are generally very kind 

and willing to share what they know. They really welcomed me, and because they were 

so generous answering to the questions I have, I could make it. (Chris) 

Lastly, it was the desire and passion towards their goals that made their learning 

achievement possible. As was mentioned earlier, Chris had a desire to work in the field of 

agriculture, developing from what he used to do back in Korea was very strong. Thus, 

although Chris was not able to purchase some land to start his orchard farm as he initially 

planned prior to migration, his disappointment did not stop him from learning. Instead, he 

managed to seek out for an alternative way to continue that was learning to grow New Zealand 

lilies. Chris enjoyed this job very much that further developed into becoming a professional 

gardener in New Zealand. 

Having learned how to grow New Zealand lilies helped me a lot in expanding my 

business to become a landscaper of residential gardens. Learning never stops. I even 

continued learning new knowledge of landscaping while I was working. Having to 

work around someone’s front and backyard helped me to improve my skills through 

experience. Learning shouldn’t stop if someone says I stopped learning, that life is 

dead. (Chris) 
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Charlie’s desire to studying towards achieving his goal was a little different from 

Chris’, however, it was also his desire that enhanced him to succeed. 

I wanted to become a proud husband and father. There was a time where I felt lost after 

I came to New Zealand. I had no idea [what to do for living] but that I always had 

curiosity in this [field of acupuncture]. But honestly, the responsibility and not wanting 

to become an incompetent head of the family was first, and then it was the passion in 

the study. I didn’t want to become someone who can’t contribute to the family 

financially. I don’t think whichever came first is important. I believe what is important 

is the progress of learning and the fact that what I learned didn’t become useless. The 

fact that I accomplished what I aimed for would be important. Eventually, it’s how 

much I learned that remains. (Charlie)  

During the interview, Chris emphasised the power of learning and how important 

learning is. He referred learning to “Learning is the strongest weapon.” Chris uses a tool of 

war to describe the power of learning.  

4.6 Summary of the findings 

The findings chapter looked at what was evident in relation to the participants’ 

learning. Learning in the migration context can be a little different from the generalised 

definition of learning, and it can be more complex in many aspects. It was clear that all 

participants held different perspectives on learning. It was evident that the participants were 

initially holding quite a classic notion of learning followed by the older Korean learning 

culture, for example, knowledge is gained only in a classroom setting with the teacher 

standing at the front of the classroom. However, as the interview was carried out, the 

participants showed a very open and positive view towards learning as they talked through 

their thoughts on the topic. Their attitudes and views on learning gradually changed from only 

formal education counts as proper learning to learning can occur at any place at any time. 

Although the amount of learning varied among the participants, nevertheless, most of the 

participants of this study were active learners. Despite the learning happened in a formal 

learning setting or incidentally from their daily lives, it was evident that all of the participants 

have engaging in some kind of learning after they migrated to New Zealand.  

There was a tendency not to recognise what they learned and often showed denial 

responses towards questions such as ‘Is there anything you learned after arrival?’, or ‘Is there 

anything that you are learning at the moment?’. Many of the participants said there is nothing 

in particular that they learned or are currently involved with learning. When I probed by 

giving them an example, such as, ‘How about the University of Third Age that is offered by 
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the local Korean church?’, most of the participants said that they have been or currently are 

attending there. However, although they shared some unsuccessful learning experiences after 

they migrated to New Zealand, including barriers to learning, apart from Sally, all of them 

described ‘learning’ very positively. Participants’ definition of learning included phrases and 

words such as joy, tonic in life, gives a broader view, accomplishment, exploring, satisfying, 

curiosity, self-development, meaningful, fun, and power. Although Sally described what 

learning means to her as ‘learning is sad’ in relation to her age, her personal views towards 

learning were rather positive throughout the interview.  

Also, most of the participants either have experiences of voluntary work or still 

contributing, and they acknowledged the pleasure of helping others. The capacity to volunteer 

carried a number of reasons, such as self-pride in the fact that they are useful in that helping 

others, being inclusive in the group of other Koreans and gain some useful knowledge and 

information in various areas. Although the participants showed signs of learning through 

voluntary work, it did not seem as if they were aware of them at the beginning of the 

interview. It was during and after the interview that the participants started to see themselves 

as active learners and showed some understanding of what could be accounted for as learning. 

Despite such strong notions, they held in terms of what could be classified as learning, at the 

same time most of the participants comments impliedly. They were holding the idea that 

anything could actually be seen as learning, and that the power of learning is myriad.  

It was also found that word of mouth was a very powerful tool in the Korean migrant 

community since many participants are restricted from different aspects of living in New 

Zealand due to the language barrier. Furthermore, the role of gender from different aspects did 

have an effect on getting involved with learning for the participants. This study has also 

realised that those who held positive attitudes to take unsuccessful learning experiences as an 

opportunity to reflect on their learning managed to continue in further learning.  

It was challenging to fit these findings into theorists’ categories on adult learning. 

There was much overlap as in Foley’s (2004) four different categories of adult learning. For 

example, watching a New Zealand cooking show could fall into both categories of intentional 

and informal learning, or it could even be categorised as incidental learning. In other words, 

the universal learning categories were not found so much useful in terms of this study since 

data represent participants’ perspective and their different types of learning that are described 

differently by all individuals. Also, as it was mentioned in this chapter, considering the age 

group of the participants for this study, it is a natural phenomenon that their learning 

engagement is mostly informal rather than under a systemised course or curriculum.   
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Consequently, instead of the universal terms of the different types of learning, 

participants’ learning engagement are re-named as three primary learning categories that 

seemed more suitable for the participants’ circumstances: (1) learning for need; (2) informal 

learning and; (3) self-contentment learning.  

Learning for need included some learning activities due to the participants’ need. For 

example, Chris enrolled to study New Zealand agriculture, hoping to attain a future career in 

the farming industry. This can be seen as instrumental learning participation. As well, Belle 

taking the early childhood education course after she came to this country is also counted as 

learning for need because her purpose is highly related to building up her eligibility to be able 

to work in New Zealand, since she was relatively very young to not to work again. Based on 

the given context of the participants, learning for need was often related to the vocational 

purpose of learning. Thus, learning that occurred with a purpose of getting involved with some 

paid work, or with an experience of an inconvenience in life could fall into the category of 

learning for need. 

Informal learning included all types of learning that are informal and incidental. 

Participants watching online videos (even if it is not a learning-based video), Korean 

television (documentary, news, information-based programmes), sharing knowledge through 

interacting with other people, reading books, visiting exhibitions and art galleries, and many 

more can be categorised into situational learning. 

Self-contentment overlapped a little with both the learning for need and informal 

learning, but yet distinguished by its characteristic of having learning occurrence purely based 

on one’s own decision for learning. Often, this type of learning can be from one’s curiosity or 

longing to get involved in a particular activity for a long time. Self-contentment learning can 

include activities such as musical instrument learning, attending singing class, dance class, 

Chinese calligraphy class, paying to learn sports, watching online videos to be guided with 

new knowledge and skills. Thus, the types of learning experience that the participants have 

shared were re-categorised as the following based on the modified three categories.  
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Table 4 Participants’ categories of learning 

Learning for need Informal learning Self-contentment learning 

-Agriculture course 

-Growing lilies 

-Learning English at a 

polytechnic 

-Free English class (certificate at 

completion) 

-Self research on Chinese 

medicine 

-Driving 

-Watching various videos within 

the interest 

-Visiting different types of 

exhibitions 

-University of third age at 

church 

-Korean traditional drum 

-Korean traditional dance 

-Tap dance 

-Classic dance class, lawn 

bowling, billiards etc at Royal 

New Zealand Returned Service 

Association 

-Chinese language 

-Growing lilies 

-Free English class (certificate at 

completion) 

-Han Sol Cultural Centre: 

5000 Korean literature available 

to read 

-Watching various videos within 

the interest 

-Bible Study 

-Table Tennis 

-The game of go through 

watching online videos 

-Messiah Choir 
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-Japanese language: at a 

community centre 

-Book club 

-Guitar learning (to play the 

songs of the participant’s 

favourite artist) 

-Lesson on table tennis 

-Korean television programme 

that handles different health, 

social, life-related issues 

-Self research on Chinese 

medicine 

-Guitar learning (to play the 

songs of the participant’s 

favourite artist) 

-Learning Saxophone 

-Golf club 

-Korean traditional drum 

-Korean traditional dance 

-Tap dance 

-Classic dance class, lawn 

bowling, billiards etc at Royal 

New Zealand Returned Service 

Association 

-Japanese language: to be able to 

understand some fashion 

catalogues written in Japanese 

-Table tennis club, twice a week 

-Chinese Calligraphy 

 

Among all the learning involvement of the participants listed above, self-contentment 

learning outnumbered the other two categories. Some activities still overlapped. For example, 

‘watching various videos within the interest’ is listed under both the informal and self-

contentment categories and this is because some watched for self-directed learning such as 

English language learning, while some watched to learn the ways of doing things such as 

repotting the avocado trees. Another example is Chris taking agriculture course. Based on the 

categories of Foley (2004), this activity would definitely go under a formal education 

category, however, Chris initiated taking this course because he had a strong passion and 

interest in the field. He was eager to learn about how agriculture is different in New Zealand to 

Korea as he had a doctorate in the field. Thus, Chris’ learning is difficult just to define as 

formal education because his learning was more like a tool to get one step closer to achieve 

answers to his interest and passion. It was Chris’ continued passion for agriculture that lead 

him to enrol for the course. Also, in Charlie’s case, since he had such a big passion and vivid 

purpose in studying Chinese herb medicine that even until now, he continues to seek out for 

more knowledge and updates himself in literature after he has already become an 

acupuncturist. Such overlaps in the two categories of informal learning and self-contentment 

learning could be a natural phenomenon since one’s strong interest in an area lead to 

participating in learning. It is difficult to ignore the fact that the three categories are correlated 
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to one another since all three share the same commonality in that one’s interest in the topic is 

the foundational factor that eventually makes the learning possible.  

After categorising the learning activities of the participants, it was realised that 

informal learning and self-contentment learning share quite similar characteristics between 

each other. Thus, it seemed imperative that there needs to be an explicit element(s) that 

distinguish as the types of learning between the two in order to present the learning in a more 

effective way. However, even after endeavouring to re-categorise the learning areas, it still did 

not seem to fit. Despite some attempts at modifying Foley (2004) in order to make the findings 

fit into the categories, this is not entirely satisfactory.  

In many ways, the thread that runs through the findings is the idea of self-contentment 

or joy as it was expressed by many of the participants. Thus, the next discussion chapter will 

begin with a more in-depth discussion of self-contentment in joy. Overall, despite having 

failed from the prior learning, the participants from this study were aware of the importance 

and the value of learning in migration life, an ageing human, and saw learning as a continuous 

part of a lifelong journey that cannot be dispensed with. 

 

  



 113 

5. Discussion 

 

In this chapter, the key findings are mainly divided into four discussions. As the aim of 

this study is to find out about older Korean migrants’ learning experiences after migrating to 

New Zealand, the voices of participants about how they see learning is presented. It was found 

that they all acknowledged the value of learning and its positive effects. Also, learning was 

very influential in the participants’ later-life and migrant lives in many aspects and facilitated 

them to adapt in a new society. Learning was a powerful tool that allowed participants to 

overcome obstacles of formality in interacting with others when it can be quite difficult to 

interact with others when you are older. The biggest factor that affected the participants to 

learn was their motivation, while what has most hindered them from learning was the language 

barrier and the lack of information given on learning availability. The participants illustrated 

the importance of belongingness. Belongingness played a strong part to acculturate in New 

Zealand, whether the belongingness regards a migrant citizen of New Zealand or a member of 

a leisure community. The participants demonstrated a strong connection between the sense of 

belongingness and acculturation. It was evident that a comfortable sense of belonging could 

only be established with the existence of a certain understanding of the way of life in the host 

country. 

5.1 Learners’ voices    

5.1.1 Learning as a ‘Joy’ and the role of volunteering 

All participants of this study held a positive mind towards learning, and the majority of 

them referred to learning as ‘joy’. Their reasons for participating in learning activities were 

strongly based on their motivation and willingness to learn, thus, they saw learning as a joyful 

activity rather than an obligation. 

Note that it was not easy to find literature to draw upon in order to understand the 

phenomena of what was found in this study in that much of the literature found was based on 

other countries, including Canada and the United States and rarely addressed Korean migrants. 

However, it was evident that despite the different circumstances, some similarities were 

observed between the literature and the findings of this study. 

Lifelong learning was described as the general value of learning in all stages of life, 

including one’s adjustment to old age and the rapidly changing world (Brink, 2017; Tam, 

2018). In the case of older Korean migrants of this study, learning was a way of adjusting to 

ageing in the host country. Just as Prickett (2003) refers to the term ‘well elderly’, learning 

was found to be one of the fundamental tools for older Korean migrants in ageing. Learning 
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for the older population is closely linked with their well-being and a healthy lifestyle. 

Moreover, as it was addressed in the examples of the participants’ learning in Chapter Four, 

older learners engage with quite a dynamic area of learning. As Taylor (2010) demonstrated, 

all Korean participants also found joy in fulfilling their desire to learn that arose from self-

motivation and self-contentment.  

Aligning with the theories of motivation and ageing (Hallam, 2009; Dweck, 1999), it 

was evident through the stories of the participants for this study, their learning depended on 

how they responded to their experiences of success or failure in their learning. As Sally did not 

discontinue in sports after experiencing failure in playing golf due to her physical health, but 

instead, she sought out another leisure activity that does not stimulate her back injury. Not 

only Sally, but also other participants responded positively towards their learning failure and 

continued participating in other learning activities. As was mentioned in Chapter Two, adults 

may have more freedom in choosing what they wish to learn compared to younger learners. 

However, in terms of the older migrants, the situation was a little different. It is true that they 

may have more freedom in deciding what kind of learning activities they wish to get involved 

in; however, their lack of English ability brings quite a lot of restriction in their learning 

options when ageing is already limiting in many aspects of learning, particularly in the host 

culture with its different language and culture. At the same time, as Bandura (1989) stated, it 

was evident that there is a stronger self-efficacy if learners participate in the same learning 

they experienced in the past. It was found that this theory was valid in Chris’ case since he 

continued his learning and career with agriculture when he moved to New Zealand. He clearly 

showed that he was demonstrating a strong self-efficacy believing that his learning will 

succeed.  

Bandura’s (1989) notion that learning an entirely new area will enhance the learners’ 

performance hoping to be able to master it was also evident through two of the participants of 

this study. However, this kind of expectation from the learner often had an outcome of 

disappointment. A number of the participants including Peter and Paul expected that they 

would be able to become at least quite fluent in the English language after months of learning, 

which was part of their motivation to study in the earlier stage of their learning not so long 

after they arrived in New Zealand. However, after realising that language learning was not as 

master-able or straightforward as they initially thought, what motivated them to learn turned 

into the discouraging factor for them and they lost purpose in continuing with the learning. 

I think I was very excited at first. Just thinking about I would become very fluent in 

English kept me going at the for the first few months. But I was disappointed with my 

progress. Then I stopped learning because I lost my eagerness to learn anymore. (Paul)  
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Thus, the higher the expectation was, the stronger the disappointment in some cases. 

Nevertheless, as Dweck (1999) pointed out, the participants of this study showed in 

differentiating attitudes of handling their learning outcomes based on how they responded 

towards their experience of failure in learning. The participants were distinguished into two 

different forms of reaction, whether they were discouraged or positively dealt with setbacks 

and further continued with other learning.  

The phenomenon of self-contentment in learning outnumbering other reasons for 

learning participation may be a natural result when considering the age group of the older 

Korean migrants. Since many of the participants had retired from their roles as a caregiver, 

they were more involved with learning around their interests. As they were not obligated to 

learn, they held more freedom in their choices. Self-contentment (self-fulfilment) was found to 

be the primary source for older Korean participants to engage in learning, as from what the 

participants said, they tend to feel left out of the community and society as they age. Sally said 

“Learning participation allows [older people] to get out of the house and meet other people, 

helps us to be inclusive”, and Kathy said “Through learning, I feel great self-contentment. 

Engaging in learning makes me feel like I am still functioning”. Making an effort to pursue 

their natural interests helped them feel connected.  

The older Korean participants’ learning for self-contentment is supported by many 

studies on elder learning, including O’Connor (1987) and Silverstein et al. (2001). The 

authors’ two main reasons for older people getting involved with learning were introduced in 

the literature review. These were: expressive motivation; and instrumental motivation. The 

participants for this study falls into the former type of motivation where they mostly engage 

with learning due to personal development and social relations. The study of Leung et al. 

(2005), with its five reasons for involving in activities demonstrated by the participants in their 

study, also aligned with the reasons identified by the older Korean participants of this study. 

Just as Leung et al. refer to elderly Chinese participants’ learning for intrinsic reasons so, all of 

the learning activities of the older Korean participants belonged to the category of intrinsic 

motivation of learning. 

All the participants of this study acknowledged the importance and value of learning 

and how it positively affects people their age. How the older Korean participants overcame the 

learning barriers by getting involved in voluntary work was introduced in the previous chapter. 

As Gray (2008) discussed in research based on the New Zealand context, involvement in 

voluntary work allowed the Korean participants to learn through sharing a variety of 

knowledge with each other. Gray found that half of the volunteers in Wellington were recent 

migrants. Similarly, Korean participants often ended up volunteering for several years after 
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they stepped up to voluntary work when they first arrived in New Zealand. Kelly and Kathy 

learned the ways of how New Zealand does things. Thus, their purpose of getting involved in 

voluntary work was not only to socialise but to learn and acculturate to the host culture. 

Chen (2016) explained how voluntary work corresponds with different aspects of 

successful ageing in five distinguishing dimensions, and also, Choi et al. (2007) see 

volunteerism as a form of active life engagement that continues into older age. While it is 

claimed that older adults benefit from learning through volunteering and by linking such types 

of learning to their self-defined concept of successful ageing, it was evident from the findings 

of this study that the benefits of volunteering evoked particularly strong positive emotions 

amongst the participants in this study. ‘Joy’ was the key factor that encouraged the participants 

to distribute their time and effort in volunteering. Umi, Belle, and Peter particularly shared 

their thoughts on the power of voluntary work and learning that comes from it. 

One of the biggest reasons that make me continue in volunteering is the joy I receive 

back from doing it. People do not hesitate to express their appreciation for what I do 

for them. I know I volunteer to be a help to others, that is the main reason for doing 

voluntary work but honestly speaking, I think the true joy comes from other people 

come and show their appreciation, it encourages me doing this [voluntary work]. 

(Belle) 

I learn so much by interacting with local people when I go volunteering. Of course, it’s 

not a long conversation I can have, but we are all there from the same reason, to help 

others. Since I volunteer with no Koreans but the local English-speaking people, that 

allows me to learn something beyond what you can learn through only interacting with 

the same Koreans. The biggest [learning] is some English phrases that are often used in 

New Zealand. (Kathy) 

Peter is the participant who directly related his voluntary work to the joy of learning . 

While he works with newly arrived migrants or even those who are visiting New Zealand from 

Korea to see their family resident here, he said he learns so much from them. Elements of 

learning mentioned by Peter included many areas of knowledge and new information. 

When I help with the airport pick up service, we [Peter himself and those people he is 

servicing] tend to carry out a lot of long conversations. Some are from Korea, and 

some are from other countries around the world like America, Japan, even I had people 

who were living in Argentina. I learn so much from hearing about where they live, 

otherwise, I wouldn’t know what it’s like living there. It’s funny because I think the 
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main purpose of airport pick up voluntary work doesn’t lie in the ‘helping’ anymore, 

but it is because I enjoy hearing and learning new things from them [laughs] (Peter) 

As Kim (2010) emphasised, the person who volunteers also learns from the people 

they give the help to, and in that there is joy. This was evident among a number of participants 

from this study, especially in Umi’s knitting class.  

Just as Peter discovered that volunteering opened windows to visualising other worlds, 

Dench and Regan (2000) found that older adults involved in learning have positive 

experiences in many areas of their life. Tam (2018) also contends that older adults who 

continue to learn are the ones who may live a happier and healthier life. Many of the older 

Korean participants for this study demonstrated this statement. The participants shared their 

positive experiences of learning and how such activities make their later lives more active and 

better. For example, Chris, Kathy, and Umi referred to learning as their joy and happiness, 

while Olivia and Kelly described learning as an element that filled their later-life with 

meaning when it could have been turned into dreary days. Also, Kim and Janet showed 

appreciation towards learning. As for Kim, it helped her to forget her age at least while she is 

participating in learning activities. For Janet, it saved her from spending the same repeated 

days. 

Older people desire to learn and they carry a need to learn (Purdie & Boulton-Lewis, 

2010; Buys et al. 2005). Older people also have a strong willingness to learn new things, 

discover new talents, and acquire new skills. Boulton-Lewis et al. (2016) also adds weight to 

Purdie and Boulton-Lewis (2010) and Buys et al. (2005) stating that although the speed of 

learning may comparatively fall behind for older adults, their motivation to learn is very 

strong.  

To conclude, it was evident that the older Korean participants of this study immensely 

valued learning in their migrant lives. Even though some participants may have moaned about 

the learning barriers and restrictions, or even questioned the use of learning at some stages of 

their learning progress, they all saw learning as hopeful and joyful. As mentioned earlier, 

Sally’s view on learning sounded not so positive when it comes to her age (late 80s); when she 

talked about learning itself in general, however, she did acknowledge the joy that comes from 

it and how important it is. The participants showed that even in late age they held on to their 

beliefs about the hope and joy that comes from continuing to learn and they saw the need to 

learning as much as younger learners.  

The next section expands on the theme of learning as the core of well-ageing.  
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5.1.2 Learning is essential in migrants’ well-ageing 

The older Korean participants clearly demonstrated the importance of learning in order 

to feel that they are well-ageing. Learning engagement also played a critical role for better 

settling in the host country. As was claimed by Zhu and Zhang (2019), learning becomes key 

to integration and settlement when senior migrants move to a host country. Also, Guo (2010) 

claimed how lifelong learning can best facilitate migrants’ adaptation in a new society. As 

reviewed in Chapter Two, successful ageing is one of the key focuses of gerontology. Rowe 

and Kahn (1997, as cited in Crother, 2002) argued that the social and physical context is 

highly influential in many aspects of later-life. However, more recently defined concepts of 

successful ageing involve the concepts of cultural orientations and ethnicities. 

Furthermore, the understanding by the experts of what is successful ageing is not 

necessarily the same as older people’s perceptions (Rowe & Kahn, 1997, as cited in Crother, 

2002). Thus, the concept of successful ageing can be rather complicated and contain many 

different variables based on differing individuals. The discussion will be placing its focus on 

learning as part of successful ageing.Again, as mentioned in Chapter 2.7, the term ‘well-

ageing’ will be used rather than ‘successful ageing’ or the ‘well elderly’ which is a term used 

by Prickett (2003).  

Schuller et al. (2004) highlight three significant forms of capital in their framework on 

the wider benefits of learning: human capital; social capital; and identity capital. It was evident 

that all three forms of capital were possible for the participants of this study to attain through 

engaging in learning activities. Zhu and Zhang (2019) emphasised that senior migrants relearn 

skills, survival strategies, language, culture and local knowledge while they are settling in the 

new country. Through their interviews the older Korean participants of this study often 

demonstrated such phenomena. The participants saw their learning as one of the essential tools 

in the process of their ageing, more precisely, a tool to age well. Yvonne said during the 

interview that “Learning is a way of getting healthier, and it helps to maintain a well-being 

mind”. Chris shared that he learns to be healthy, and that “well-being doesn’t only mean to be 

healthy physically but mentally” also. Kelly talked about the importance of ageing well 

“Ageing well is what we have to concern about. At my age, I think a lot of people will think 

about the ways to age well”. Sally, who is the oldest participant in this study also 

acknowledged the benefit of learning in ageing, “Learning something is always good. In our 

age group, well-being is very important, and it is pretty much the only thing we have to keep 

up with. Learning will help older people in many ways”. In applying Schuller et al. (2004)’s 

three capitals of learning to the data, social capital appeared to be the most substantial benefit 

of learning, followed by identity capital. Human capital did not feature so highly because of 
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the participants’ age group, but it was strongly evident that the participants gained much social 

connection through learning participation. Participants often referred to well-being as a 

cognitive process, which is one part of the active ageing framework. The discussion in Chapter 

Two highlighted Zhu and Zhang’s (2019) active ageing for participation, which placed the 

focus on the senior’s participation and learning in family, community, and society. Although it 

may seem like most of the learning undertaken by the participants of this study occurred 

within the Korean community, they also learned so much through adapting to the new culture 

and environment.  

As was mentioned in the previous section socialising and interacting with others help 

in older people’s health in many aspects of ways. The most common tool to interact with 

others was through using mobile phone applications among the Korean participants. Stadler 

and Teaster (2002) also emphasised the importance of older people to learning to adapt to 

rapidly changing technology, attaining such skills, and this was a feature for the participants. 

However, through talking with the participants it is not always as easy for them to become 

familiar with such developments – for example Sally’s story of her challenging journey to find 

someone who could teach her to use the Korean interactive communication application 

‘KakaoTalk’. Sally bought a smartphone, excited, hoping that she will be able to interact more 

with other Koreans (who use the application already) until she encountered to the difficulty of 

finding someone who could teach her how to use the phone. 

This isn’t the issue I thought of before I bought the phone because I thought of course 

my children will teach me how to use the device without a doubt. But maybe they were 

too busy to teach me, they told me it is not as easy as I think. I never thought it would 

be easy to use it anyways. They made it not easy for me [laughs]. (Sally) 

Sally’s situation is seen as another example that highlights the disadvantages of small 

ethnic communities. Everyone knows everyone and judges. As was mentioned earlier, 

Koreans are very sensitive when it comes to anything that may cause them to lose face, thus, 

Korean migrants are very cautious of asking for help from others outside the family. Sally 

later said she is recruiting a group of people who need help with using the smartphone. There 

are many people gathered, but at the time of the interview, she was still struggling to find a 

teaching volunteer. However, I have since discovered that a programme targeting older 

Korean smartphone learners is running at the church where Sally is attending, therefore it is 

assumed that Sally’s group managed to find someone who can teach them using the device. 

Not only Sally, but it was evident that other participants were quite confident in using online 

messenger to communicate with their family and friends. The older Korean participants are 
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very willing adapters to and consumers of new technology. They were inhibited only by 

needing someone to teach them.  

Older people have different preferences about how and where they want to participate 

in learning. Some people want to learn through organised or systemised courses with more 

formalised activities, while others prefer to learn through one-to-one tuition or more 

individualised learning. Some may prefer more formal learning, while some prefer informal 

approaches. It was shown in Chapter Two that the Economic and Social Research Council in 

the UK (2003, as cited in Tam, 2018) found many older people preferred informal learning 

over formal and this was also the case of the participants of this study. They were all 

participating in informal learning over formalised learning, typically due to their age and they 

did not necessarily see the need of formalised learning that is often instrumental learning. In 

other words, the participants had a notion that such formalised learning is not needed for 

people who are at the stage of later-life, mostly because they did not see the instrumental 

purpose of learning. 

Why would I enrol myself in a formal course of learning, what am I going to do with 

that kind of learning at this stage of life? There is a lack of purpose for me to learn 

such proper course-based learning. (Sally) 

I am learning English because I enjoy it. My English might sustain a bit longer through 

consistent attendance [to English classes] but I am not going thinking to improve much 

from how I am now. It’s purely based on my desire to learn, and joy that comes from 

putting that into action. (Yvonne)  

It is not easy to analyse how the participants’ attitudes on learning changed after they 

came to New Zealand. However, what was sufficiently clear was that the participants’ 

recognition of learning changed during the interview. As was mentioned in Chapter Four, the 

participants’ ideas on learning were very traditional, where only teacher-presence learning is 

accounted as learning in general. As teachers are held in such high regard in Korean culture, it 

may lead to an expectation that to learn anything of value that there needs to be an expert 

teacher. It may be because education in New Zealand is culturally oriented more towards self-

directed or self-sufficient learning that people are more open to the idea that they can teach 

themselves, in other words, they can pick up some knowledge in other ways.  

Overall, it was evident that the participants’ thought of learning always has been 

positive. Their words to define learning were almost all very positive and hopeful. They 

expressed their awareness that learning is a fundamental, essential, and joyful aspect of human 

life. Currently, the participants were active-learners, and they have been involved in different 
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ways of learning and used various sources of sharing knowledge. Learning was definitely 

evident as one of the essential activities in their later-life as older Korean migrants living in 

New Zealand. Furthermore, despite the age of the participants, they showed much interest in 

communication technology which perhaps broke stereotypes of elderly people in general. It is 

possible Koreans as a general group are more accustomed to mastering innovations in 

technology. Perhaps also as migrant groups, they have a pressing need to continue opening 

channels of communication with family members in other parts of the world.  

5.1.3 Learning interaction of older migrants to reduce loneliness  

Places of learning do not only provide knowledge for older Korean participants, but 

they also give opportunities to interact with other people. Attendance at such places was 

highly related to reducing loneliness for many of the participants. One of the vivid reasons for 

learning was strongly connected with being able to leave home and the fact that they have a 

place to go for the day. The older Korean participants of this study strongly demonstrated how 

important it is to have a place to go in order to meet up with others to blend into a community 

in order to fully live. And again, I emphasise that for the participants it is the place for learning 

that is the most suitable venue for fulfilling needs. As the previous section looked at the 

relationship between learning and social interaction, this section will also look at the 

importance of learning through social interaction but in this section the focus is on reducing 

loneliness for ageing migrants. 

Loneliness is one of the factors that affects quality of life, and it is often due to 

unsatisfied interaction and social demand, (Sum et al., 2008), and this was found to be true 

when it comes to the participants of this study. As Walters et al. (2007) state, migrants’ desire 

to remain in the host country highly depended on the level of their loneliness. Many of the 

participants of this study confessed that they tried hard to keep themselves connected with 

others either through learning or volunteering to reduce loneliness. This loneliness that they 

mentioned during the interviews did not only necessarily mean feeling lonely as one individual 

but as one of the migrant citizens of the host country. In other words, they tried not to be left 

out of the host community. 

The older Korean migrants in this study saw learning activities as a tool to reduce the 

loneliness that may come from ageing in the host society. Mills and Henretta (2001) found that 

one way of coping with loneliness and isolation was participants seeking out activities and 

learning despite the language barrier. If some of the participants felt a sense of loneliness after 

they came to New Zealand, it was mostly at the early stage of their migration. Such loneliness 

was primarily caused by shifting from their home country to the host country where they had 
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to go through some changes that were followed by culture shock and the challenge of 

acculturation.  

Korean participants in this study were engaged in learning or social activities, mostly 

with someone they already know (including close neighbour and friends). As Minhat and 

Amin (2012) said, the most influential support migrants receive was through the interaction 

with their friends. Many Korean participants thought ‘friends’ very important, and they did 

mention their friends when talking about different leisure and learning activities they were 

involved with. They often expressed the joy of participating with someone with whom they 

can share their thoughts. Zebhauser et al. (2015) also found that one of the key factors for 

older Korean participants to reduce exposure to loneliness was to interact with other people in 

the community. Kim et al. (2011) affirm this “..it is likely that when older adults participate in 

their favourite leisure activities with friends they will experience happiness and learn to 

cooperate and interact more effectively with others” (p. 340).  

Many researchers based in different countries found that the majority of older people 

whom they looked at in their study spent most of the time socialising and interacting rather 

than involved with self-situated activities (Silverstein & Parker, 2002; Triado et al., 2009), 

which was also evident in this study through Umi’s knitting class incidents. However, as Kim 

et al. (2011) claimed, the reality is still challenging for many older migrants living in host 

societies with difficulty in communicating and interacting with other people because they are 

not proficient English speakers. This is not easily modified since most older Asian migrants 

live in the non-English speaking environment of households, where they speak the mother-

tongue language most of the time. This could be seen as the value of a large community where 

they do not necessarily need English. Nevertheless, the older Korean migrants in this study did 

not necessarily try too hard to get engaged with learning activities that required them to speak 

English. In the age group of older Korean migrants, their primary purpose of learning was for 

their well-ageing and to spend their time as meaningfully as they could.  

Studies claim that aspects of life narrow down with ageing, and one of the significant 

factors is having less interaction with others. Stevens and Tilburg (2000) showed that ageing 

women with active interaction showed a significant reduction of loneliness. This was evident 

in this study, especially with Sally’s story. She expressed her grief at losing her best friend 

with whom she used to engage in many learning activities, and how this caused her loneliness 

that still unsettling her. 

I lost my best friend, she was younger than me, but she took good care of me as if I 

was her biological sister. She would always call me making sure I haven’t forgotten to 

go to the learning classes we signed up together. Even on Sundays, she would call me 
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to check if everything was okay with me. Then, all of a sudden, she died from a heart 

attack. When I heard that she died, I couldn’t believe it. I cried for days and days, but I 

still couldn’t get rid of the shock and sadness. I thought life is very unexpected. One of 

the most difficult thing for me was the fact she is not there anymore. My eyes get teary 

when I think of her, I still can’t believe she’s gone. This is the life you experience at 

my age. You have a friend by your side today, but you don’t have anyone tomorrow. I 

am a very positive person, but when she left, and I was left without my best friend, I 

suffered from loneliness. This is different from having your family around, friendship, 

interaction with others, is totally different from the relationship you have with your 

family. (Sally) 

Sally described that developing a relationship with friends or other people from the 

community is not the same as the relationship with a family member. All human individuals 

are linked to different modes of relationship, and participants also demonstrated the 

importance of different kinds of relationship with others. The participants were switching 

between different identities based on whom they are dealing with. With such limitation in the 

small community of Korean senior migrants, as described before, Korean churches in New 

Zealand were operating as one of the central roles in providing many opportunities for senior 

Koreans to gather together through various learning activities. Church communities seemed to 

be the venue where older migrants had the easiest access to. Like Pyong’s (1992) study about 

Korean migrants who are affiliated with churches in New York and how important churches 

are in terms of social functioning for them, this study’s participants actively attended Korean 

churches in Auckland. Churches provided a perfect venue for the Korean participants. Thus, 

by targeting older Koreans who may fellowship regularly in a Korean church, many of which 

offer programmes specifically aimed at older people, a more extensive social network and 

outlooks would be observable as well.  

Our senior Koreans feel the church is a place where they can visit easily without 

feeling guilty even they are not Christians. I think this is because churches operate 

upon its characteristics of ‘volunteering for people’ and people know that. Even some 

senior Koreans who do not attend that particular church where they offer a lot of 

classes still come to learn because they know the church is one of the few places where 

they open their doors for anyone despite their circumstances. I know someone who is 

Buddhism but comes to the church knitting class because temples don’t offer such 

learning activities for people. (Yvonne) 

Meeting places are critical referring to Yvonne’s words in the above quote, older 

Koreans were identified to be very passionate in seeking out learning activities, and it was 
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found through this study that they are very willing to participate in the learning if their 

circumstances allowed them to. However, as Hsu et al. (2004) and Hwang and Ting (2008) 

claimed, it could be quite challenging for Asian migrants due to numerous difficulties 

including language barriers, limited social networks and lack of resources or places to meet. 

Thus, in order to cultivate older Asian migrants into learning activities, it is crucial to address 

the importance of such learning opportunities to them to adapt in their daily lives. As was 

mentioned previously, the crucial role of the church as a meeting place in migrants was also 

evident among the Korean migrant lives. It was noticeable that the church was the most active 

meeting venue provider for older Koreans. For example, Korean senior’s choir practice and a 

more professional choir practice; a weekly meet up for older Korean seniors; lectures on 

useful health-related knowledge for elderly Koreans and many more, are all held at a local 

Korean church regularly. A church is mentioned as one of the very first options where 

migrants need a venue for an event.  

One of the most significant effects of educating older women on the friendship 

programme introduced in Stevens and Tilburg (2000) was that bringing older women together 

enables them to discover what they have in common. One of the biggest advantages of 

interacting with other Koreans for the participants of this study was revealed to be the fact that 

they can share commonalities in terms of the language, culture and beliefs. 

We can communicate in Korean and this makes it much easier in every aspects. For 

Koreans like me, even we don’t know each other, even we have just met, it works 

[become close]. Just knowing that we are from the same country and can speak the 

same language, it makes it much easier [to socialise]. (Umi) 

On the other hand, Belle explains the benefit of getting to know new people through a 

learning activity.  

It could be a little awkward to get to know someone entirely new at my age because I 

personally feel like I can’t treat that person as to how I used to treat when I was 

younger. You know, at this age it’s difficult to treat anyone informally. And I think 

getting to know someone through a learning class is a very natural and easier way to 

interact with the new people because they are all there for the same purpose and 

interest. (Belle) 

Belle’s words are crucial, that reflects on the interaction of older people. In particular, 

there are new norms to be navigate, such as levels of formality and politeness. Getting to know 

new people when you are older often carries formality obstacles, but this could be overcome 

by learning contexts. Nayar and Clair (2018) discuss the importance of communities for older 
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Asian immigrants based on the New Zealand context, which is one of the very few studies that 

focus on migrants within the New Zealand circumstance. And as was also mentioned in 

Chapter Four, many of the participants of this study gained self-fulfilment and a great sense of 

pride through voluntary work, Nayar and Clair also found that older Asian migrants constantly 

sought ways to work individually and in community groups to contribute to the New Zealand 

society effectively, and in doing so, they take pride in giving back to their host country (Nayar 

& Clair, 2018).   

Voluntary work is one of the best observable examples that enable the participants to 

gain positive emotional responses in so many different aspects. Those who participated in 

voluntary work held more than just one purpose in engaging in the work. Participants engaged 

in voluntary work with varying reasons: (1) to socially interact with other Koreans; (2) to 

contribute to the host country; (3) to gain information from other Koreans on many areas; (4) 

because they feel a sense of pride in doing the voluntary activity and; (5) to not to be excluded 

from the social group. Despite all the reasons given, the participants for this study mainly 

participated in voluntary work wanting to do something to give back to the host society 

because they believed that they received so much from this country, as well as by participating 

they believe they are using their time meaningfully. There was a tendency that many 

participants tend to be thankful for living in New Zealand, a place where it allows clean air 

and green environment for them. 

Although it is just little thing that we do, so small that it may not even be recognisable, 

but the meaning behind doesn’t lie on how big it is that we contribute to this country. It 

is about us. It is on the fact that we are grateful for living in New Zealand, and because 

of that we want to help in anyhow. I think what makes it meaningful is knowing to 

appreciate and that we are putting that appreciation into some sort of action to express 

them. Besides, it’s good for our well-being as well. (Olivia)  

The participants shared their active stories on volunteering, but mostly they got 

involved through word-of-mouth. It would be a useful policy initiative for councils having 

ready access to spaces and places to volunteer in for migrants such as the participants in this 

study. This would benefit both the councils and the migrants if volunteering is more 

accessible. It is not that New Zealand has no place to go for volunteering, there is an online 

venue ‘Volunteering New Zealand’ for those who wish to participate. However, again, 

information on the website is only addressed in the English language, and this would never get 

to people like older Korean participants due to the language barrier.     

At our age, it is always useful to participate in as many learning activities as possible to 

get out of the house. We will get weaker and sick if we stay home. It’s too lonely and 
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depressing to stay home. That’s why old people need to get out as much as they can. 

And if you are going out to be help somewhere? Much better. (Umi)  

While Olivia and Umi explained their purpose of contributing to voluntary work as 

above, Chris shared his wife’s story on what made her join the community and start interacting 

with other people. 

My wife is not an outgoing person at all. She likes to stay home pretty much all the 

time. But since a few years ago, she started participating in voluntary work, planting 

plants around different areas with other local people, and she said the community she 

belongs to, their purpose is to sustain this beautiful clean environment of New Zealand. 

What a meaningful purpose they have, right? I said I encourage her in that. But you 

know it was quite strange how she started going out so much when she used to do her 

own thing only at home, I was the one who always dragged her outside. The reason 

being is, according to my wife, she felt lonely. I am such an outgoing person, and 

because I know that she wants to stay home, from a certain time, I didn’t ask her to go 

out with me anymore. Then that’s when she started feeling lonely about staying home 

and not interacting with other people. Actually, I was a little shocked that I didn’t 

notice her loneliness. But I now feel relieved that she actually felt lonely, because that 

was the incident where she became a socialising and interacting person. (Chris)  

Since the participants of this study constitute four male and nine female older Korean 

migrants, my attention moved onto whether there are gendered differences in the nature and 

extent of loneliness. However, as Victor et al. (2005) found, there were no significant contrast 

in terms of loneliness between the two genders. If there were identifiable differences among 

the participants, they were not age-related. The findings from this study align with the research 

of Victor et al. There were no distinguishing differences that reports which gender is more 

likely to suffer more from loneliness, but it was the varying circumstances that the participants 

were living in.  

To conclude, many research studies have continuously demonstrated that there is a 

close relationship between social engagement and participation in older age. It was also 

evident that the participants of this study thought of learning activities as a critical factor and 

the most effective tool in reducing the loneliness that may be caused due to ageing, especially 

ageing in the host country. One of the reasons for participating in learning activities was to get 

out of the household and be actively learning as well as interacting with others, mostly other 

Koreans. Since the language barrier and other non-mentioned barriers still existed, it was 

clearly evident that the participants were actively engaged in different kinds of learning 

activities within what is available for them. 
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The role of churches as meeting and learning places was significant, especially for 

older Korean migrants. They played a crucial role in providing the venues for Korean migrants 

in so many aspects of activities, including choir practices and learning opportunities. Also, the 

passion of volunteering from older Korean migrants was vital, in that they saw volunteering 

not as only helping but they found pleasure in doing the work. The participants held a thought 

that voluntary work is a way they can contribute to the community, society, and to New 

Zealand. However, it was unfortunate that the councils were not making much use of those 

people who are available and so ready to be out there to help what is in need. The participants 

held strong willingness to involve in voluntary work, but they did not know what is available 

out there apart from the few that a lot of the Koreans were active in. The reasons for choosing 

the places they are involved in was through their friends and neighbours. It is not only the 

local people who are available to participate in voluntary work, but there are many migrants 

out there with a lack of information due to the language barrier. More work could be done by 

the councils to use this volunteering spirit of to enhance our communities.  

5.2 Learning of older Koreans 

The Korean migrants in this study primarily learned informally. In this section, the 

focus will be placed on their experience in language learning. It is essential to discuss the 

participants’ English learning experience since it is what was mostly learned by the 

participants when they first migrated to New Zealand. English language learning is one 

context that was formal at times.  

As was mentioned many times throughout this study, language learning is an 

indispensable area to explore within the participants’ learning, since all of them crossed the 

language border when they migrated to New Zealand. Also, one of the most formalised 

learning activities for the participants was learning English. Furthermore, according to many 

participants, language is in the core of the struggles they are still experiencing and in that 

many of the difficulties are related to the language barrier. 

Considering their age group and their overall circumstances, it is a natural phenomenon 

that most of the participants’ learning occurrence was in the informal environment rather than 

systematic. A common means of learning was through experience, through socialising with 

other Koreans and volunteering in different areas. Taylor (2010) also claims that in older 

learners’ learning, socialising and interacting with others influence learning significantly. 

Unlike young children, senior migrants hardly have any chance to be formally educated after 

they arrive in the host country. Thus, a lot of knowledge and skills are obtained through 

watching other people and experiencing, not through being taught. Among the five learning 

propositions of Boud and Miller (1996), three of them align with the findings of this study, 
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which are: experience is the foundation of, and stimulus for, learning; learning is socially and 

culturally constructed and; learning is influenced by the socio-emotional context in which it 

occurs. Throughout the interviews and data analysis process, there was strong evidence of 

learning and experience interacting together. What occurs first did not have a fixed order, but 

both learning and experience always needed to happen in conjunction for the participants to 

stay in that learning. A very straightforward example is Sally’s case. Sally used to get 

professional golf coaching, and at the same time, she went out to the field to play. However, 

when she became physically too weak to play golf because of her back injury, she could not 

go out to play, and thus she stopped getting lessons. Her motivation to learn stopped when she 

stopped playing. One of the identifiable reasons why many participants gave up learning 

English after learning only for a while could be in the same vein. The participants either 

experienced a situation where they faced difficulty in performing the language or decided to 

go and learn even before they faced hardship. However, outside of the learning environment, 

there was no place or opportunity for them to practise the output of the language. Thus, they 

give up on learning, thinking it is no use anyway since they cannot practice what they learn in 

the practical environment. In order to gain higher possibility of succeeding in learning, there 

must be a coexistence of learning and experience (where learning can be performed), as Boud 

and Miller emphasised, role of experience can be both foundation and stimulation for learning. 

One other reason for the participants getting frustrated in their learning process was 

from not being able to set a realistic learning goal. Again, Peter and Paul’s cases demonstrate 

examples of learning failure due to hypothesising unrealistic learning goals. Paul thought he 

would be able to become fluent in English within a few months, while Peter thought he would 

be able to master the language. However, although Peter continued with his learning much 

longer than Paul, they both eventually stopped putting in effort in improving their language 

skills. The two male participants’ experience of such disappointment is discussed in Gembris 

(2008) illustrating how older adult learners often having unrealistic expectations towards their 

learning progress. This shows that there is a lack of understanding of the time it takes to learn 

a new language. “I thought it would work in the first few months, I really thought so”, Paul 

said during the interview.  

As discussed in Chapter Two, an embodied language ideology suggests that children 

more easily attain a second language than adult learners (Arxer et al., 2017). It is evident that 

many older Korean participants had difficulty in mastering interpersonal communication skills 

in English and still remain struggling. However, although the findings from this study support 

the above hypothesis, my question towards the statement concerning the ‘learners’ time and 

effort’ remains unanswered. It is almost impossible to measure how much time and effort was 
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put in by each learner in their language learning and practising because circumstances apply 

differently to all individuals. Furthermore, some learners may be more potentially better at 

learning a language than those who have natural ability such as an ear alert to sounds.  

Yvonne went to a full-time English class, which is five days a week, starting from nine 

o’clock in the morning and finishing at three o’clock in the afternoon. Her passion for 

participation in learning English was higher than any other participants in this study. Some 

could say although she has been studying English for so many years after arrival she belongs 

to the intermediate level, while Yvonne says, ‘If I haven’t learned for so many years, my 

English would still be at a beginner’s level’. She puts a certain amount of time doing 

homework, and additionally, she puts extra time practising the language through reading 

English books and listening to local radio programmes. She does put much effort into 

improving her language skills. 

On the other hand, Kim participates in no single activity that is related to English 

learning. She learns Korean traditional drum and dance, but this is through Korean instructors. 

Also, most of the people who learn those two activities with her are Koreans. Thus, she is not 

exposed to any environment where English is needed. If there is any incident where she needs 

to use the language, it is not solely done on her own, but was done via her son, or her husband 

whose English is reasonably fluent. Kim does not acknowledge any outstanding difficulty that 

is from the language barrier, but in fact, she has no issue of inconvenience in living as how it 

is currently. 

I am not sure about other cities [of New Zealand other than where she is resident], 

where Korean is not so actively used. But here. I can still live like this without being 

able to speak English. I am only saying it is not inconvenient to live like this, but I do 

think my life would be much better if I had the English skills. (Kim) 

Kim admitted that although she has no issue living without being able to employ 

English language skills, her life in New Zealand might be much better if she was able to 

communicate in English in the following aspects: she would have more people to 

communicate with; she could contribute to more learning activities; and she would feel less 

isolated and more included as a New Zealand citizen. 

Yvonne expressed the same disappointment at not being fully included in the 

community and society because she feels she does not fully belong as a New Zealand citizen 

due to the language barrier that often restricts her expression of her thoughts and ideas. 

The case of older Korean participants do align with Kim et al. (2011). The authors 

examined how older Asian migrants adjust to their new setting of life in the host country 
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through education and recreation. They have found that senior migrants have continuously 

experienced constraints to their learning and leisure participation that comes from the cultural 

differences including the language barrier and limited social networks.  

To sum up, the difficulties and challenges of older Korean participants were highly 

intertwined with the English language limitation rather than the culture. They sometimes 

experienced disappointment in their learning journey because of the feeble results that are 

often weaker than the participants’ pre-determined goals. Some participants continuously 

involved in learning while some lost the motivation to continue after failures. On the other 

hand, the positive thoughts towards, and benefits of, learning were all acknowledged. 

However, the participants’ desire to learn and their motivation is not seen to be enough to 

overcome challenges they face that restrict them from participating in a wider learning 

involvement. Some, also, were content with their life within their own microcosm of Korean 

society nestled within New Zealand society.  

5.3 Importance of belongingness  

This section will look at the sense of belongingness to the host country of the older 

Korean migrants living in New Zealand and its importance. A sense of belongingness was 

crucial for the participants of this study.  

Many researchers emphasise the importance of community in the process of 

acculturation of migrants in the host culture (Park et al., 2018; Ward et al., 2001; Amit & Bar-

Lev, 2014; Bauman, 1996). Migrants’ belongingness in a community and the role of the 

people in the community profoundly affect their migration life. The definition of community is 

presented in varying descriptive terms. Fitzpatrick (1996) saw community as a group of people 

who generally shares the same language, while Glew and Russell (2013) portrayed community 

with more psychological elements such as being able to work through conflict and 

disagreement or being open to the contrasting point of view. Both definitions deal with 

collectivism. Moreover, as Park et al. (2018) mentioned, belonging to a community is very 

important and plays a very effective role for migrants’ wellbeing in the host country. On the 

most basic level in terms of acculturation, it involves the recognition, categorisation or self-

identification of oneself as a member of an ethnocultural group.  

The participants of this study may not have felt a necessity to step out from the circle 

of the Korean community as long as they are happy and had some people to interact with. In 

other words, even if the people they interact with were all Koreans, this might not have been 

problematic for them. The participants may not necessarily have to step out from the safe zone 

seeking out for the new circle and cause somewhat, the challenge for them. Literature sees the 

following phenomenon as people going after a ‘sense of belonging’ and a ‘feeling of home’. 
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The findings of this study agree with Bauman (1996), who claimed that a sense of 

belongingness suggests that migrants are not outsiders to the host country. All the Korean 

participants had at least one community they belong to. Through the interviews, it was vividly 

identifiable that those communities were affecting the participants’ lives in New Zealand. Not 

being able to interact nor socialise with others is very problematic, especially when socialising 

is one of the most effective ways to adjust to the host country. 

Again, language cannot be overlooked when it comes to socialising with others in a 

community. Taft (1973) explained how important the language is in becoming a member of a 

social group, and as mentioned earlier, the participants of this study had to limit their social 

life in this host country due to their language barrier. Also, as almost all the participants raised 

the issue of the language barrier, they expressed the inconvenience of not being able to deliver 

nor express their thoughts or ideas freely, there was a tendency where many of the participants 

seemed to be interacting only with the other Koreans, and this again resulted in them feeling 

less included in New Zealand society. Through interviewing the participants, it was clear that 

they showed disappointment although they had the willingness to interact with the local New 

Zealanders. However, it was the language that was discouraging them from engaging with 

other people who are not ethnically Korean. 

The findings of this study support the notion that belongingness is crucial in migrants’ 

lives since the participants were all active members of different communities. It was suggested 

by many researchers that the migrants’ belongingness is highly connected to their well-being, 

and it was also claimed that lack of sense of belongingness for migrants even result in 

affecting their decision to continue staying in the host country (Baumeister & Leary, 1995; 

Capra & Steindl-Rast, 1991). However, this study’s findings did not necessarily show that 

participants’ lack of belongingness affected decisions on whether they should continue living 

in New Zealand or not. Undoubtedly being affiliated to a community is important as many 

studies were already proved its importance and how influential it is for migrants adapting to a 

host culture. However, in the case of older Korean participants of this study, there was no 

participant who hesitated to continue staying in New Zealand because they had a lack of 

belongingness. All participants have had many challenges since they arrived in New Zealand, 

some of the difficulties among the participants fell under a similar spectrum, and some were 

rather based on personal circumstances. Despite many kinds of hardships, they never thought 

of going back to where they came from, mostly because they had family here and a lot of them 

did not place returning as one of their options. Instead, they all tried to find ways to cope 

better in this country where they have made the decision to live.  
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During their interviews, Charlie and Kim have said that it has been only in the last few 

years that they finally felt New Zealand was their home. They came to live with their 

seventeen-year-old son in 2001. Even though they were resident in New Zealand for quite a 

long time, they confessed that they always felt like outsiders from the local people. The main 

reason they have given was the language barrier. Kim said that she felt insecure about going 

outside because she was very fearful just by thinking about somebody coming up to her and 

starting to talk in English. Charlie and Kim have both claimed that they finally feel like they 

have adjusted to New Zealand now. They can say that they know the way of doing things and 

the way of living in this country. The belongingness, for migrants especially, comes at the 

point when migrants feel they have learned enough to understand the ways of the country. It 

was after acculturation that they felt this is their home now.  

Some of the participants used to hold a thought of leaving the country, if they cannot 

adjust in the end. While they showed regret about not learning when they had the chance, they 

added ‘If I knew that I was going to live here until now’, that they would have put more effort 

in learning the language especially. Here I see the relationship between the sense of 

belongingness and motivation to learn through the words of the participants. I assume that one 

of the reasons why they put less effort into learning, instead giving up on learning when it did 

not work out may be because they were not emotionally settled in the host country. 

In terms of responding to the question of whether they think they have adjusted to 

living in New Zealand or not, and if they did, how much they believe they have acculturated in 

this host culture and environment, nine out of the 13 participants said they think they have 

adjusted to some point but not fully absorbed into. And again, one of the most mentioned 

elements was due to the language barrier. It was seen that they are now familiarised 

themselves to living in New Zealand as migrants, but there was a tendency for them not 

feeling they are fully included in this country due to lack of interaction with the local people 

and communities. 

The only thing I am still not satisfied with is the loss of connection with non-Koreans 

living in New Zealand. I still wish I have more Kiwi friends. Having no non-Korean 

speaking friend even after living in New Zealand for this long, I feel like I have an 

issue. I love learning English, but I have no place to use what I learn. I wish I had 

someone I can talk to on any topic that is related to New Zealand..you know like 

news.. information. [related to New Zealand]. When I meet up with other Korean 

ladies, we only talk about the things that don’t interest me. And besides, even if we did 

[talk about what is happening in the local, or the country] none of us knows whether it 

is correct or not. (Yvonne) 
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In the above quote Yvonne described her social connection to ‘the loss of connection 

with non-Koreans living in New Zealand’, and I asked her what she means by lost connection. 

The reason why I asked was because it sounded as she used to have a connection with the 

local people once. When Yvonne first came to New Zealand, she opened a shop and ran her 

own business as a way to attain the visa. Through working from the early morning until the 

late evening, she said she had some regular customers whom she would talk to when they visit 

her shop. Although the conversations varied from the most uncomplicated phrases such as 

greetings to more wordy talks including what they did during the public holiday, where they 

were from, where they usually go for specific events and so on, she had chances of using 

English back then. Yvonne believes her listening and speaking skills improved a lot since she 

had no other choice than to put as much effort as she could to survive. 

After I handed over the shop to the new owner, I no longer had any chance to talk to 

the local people in English. In fact now I think about it..[a long pause] I hardly had any 

chance to engage in a proper English conversation apart from when the teacher tells us 

to talk to the person next to you at an English learning class. (Yvonne) 

Although some migrants may not be able to fully express their identity due to some 

barriers, it can still make them an essential member of the society.  

While some participants believe they have acculturated to New Zealand as time passed, 

Belle shared some contradicting thoughts. Belle is one of the few participants who has no 

difficulty in using English, and also who lived in New Zealand the longest. However, she does 

not believe that she is fully acculturated living here even now, but instead she chose to accept 

the difference. She accepted her identity as a Korean New Zealander.   

I have learned to accept the difference, there are things that I could never fully 

understand here. I complained a lot in the past, but now I feel much more peaceful 

because I finally learned to admit that we [Korea and New Zealand] are different. 

(Belle) 

A differentiating factor to Gomez and Vannini’s (2017) findings on notions of what 

home is that was evident through the participants of this study was being acculturated to the 

host culture and having a sense of belonging were different. They did not question nor showed 

any confusion of where to call home. Instead, in the case of this study, the participants 

distinguished South Korea as their hometown and New Zealand as their home. For older 

Korean migrants, however, although they are acculturated in many aspects of living in New 

Zealand as well as familiarised with the culture of this country, this did not mean that they 

fostered a sense of belongingness. 
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As Neto (2001) pointed out, social capital plays a critical role in migrants’ living which 

is very influential to their sense of belongingness. Most of the reasons for lack of sense of 

belonging were considerably related to lack of interaction with the people and local events. 

One of the events mentioned by many of the participants was voting. It was reported that only 

two per cent of Koreans living in New Zealand voted in the general election for the year 2007 

and that the Korean society in New Zealand is trying to encourage more Koreans, who are 

eligible to participate, to vote (Tan, 2008). According to Tan, it was the Koreans being more 

familiar with the president voting system that discouraged them from voting. However, at least 

from the position of the participants of this study, although they were not familiar with the 

voting system of New Zealand, they were still willing to learn and participate. During the 

interview, many of the participants have talked about their stance on voting, and the biggest 

reason of not being able to vote was the lack of information in two different aspects: (1) lack 

of information about the candidates and; (2) lack of information on the election venue and how 

it is done mainly due to their language barrier. They knew nothing about the candidates and 

their election pledges in order to vote, and even if they did, they were not familiar with the 

voting system in New Zealand. 

Young Koreans ask me whether I participated [in voting] and either I didn’t even know 

the election was on, or even if I did I wouldn’t have thought of voting anyways 

because I need to know about the candidates to vote, right? Everything is said and 

announced in English. How could I know? It’s too hard for me. (Janet) 

I tried, actually. Because listening is really hard for me, instead I tried to understand 

what is happening through reading local newspapers. Too many political jargons, I 

gave up in the first paragraph. Every time when incidents like that happen, I question 

[myself] do I belong here. Am I really a citizen of this country. (Paul) 

Sometimes I question..in fact, quite a lot of times I question. I don’t think I am 

functioning properly as one of the New Zealand citizens although I’ve lived here for so 

many years. (Yvonne) 

During the voting season, some information on how to vote and basic knowledge on 

New Zealand voting system is shared but only through one or two online Korean community 

websites or personal blogs of resident Korean New Zealanders. Despite those messages being 

shared in Korean, it is still difficult for older Korean migrants to access the information, 

especially for those who are not so computer literate. Also, even if there was any information 

provided in Korean, participants had not seen any due to insufficient publicity on where to 

find them. 



 135 

Many of the participants questioned their identity as a migrant person who is currently 

living under the name of a ‘citizen of New Zealand’. Many of the participants had an 

experience of thinking, although they are physically living in New Zealand, they feel like they 

are not included in New Zealand society in terms of active citizens. Due to their social capital 

boundaries that are often restricted to only Koreans, they say they often question whether they 

are actually the citizens of this country or a group of people who are just borrowing a partial 

area of the land to be physically resident in. Such are the thoughts of the older Korean 

participants, these thoughts are mirrored in as many other migrants-related studies. This leads 

to the following discussion on the role of the host country concerning hospitality for migrants. 

5.4 Hospitality of the host country 

There is not really a specified form of support when new migrants arrive to settle 

permanently in New Zealand, at least from what was shared by the participants of this study. 

This raises questions about immigration policy and responsibilities of host countries. It may be 

the responsibility of the people who have made the decision to immigrate to seek out for 

information and knowledge on living in this country, but even so, there is no reliable support 

to call out for if help is needed for the newly arrived migrants.  

There was a programme that used to be run with the government’s funding, which was 

called ‘Kiwi Ora’. When new migrants arrive in New Zealand and if they apply for Kiwi Ora 

they received a package from this organisation including books, photo books and DVDs that 

introduces insights into New Zealand. With what is included in the package, newly arrived 

migrants could learn about a lot of things relevant to this country. The Kiwi Ora programme 

was a subcontracted programme of some universities in New Zealand, Te Wananga o 

Aotearoa. Most of the Korean families who migrated to New Zealand from the late 1990s to 

mid-2000 were quite active with this programme and some of the participants who migrated 

between those years mentioned about Kiwi Ora. They said this programme was very helpful 

and well-organised in its intention to make migrants feel welcomed to this host country and 

provide them with an opportunity to learn about New Zealand from home. Unfortunately, 

Kiwi Ora was discontinued because of a lack of funding (New Zealand Herald, 2006).  

There was this programme called Kiwi Ora. I am sure it was called Kiwi Ora. I 

remember signing up for this programme, and from my understanding, the organisation 

received money every time someone signs up. I learned quite a lot of the things I didn’t 

know about New Zealand through this programme. I had other Koreans studying 

through this, they received some student allowance as well. Despite all reasons, I think 

the programme was very helpful and had a very good intention towards migrants. 

(Chris)  
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Although there are no more programmes offered by New Zealand that is similar to 

Kiwi Ora mentioned by several participants, Korean migrants are still able to find out about 

the knowledge that is related to living in New Zealand. However, many of the challenges for 

participants were related to lack of learning options. As Webb (2015) and Guo (2010) state, 

learning is the best way to facilitate migrants adaptation to the host culture, it was evident that 

all the older Korean migrants of this study were using learning as a major tool to adapt better 

to their later-life in New Zealand.  

Aspects of participants’ learning when they first arrived in New Zealand divide into 

two differentiating facets. Some considered learning in terms of vocational purpose, while 

some only saw learning as part of time-filling activities that are also beneficial for them in 

many ways. As Peter mentioned during the interview about his disappointment on how New 

Zealand government seems to be losing so many talented migrants, and this can be quite 

different from brain-drain phenomenon mentioned by Nica (2013) and Raghuram (2009). 

Peter’s discussion is around those migrants who may be causing the brain-drain for their 

country of origin but not being recognised in the host country either. He believes that such 

migrants with a high level of potential are being wasted due to lack of host country’s either 

attention, interest, or support.  

The participants of this study may have arrived in New Zealand at a relatively old age 

to be able to get educated to work, but some of the participants were under 55 (New Zealand 

immigration, 2019) when they migrated. Apart from Chris who has a PhD degree in 

agriculture, not so many participants were able to get employed by the local business in the 

paid-work force. For those who worked, apart from Chris, most were running their own 

business. The participants were relatively aged when they first moved here, and it is true that 

most of them had not planned to get employed due to their challenging circumstances to get a 

job in New Zealand. However, some participants wanted to work even after they migrated to 

New Zealand.  

While the age is one of the central distinguishing categories of the participants for this 

study, despite that fact, it does not seem to be the ‘age’ that was given as a reason of not being 

able to find a suitable way to get involved into vocational education for those who wished to. 

But instead, some incidents where there was a lack of support were evident. Belle was in her 

mid-twenties when she first came to New Zealand, and she was busy adapting to many 

changes in her life, which hindered her from learning back then. However, even after she was 

familiarised to the new life and tried to get involved in learning for the future career path, 

there was no information nor support that she could find. During the interview, Belle shared a 

stressful experience.  
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I was very young [when I first came to New Zealand], I mean comparatively to other 

Korean women who are currently living in New Zealand, who are in my age group 

now, right? So I thought my life still has a long way to go to not to work, so I started 

seeking out where I can start. Maybe because I came here when immigration was not 

as active, they had no idea. I had no place to ask whether my qualification I attained 

back in Korea had any power in New Zealand. Even the person from the immigration 

centre who answered my call wasn’t sure. Then I remember asking her where I could 

possibly get an answer to my situation and even that she didn’t know. She said she will 

find it out and get back to me as soon as possible, but I had to ring them again because 

they didn’t get back to me for over a month. I am not sure whether no one got back to 

me because they didn’t know which department should handle my case or they had no 

one who could handle it. Or maybe they forgot about me. A Korean female asking such 

question, maybe they didn’t think it was a big deal. You never know [laughs]. (Belle) 

Differently to Webb’s (2015) young migrants’ stories, the older Korean migrants in 

this study did not necessarily have to get a job because most of them came via an invitation 

from their child(ren). Thus, the focus of learning was very much placed on learning to develop 

a better migrant life rather than for future career or qualification-related purposes. 

When we came here, most of the information given to us was relevant to our son. He 

was a high school student when he first came here. They give us [people around, local 

communities, immigration information] this and that but nothing about where we can 

go [to learn and socialise]. I know migrant children is very important, but who cares 

for parents? (Kim) 

Even now, I am the one who needs to find out what I need and want. I am not sure how 

it is like for the Chinese community in New Zealand because they are much bigger 

than us. But I really thought, and still think, there needs to be something done about 

lack of information. (Kelly) 

Charlie also hesitated during the interview, he questioned “I am not sure if we [Korean 

community] have any social network or connection with the New Zealand Society. The 

government” and he further referred to “even, the people”. Many participants shared their 

experiences on confusion due to lack of information related to how they should acculturate in 

the host society better. Varying information which they needed in terms of living in New 

Zealand were only possible to be found out through other Koreans. Regarding the availability 

of learning for migrants, no information was accessible through visiting the New Zealand 

Immigration (NZI) homepage. All of the information given on the topic of learning was 

focused on children’s education such as, how to choose the right school for your child; school 
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zone system; information on the New Zealand school curriculum; where to go if a child is 

struggling at school with learning; learning support for your child and so on. While much 

guidance was given about children’s learning, no information was given on older migrants’ 

learning support.   

It was evident from the participants that one way of them getting the information on 

where to go for learning was through copying the successful case of other Korean elder’s 

learning access. A straightforward example would be registering a senior gold card for the free 

use of public transport. Participants did not go through Auckland Transport (AT) to find out 

and learn about how to register a transport card to access its use for free. It was through 

another Korean who succeeded in getting the senior concession on the card and using the card 

without any further issue. Also, that such particular transport card cannot be used before 9 a.m. 

on weekdays for free otherwise it will be charged with the same adult bus fare was all learned 

through other Koreans, not from the information given from the AT. Likewise, the participants 

of this study among with many other senior Koreans living in New Zealand were still 

struggling in their migrant lives due to lack of information even after living here for so many 

years.  

There is no doubt that the participants in this study demonstrated frustration around 

what is offered for them being quite limited, especially for migrants arriving at a stage of their 

later-life. However, some institutions offer free language courses aiming to help migrants from 

non-English speaking nations; thus, migrants could enable themselves to settle effectively in 

New Zealand. Some institutions addressed their purpose to help the migrants and refugees to 

learn about New Zealand culture and everyday language that is commonly used in this 

country. Despite the fact that there are a number of services available, many participants were 

still suffering from experiencing a lack of support. My question was then moved onto ‘why’. 

Why were many of the participants for this study still not aware of the availabilities out there 

for them to engage in free English learning? Some institutions were offering vocational 

purpose language learning for migrants. After analysing through the data and re-reading the 

interview transcriptions, the answer was due to the lack of information that is available for the 

participants.  

Even if they did manage to find their way around to the relevant information what has 

got in their way was that information presented was often only in English. It may be possible 

for younger migrants to browse around the website seeking out what they are looking for. 

However, senior migrants with a lack of ability in the English language would have much 

difficulty in finding the support they need. For example, even if they did discover the page 

with explanations on the settlement service on the Immigration New Zealand website, they 



 139 

would not have been able to comprehend the content. Thus, again, it was not only the language 

that restricted the participants from learning more, but it was also a lack of information 

available to them. In the case of Australia, there is a long-standing well-known English course 

for migrants called AMEP that is also addressed on the immigration website. Whereas, for 

New Zealand, there was no particular programme that was well recognised at least by the 

participants. Apart from Yvonne who talked about DynaSpeak, which is associated with New 

Zealand government institution Te Wānanga o Aotearoa, no other programmes were named by 

the other participants of this study.  

Jarvis (2007) emphasised the strong linkage between lifelong learning and social 

capital. Thus, we need to look at these within the context of each other. I also admire his 

words on lifelong learning as experiences of social situations, which was definitely evident 

through the experiences of the older Korean participants of this study. As many studies placed 

weight on the relationship between social capital and learning, it was evident that the 

participants of this study also showed a crucial connection between their learning and 

interactions with people. 

The participants frequently talked about their social capital, that is, 인맥 (Inmaek) in 

Korean, which can be defined as 인 meaning ‘person’ and 맥 meaning ‘root, connection’, and 

what was mentioned during the interview divides into two factors of the participants’ social 

capital. The participants expressed their depressing feeling towards (1) losing connection with 

their social capital back in Korea after migration and; (2) having lack of social capital in New 

Zealand due to communication barriers they have. Although the participants did not seem to 

directly connect social capital with learning, there was a tendency of some participants of not 

being able to contribute to more social activities and learning activities because they had no 

one to go along with. 

I want to learn Chinese, just the basics since there are many Chinese neighbours 

around where I live. But I am a bit too aged to go and join other young students or 

young adults. So I tried to find someone who can go with me, two is better than one 

[laughs] especially it’s a little..[shy] I think..I can [go and learn Chinese] if I have just 

one person who can join with me, but there is none. This is what brings hardship from 

living here. I could easily gather a number of similar aged people as myself and go and 

learn. I might have mastered one level by now (Paul) 

I feel like I lost my best friends after living in New Zealand. Of course, we call each 

other from time to time, now it’s got easier with active online stuff, better than the past. 

But still, knowing that you can meet up whenever is entirely different from not 
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knowing when we will see each other again. The effort in maintaining the relationship 

is different. I sometimes feel quite depressing that I have many friends from university, 

and work, but here, my social capital is minimal. Very. No one can replace your 

childhood friend (Umi) 

I stopped playing golf because all other Korean ladies in the club are way younger than 

me. (how about local people?) I don’t know about playing with the Kiwis, I did try a 

few times, but I felt dumb. There were four of us, and only three of them could make 

conversations, not me. One lady tried talking to me, but maybe she realised I wasn’t 

good at English, so she didn’t talk to me after that. It’s not her fault at all. But that 

golfing wasn’t enjoyable at all (Janet) 

The participants were demonstrating a reasonable need for social capital in order to 

participate in learning. Some considered the need of social capital in terms of having a buddy 

to participate in learning, especially when they showed a lack of courage to join a learning 

group on their own. Some participants thought of benefits gained from having reasonable 

social capital as a tool to keep their social life active. Although the participants in this study 

did not visit Korea as often as the Chinese migrants introduced in Hung et al. (2013), they 

were visiting Korea from time to time to catch up with their remaining family and friends back 

in Korea. As family bonding is very important in the culture of Korea, the participants were 

putting much effort to maintain their relationship with other family members, which they 

claimed was often practically quite difficult. As was also shown in the study of Hung et al. in 

the context of the Chinese migrants, older Korean migrants tend to consider the notion of 

social capital differed between New Zealand and Korea.  

While the participants regarded social capital back in Korea as bonding and 

strengthening pre-formed relationships, in the context of New Zealand, they regarded their 

social capital more as a strategy in living. They mainly saw the prominent role of social capital 

as to engage in a social or learning group. The participants’ stories provided an example of 

how social capital was related to learning since some of them were missing out on learning 

opportunities having no suitable person to participate with in learning activities.  

Some studies claimed migrants’ participation in the community is influential in their 

adaptation to the host culture (Hernandez et al., 2002). Unfortunately, many migrants 

experience limitations in expanding their place as a community member due to their social 

position (Bourdieu, 1986). To add to what was evident from the participants’ circumstances, it 

was also the language that played an enormous role in not being able to make lasting 

connections with more people in the society.  
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This section looked at some of the perceptions of the participants towards hospitality 

towards migrants in New Zealand and how this country is functioning in terms of the 

migrants’ settlement and acculturation in newly settled society. Older Korean migrants’ 

primary source of knowledge and information-seeking was from other pre-experienced 

Koreans. Also, it is depressing to report that there remains some disconnection between the 

participants and New Zealanders. While some members of the Korean community may have a 

closer relationship with the host society; however, the participants of this study often 

expressed a missing connection with the host culture and hoped for more interaction. 

However, the participants were aware of their lack of social inclusion as a result of some 

repeating barriers (see 4.4). With unclear settling services for those who arrive in New 

Zealand at a relatively later-life, there was a need for more attention from the host culture in 

terms of seeking ways to welcome the arrivals. 

5.5 Summary of discussion  

The discussion chapter explored how the older participants saw learning in the host 

country as ‘joy’. Learning occurred with the participants’ motivation and their self-

contentment. The participants highly valued the importance of learning that brings beneficial 

effects on ageing well. Learning was found to be essential in helping the participants’ migrant 

later-life more meaningful and developmental. Also, learning played an important and 

effective part in many different aspects for the older Korean migrants such as, a tool to help 

those ageing Koreans to reduce loneliness through engaging in learning activities that provide 

an opportunity for them to interact with other learners. The chapter also discussed what it 

means to learn at a later-life and what kind of difficulties these older Korean learners are still 

facing. The participants’ learning involvement was providing a sense of belongingness for the 

participants, a place to go as a member of the learning group. This was particularly regarded as 

important for the participants because having a place to go and to belong to was highly related 

to reducing loneliness. The importance of belongingness as a migrant citizen and the 

hospitality of New Zealand was also looked at. It is important to acknowledge that a certain 

understanding of the way of life in New Zealand needs to happen in order for Korean migrants 

to feel a comfortable sense of belonging. And this is clearly fostered by informal and formal 

opportunities for social interaction.  

The last two chapters highlight three major themes that were prominent in participants’ 

narrations with regarding to learning. They talked about the importance of learning, 

belongingness, and self-contentment. Also, the three themes were frequently discussed while 

they talked about their ageing process in the host country. Although the participants’ 

perspectives in their learning engagement, sense of belongingness, and whether they had self-
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contentment or not varied based on their circumstances, they shared very similar conceptions 

of what well-ageing is. This will be further discussed in the next chapter.  

In addition, the chapter identified the kinds of struggling incidents and difficulties the 

participants experience in their learning engagement, caused by the lack of sense of 

belongingness and hospitality provision. Ideas for what can be done in order improve not only 

the lives of older Korean migrants living in New Zealand but for those older Asian migrants 

living outside of their country of origin will also be suggested in the next chapter. 
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6. Conclusion 

 

This study adds to knowledge about what kinds of learning older Korean migrants are 

involved in and the factors that play a part in enhancing their involvement in learning and 

participation in the host society. Also, it narrows the knowledge gap around older Korean 

migrants and their living challenges, learning barriers, and learning experiences. This study 

found that the older Korean participants still believed that learning was a joy and essential 

element even after not-so-successful experiences, and that learning played a decisive role in 

their later-life in the host country. Although there are some areas where they still experience 

on-going barriers in their lives, it was evident that they were generally ageing well. There were 

primarily three aspects found which seemed to be the crucial signs of well-ageing. The 

following diagram shows the three facets of well-ageing in the host country that was found 

from the participants of this study. 

Figure 5. Older Korean participants’ three-facets of well-ageing 
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including environmental, communal, and societal factors. The three facets were not found to 

be working independently but rather interdependently with one another. Learning for the 

participants include all of the learning types, whether knowledge or skill was attained 

formally, informally, intentionally, or incidentally. A sense of belongingness existed among 

the participants, and it is important to emphasise that such belongingness does not only refer to 

whether the participants felt included in the host country as an active citizen, but any 

community or even a small social group. A sense of self-contentment was also crucial for the 

participants which can be gained through what they are involved with, and in this case, 

learning and community-based activities. When participants shared their stories on learning 

involvement, their social groups or community where they felt they belonged, they expressed a 

lot of self-fulfilment and satisfaction. For example, Yvonne (76) showing a great sense of 

pride and self-contentment on learning English, or Olivia (76) expressing satisfaction towards 

her singing in a high-standard choir. Kelly’s (64) feeling of satisfaction and pride on how she 

managed to travel around different cities of the North Island is another good example of self-

contentment. Not only in that she goes to visit different areas of New Zealand, but Kelly 

experienced much self-contentment in the fact that she manages to book the bus tickets, find 

her way around using the map on her phone, and visit museums and art galleries on her own 

without relying on others. For those who considered themselves as well-ageing and who 

expressed satisfaction with their current life, the three overlapping facets are critical.  

While they may not have always been happy during their migration life, all participants 

said they are delighted to be living in New Zealand, mainly because now they have aged. The 

clean environment of New Zealand brings them a healthier lifestyle. As was also mentioned in 

Chapter Four, even for those participants who hated moving to New Zealand at the time of 

their migration or had to make a shift due to extrinsic reasons, now as they reflect back, it was 

a wise decision to migrate. The participants of this study felt grateful towards environmental 

factors of New Zealand, such as clean air and green landscapes that provide both cognitive and 

physical wellbeing. However, just because New Zealand has given so much pleasure to those 

older Korean migrants that did not mean no disability or inconvenience existed in their 

migrant living. Instead, the fact that they are an ethnic minority of this country and because 

their language ability is not fluent, older Korean migrants’ voices do not socially stand out. 

Even in the context of bigger immigration countries such as the United States and Canada, 

still, there is not enough research done that looks at older Korean migrants, and older Asian 

migrants’ life in the host country and their learning experiences. Is there a lack of interest in 

minority migrants? Or are they not worthy of research because they are the out of work 

elderly? Regarding the contributions of the participants through voluntary work, these 

migrants would volunteer even more if they had the opportunities. It was found that the 
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participants only learn about what voluntary work is available to them through word-of-mouth 

from other Koreans. On various New Zealand voluntary websites, such as Volunteering New 

Zealand that cite different voluntary opportunities, the information is given only in English. If 

such opportunities were available in different languages, more migrants would contribute to 

volunteer where they could.  

It may seem to some that the difficulties of older Korean migrants resident in New 

Zealand are not that significant. However, it cannot be guaranteed that their difficulties end 

with them. These difficulties could further affect those who are related to them, the wider 

society, or even to the next migrant generation. Although older Korean migrants need to put 

some effort to seek out help in the areas of their need in the community, society, and 

government, it is still very difficult for them since they are not confident in their language 

skills as well as their age-related challenges. There needs to be some support for those 

migrants to acculturate, not to assimilate. 

This study demonstrated the advantages of learning for older Korean migrants living in 

New Zealand. It was shown, at least from the participants who were involved in this study, 

that learning plays a crucial part in so many aspects of later-life ageing. With the growing 

number of the ageing population and because migrants are living outside of their country of 

origin, there should be an increasing demand for accessible opportunities for older migrant 

learners. In the aspect of voluntary participation for migrants, if such opportunities were more 

accessible in different languages, those migrants will volunteer even more. It would not be 

only the migrant group themselves who could enrich their worldviews, but the general 

population could also benefit from the goodwill and volunteer spirit offered by these older 

migrants. Through contact with diverse ethnicity, the majority language group could socialise 

with, and learn from the minority group while they are participating in the same activity of 

interest.    

Also, opportunities, including formal and informal learning, could be provided by both 

educational and non-educational organisations in order to brighten the lives of many migrants 

amongst the ageing population.    
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7.  Implications and Recommendations 

 

As was mentioned throughout this study, acculturation is a multidimensional 

phenomenon that may require physical, psychological, financial, spiritual, social, language and 

family adjustment. This process is already quite stressful for people in general, but when it 

comes to older people who are migrants, it can cause much more pressure. Little attention has 

previously been given to determining what kind of barriers older migrants experience and 

what limits their learning access in the host country, and furthermore little attention has been 

given to the kinds of support that will help these migrants to settle and be included as one of 

the migrant citizen groups of New Zealand.  

While this study reported on the barriers to the migrants’ learning and adaptation to the 

host culture and society, the difficulties of the older Korean migrants were discovered to be 

twofold, both related to lack of support and lack of information: (1) lack of support provision 

in older migrants’ settling and acculturation processes and; (2) lack of information received 

due to the language barrier. The two factors share their similar characteristics in that they both 

aggravate the exclusion of migrants from the local community, society, and even in the host 

country. Through analysing the findings on the barriers and experiences of the participants, the 

most effective way to improve such phenomena would be through the use of available social 

networks.  

Firstly, the most mentioned barriers to living and learning evident through older 

Korean participants were related to the language, which was very problematic since it 

hindered them from participating in the local non-Korean social communities as well as 

discouraging them from getting involved into more learning activities. Park et al.’s (2018) 

New Zealand study found that the participants’ length of stay in New Zealand did not affect 

their level of social networking nor acculturation. One of the primary reasons was due to 

language barriers. Therefore, no matter how long the participants have been living in New 

Zealand, their social connectedness was very limited. English language support for non-

English speakers is crucial as “language provides the means to express experience, culture and 

personal individuality” (The Royal Society of New Zealand, 2013, p. 1). Migrants’ identity is 

strictly one-dimensional; in the case of the older Korean migrants in this study, it is Korean, if 

they cannot express themselves in the host country’s language of English.  

The language was a challenging factor for the participants from arrival until today, as 

according to Yvonne’s words “learning English in the English-speaking country is like a life-

long homework for all of us”. It was evident that the language was affecting the older Korean 

participants in every aspect of living. It was not that the participants have ignored learning the 
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language, but instead, they adapted to alternative ways to survive within the confines of their 

limited language. Children or school-aged students have places to go to develop their language 

skills when they migrate to the host country. However, adults, particularly in the age group of 

the participants, they often have no place to go to attain the skills or to learn about the new 

culture they need to acculturate to. Although, there are some available courses for migrants to 

learn about New Zealand culture and practice English, it is not advertised actively enough 

towards the targeted group. And being voluntary migrants, they are lacking confidence and 

need support to attend such sessions. Even if the courses were actively advertised, it would not 

be easy for older migrants to contact the organisation and enrol to study. Thus, having a 

programme or a course targeting ageing migrants who fall under the category of senior citizen 

needing help with English would help them in many aspects of their initial adaptation to the 

host culture. Also, it would be ideal if such courses were located in places that are familiar to 

the migrants or places comfortable for them. Having active promotion so that it is well spread 

and known among the migrants living in New Zealand may provide an opportunity for more 

natural attempts in English learning without getting lost about where to begin. Advertising the 

programme could be done in numerous ways, but the most effective route seems to be through 

the local communities. In the case of the participants of this study, it would be the local 

Korean churches. Thus, there needs to be an English learning programme that could include 

units that deliver useful information and skills as to living in New Zealand, to begin with. It 

does not have to be an entirely new programme, but existing programmes could join hands 

with the government to make it more official for migrants and to assure the reliability and 

validity of the programme. In addition, if some financial benefit is promised for those migrants 

who attend or complete the course would be even better to increase the learners’ motivation 

when they could sometimes get discouraged by learning challenges due to age. 

Secondly, listening to the older Korean participants’ unsatisfied voices, it was evident 

that they were unintentionally excluded from the small details of their living. For example, 

Olivia shared an incident which she cannot forget even though it was long ago (the details of 

the power cut incident are described in 4.3.2). Such a kind of incident was experienced not 

only by Olivia, but probably many migrants who are not so fluent in English. It is not that 

New Zealand society never addresses messages in the Korean language. For signs such as ‘do 

not walk on the grass’, ‘do not enter’ or ‘do not touch’, anything that may cause harm or 

disbenefit are addressed in the Korean language. If this is the case, anything that may cause 

trouble or harm to migrants should also be informed in Korean as well. There are many 

aspects that older Korean migrants do not get informed of, which directly causes 

inconvenience to their lives as in Olivia’s experience. It would be beneficial to have those 
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notices in the residents’ home language, because events such as power cuts have significant 

effects on daily living. 

In addition, there are many services that non-English speaking migrants may be 

missing out on, for example, a presentation held by experts from different organisations such 

as a person from the Accident Compensation Corporation (ACC) speaking about hazards in 

the household to be aware of that may cause injury for older people. There are many local 

events where an expert is present to explain about different knowledge and share information 

that is useful in daily lives.  

One possible way of helping migrants would be to invite a number of representative 

people from the migrants’ community (people from church, the Korean schools, Korean 

community, different types of social clubs) to learn about different knowledge and information 

taught by the organisations from each agenda. Then, people who were taught would go back to 

their community to pass on what they have learned. New Zealand social agencies and the 

government agencies are already recognising churches as a mechanism for Pasifika people. 

Thus, agencies in the wider community or the government agencies could work more closely 

with existing social infrastructure. How the churches are used as a good mechanism to support 

those Pasifika people could be applied in the same way for Korean migrants. Even if it does 

not reach everyone in the Korean community, every older Korean would know at least one 

person who goes to church. As mentioned earlier, older Korean migrants use word-of-mouth 

as one of the most active tools in getting the information thus what is important is for agencies 

to take actions. However, in order to ensure that the information and knowledge are being 

passed on, the representatives can briefly write a report along with perhaps a form of evidence 

that migrants did get together for this particular event (photos, consent, and/or signatures of 

attendees) to be sent to the organisations. If the public recognition of the role of such 

community leaders is acknowledged, they will be able to do the job gladly. Such frustrating 

situations could be much improved with those representative people from different social 

communities acting as connectors of the New Zealand society and the migrants. Older Korean 

migrants often stated that they feel like they are disconnected or lacked bonding with the host 

country.  

It would be crucial for agencies and organisations that have a public education 

engagement function to consider multicultural and multi-linguistic populations in their hiring 

practices instead of relying on community volunteers. Especially in New Zealand with diverse 

ethnic groups resident, different languages should not be an optional category but agencies 

should be encouraged to develop them as essentials. This has started with hiring Korean 

employees for Asian Family Services, for example, and the Asian Problem Gambling that is 
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part of the Problem Gambling Foundation. Also, having more counsellors in many areas of 

concern, especially those older migrants who need someone to talk to, would provide more 

comfort for older migrants that they are part of the society. Not only those mentioned, but 

other organisations should be encouraged to hire people from the different linguistic 

backgrounds. For migrants who have lived in New Zealand for many years, how could they 

express their identity of who they are if they are not fluent in the language and if they are not 

connected with the host country? 

It is often said, although there are some studies around senior migrants and their 

learning in the host country, it is not enough (Zhu & Zhang, 2019; Tam, 2018; Taylor, 2010). 

Although this study attained goals on exploring in-depth aspects of 13 older migrants’ learning 

in their later-life in New Zealand the number of participants is small and a larger group would 

bring more diversified stories. More research and evaluation are needed in the interest of 

seeking ways of developing strong, effective and progressive policy and practice in promoting 

the learning of ageing migrants in New Zealand. There needs to be more studies targeting 

minority groups in terms of the age group and ethnicity that are currently excluded in so many 

aspects of research areas with the growing numbers in both migrants and ageing population. 

With no accurate official language policy nor active programmes running that explicitly target 

older Asian migrants, research is needed to inform policy and policymakers. Again, this is 

needed not only for the current ageing population but for the future.  

There is a strong need for more research to provide those older migrants with better 

learning opportunities, for their voices to be heard as migrant citizens of the host country, and 

to bring up their quality of life as well. As I started this research due to such a visible gap in 

studies on ageing Korean migrants and their learning, it is sincerely hoped that more interest is 

expressed towards this area by other researchers who could shed light in helping the difficult 

situation of other groups of Asian older migrants.  

Most importantly, as it is also stated by Royal Society of New Zealand (2013), 

language policy-making in New Zealand is urgent because it is already clear that the role of 

languages is very significant in this multi-linguistic country. New Zealand has official 

languages that are, English, Maori, and sign language but no general language policy and so, 

despite all ideas and effective predictions on what is believed to work out, language policy has 

neither been written nor has it been implemented into action yet.  

As is often reported through the media, South Korea is a country with tremendous 

education fever. There are many pieces of literature paying attention to the Korean educational 

system and discussing the pros and cons of Korean education. It is reported in 2018 that Korea 

had the highest in educational attainment out of all the OECD countries, reaching almost one 
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hundred per cent (OECD, 2019). Older Korean participants have come from such a country 

with a deep awareness of the importance of education. If they are less engaged in learning in 

this host country, it is not because they are not willing to learn, but it is due to lack of 

information and availability. It became very clear that those ageing Korean migrants have 

passion and desire in learning for as long as their physical health allows them.  

It is hoped that what was found and discussed in this study could help the 

organisations, policymakers and the government of New Zealand to build a way to guide and 

enhance different aspects of Asian migrants’ lives and their learning engagement. 
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Appendices 

 

Appendix A Participant’s information sheet (English version)  

 

 

 

PARTICIPANT  

INFORMATION SHEET 

 

Epsom Campus 

Gate 3, 74 Epsom Ave 

Auckland, New Zealand 

T +64 9 623 8899 

W education.auckland.ac.nz 

The University of Auckland  

Private Bag 92601 

Symonds Street  

Auckland 1135 

New Zealand 

             

Proposed Research Title: Learning to live: Older Korean migrants’ life-long learning experience 

in New Zealand 

To. Whom it may concern.  

My name is Anne Koh. I am a student at The University of Auckland conducting a research 

for a PhD thesis in Education. My supervisors are Dr Margaret Kitchen and Professor Judy Parr 

from the Faculty of Education. I am conducting this interview for the purpose of my PhD thesis, 

which is on older Korean migrants in New Zealand and their learning engagement in this country. 

I have chosen this topic because: (1) the ageing population is continuously increasing around the 

world; (2) Research on older Korean migrants in New Zealand is rarely done, in particular in terms 

of lifelong learning and; (3) the researcher believes that there are some voices that are unheard 

from the older Korean migrants in New Zealand.  

You are invited to participate in my research and I would appreciate any assistance you can 

offer me. In this research, you will be asked to participate in two interviews that will take no longer 

than 1½ hours. The venue for the interview will be chosen by you, where you would feel most 

comfortable talking to me. The questions that may be asked during the interview would require you 

to share some of your experiences towards immigration life in New Zealand and your learning 

engagement in this country. The interview will be audio-recorded with your permission, 
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alternatively, I could take notes as the interview proceeds. You do not need to answer any question 

you feel uncomfortable answering. If you decide to stop being a part of the research, you may stop 

at any time, without needing to provide a reason. I will provide a transcript of the interview which 

you may review/edit up to two weeks after the date of receiving the transcript. You may withdraw 

from the research up to two weeks after receiving a copy of the transcript, after which time 

withdrawal will not be possible. The audio recording files and transcript will be securely stored in 

a locked cabinet and password protected computer. After six years, the data will be completely 

destroyed.     

No one will link the data you provide to any identifying information you supply. Your 

confidentiality and privacy will be maintained, and you will not be mentioned by name, rather you 

can choose a pseudonym. Should you be interested in the results of this research, a copy of the 

summary of findings will be made available to you.  

Thank you for considering participating in this project. To thank you for your participation 

in this research, I have provided a voucher (this is not decided yet) for your interview participation. 

If you have any queries or wish to know more about the study, please do not hesitate to phone me 

at (I will get a new number to be used just for this research purposes). You can also email me at 

anne.koh@auckland.ac.nz  

Should any migration issue arise during the interview that is unsettling, you can contact:  

Auckland Regional Migrant Services09- 625 2440 https://settlement.org.nz/ 

 

My supervisors are: 

Dr. Margaret Kitchen 

School of Curriculum and Pedagogy, Faculty of Education and Social Work 

The University of Auckland 

Email: m.kitchen@auckland.ac.nz  

 

Professor Judy M. Parr 

School of Curriculum and Pedagogy, Faculty of Education and Social Work 

The University of Auckland  

Email: jm.parr@auckland.ac.nz  

If you have any concerns about ethical issues please contact: 

mailto:anne.koh@auckland.ac.nz
mailto:m.kitchen@auckland.ac.nz
mailto:jm.parr@auckland.ac.nz
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The Chair, The University of Auckland Human Participants Ethics Committee, The University of 

Auckland, Office of the Vice Chancellor, Private Bag 92019, Auckland 1142 

Tel: (09) 373-7599 ext. 83711 

Email: ro-ethics@auckland.ac.nz 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Approved by the UNIVERSITY of AUCKLAND HUMAN PARTICIPANTS ETHICS COMMITTEE on 

10/0812017 for (3) years, Reference  Number 018866 

mailto:ro-ethics@auckland.ac.nz
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Appendix B consent form (English version) 

 

CONSENT FORM 

(THIS FORM WILL BE HELD FOR A PERIOD OF SIX YEARS) 

Epsom Campus 

Gate 3, 74 Epsom Ave 

Auckland, New Zealand 

T +64 9 623 8899 

W education.auckland.ac.nz 

The University of Auckland  

Private Bag 92601 

Symonds Street  

Auckland 1135 

New Zealand 

 

Title: Learning to live: Older Korean migrants’ life-long learning experience in New Zealand 

Researcher: Anne Koh, PhD Candidate 

I agree to take part in this research. I have read the Participant Information Sheet, and have 

understood the nature of the research and why I have been invited to participate. I have had the 

opportunity to ask questions and have them answered to my satisfaction.  

• I understand that the each of the two interviews will take approximately 1½ hours.  

• I understand that I am free to withdraw participation at any time, and to withdraw any data 

that I have provided up to two weeks from the date of receiving a copy of the transcript. 

• I understand that my participation is voluntary and that my participation or non-participation 

will not influence my relationship with the researcher.  

• I (agree / do not agree) that my interview will be recorded by a digital voice recorder. 

• I understand that, if the interview has been recorded, it will be transcribed and translated by 

the researcher.  

• I (wish / do not wish) to have a copy of the transcript returned to me when they are available. 

• I (wish / do not wish) to receive the summary of findings.  

• I understand that I can choose a pseudonym.  

• I understand that the researchers will protect my privacy and confidentiality at all times and 

that my name will not be disclosed throughout the production of the research or in any 

publication.  

• I understand that data will be securely stored in a locked cabinet or password required 

computer and will be destroyed after the period of six years.  
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• I understand that this Consent Form will be stored separately from any other data collected.  

 

Please provide your email or postal address, if you want a copy of the transcript/research summary: 

…………………………………………………………………………………………………………..……… 

Name: …………………………………………………….…………………………………………………….. 

 

Signature: …………………………………………………… Date: ………………………..…….……...... 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Approved by the UNIVERSITY of AUCKLAND HUMAN PARTICIPANTS ETHICS COMMITTEE on 

10/0812017 for (3) years, Reference  Number 018866 



 173 

Appendix C Recruiting Advertisement (English Version) 

 

 

     

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Approved by the UNIVERSITY of AUCKLAND HUMAN PARTICIPANTS ETHICS COMMITTEE on 10/0812017 for (3) 

years, Reference  Number 018866 

Are you 65+ years? 

Would you beinterested in participating 

in an interview about migrant issues? 

What is this research about? 

Research shows that people are living longer, 

and learning is a continuous phenomenon for 

humans. There are a lot of migrants who are 

experiencing ageing in New Zealand and this 

research, in particular, is targeting older Koreans 

aged from 65 and over who are living in this 

country. I am interested in hearing your past 

immigrant experience and aim to find out the 

types of learning you have been, and currently 

are engaged in. I want to understand more about 

your perspective of living and learning in New 

Zealand. 

It is your choice whether you participate in 

this study or not. You do not have to, and no 

one will mind if you don’t take part.  

 

What will be involved in the research? 

If you would like to take part in the study, you can 

contact Anne Koh on her phone or email and let 

her know that you wish to take a part. You will be 

asked to participate in two interviews, each of 

which will take no longer than 1 ½ hours. You can 

choose the date, time and the venue that best suits 

you.  Confidentiality is assured so you don’t have 

to worry about your identity being exposed to 

someone else other than myself.  

What will happen with the information from 

the study? 

 

The information from the study will be mainly 

used in completion of a PhD thesis. It may also be 

used for some other sources such as scholarly 

articles and community presentations. All data 

from the interviews will be kept on a password 

protected computer at the University of Auckland 

and stored for six years after which it will be 

deleted. Hard copies will be stored in a locked 

filing drawer at the University and will be 

destroyed after the six year period.  

 

What Next? 

If you think you might like to take part, or 

would like to find out more about the study then 

please contact: 

 

Anne Koh 

Researcher 

Doctorate Candidate 

Faculty of Education and Social Work 

School of Curriculum and Pedagogy 

T  

E anne.koh@auckland.ac.nz 
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Appendix D Two-week diary template (English version) 

 

 

 

This template is just a part of the two-week diary template. There will be some examples of 

different activities given with the template for the participants. 

 

 

 

 

 

 

Approved by the UNIVERSITY of AUCKLAND HUMAN PARTICIPANTS ETHICS COMMITTEE on 10/0812017 for (3) 

years, Reference  Number 018866 
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Appendix E Example of a filled-in diary  
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Appendix F Interview Schedule (English version) 

Demographic Information Sheet  

 

1. Full Name: ....................................... 

2. Address: ....................................... 

3. Phone Number: ....................................... 

 

4.  Gender     Male             Female      

 

 

5. Your date of birth     Date:    .   .     

 

 

6. Your Age     Years   

 

7. In what year did you move to New Zealand? 

8. Occupation back in Korea 

9. How did you find out about this interview? 

 

Prior to migration 

10. Tell me about your life in Korea before you moved to New Zealand. Prompts 

11. How did you came to move to New Zealand? 

-How old were you when you moved? 

(Was it difficult for you to move at that particular age?) 

-Why you have moved and why did you choose New Zealand? 

-Who did you move with? 

-What was it like to make that decision, who have made the decision? 

-What was it like to move?  
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Living Condition 

12. Can you tell me about your family situation now? 

Prompts 

-Who are you living with? 

-Are there any family members living in New Zealand? 

- Do you have any children or grandchildren? (Are they living in New Zealand or elsewhere?) 

Adjustment 

13. Can you tell me about adjusting to life in New Zealand? 

Prompts 

-What did you think after you arrived? 

- What were the most difficult challenge(s) you have faced after you came to New Zealand? 

- Have you had any chance to get engaged in social involvement?  

(Such as members of clubs, organisations, attending a class on a regular basis etc) 

-Do you feel like you have now adapted to this country?  

-Do you feel like you haven’t fully adapted to this country? 

-Can you tell me why? 

-Was there any incident of feeling loneliness after you came to New Zealand? 

(If yes, why? If no, what do you think helped you?) 

Learning  

Explain that the following questions will be about their learning engagement and give 

some examples of what could be seen as a learning activity. This is because it is highly 

likely that they will refer learning to the formal classroom setting, not something that 

may occur in their everyday life.  

Examples may include: reading a newspaper and see what is happening in the local, or back 

in Korea (could be online Korean website), watching knowledge based tv programmes 

(English and Korean) such as ‘what benefits and side-effects are there for consuming 

omega3?’, learning an instrument, attending English conversation class, meeting up with 

friends to cook on a regular basis, playing sports, art classes attending third age university at 

the Korean church and etc 
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*Emphasise that learning could be anything, so it must not be restricted to the certain 

boundary.  

14. Before you moved to New Zealand, were you engaged with any learning before? 

-What made you to get involved? 

-What was the purpose for this learning? 

 

15. Were you engaged in learning something in the past after you arrived in New 

Zealand?  

-We are going to use paper and pens to map your past learning involvement. 

(If the participant says they were never engaged with learning in the past, ask what may have 

prevented them the most from learning, if there is any particular reasons) 

 

16. Are you currently engaged in any learning? Let’s write them down on the paper too. 

17. Now that we have written your answers down here, can you tell me why you decided 

to learn? You could also tell me any episodes that you can remember that’s related to 

your learning. 

18. What is/was the main purpose of learning to you?  

If they had an opportunity to learn something that they could not learn, what would it look 

like? What would they be? What would you like to see happen in terms of learning? 

19. Now we are coming to an end of the interviews, is there anything else you wish to tell 

me that I might have missed out? 

*Explain the next process 

 

 

 

 

 

 

Approved by the UNIVERSITY of AUCKLAND HUMAN PARTICIPANTS ETHICS COMMITTEE on 10/0812017 

for (3) years, Reference  Number 018866 
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